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Introduction

With the establishment of the Republic of Turkey following the collapse of the Ottoman Empire, how
the individual is perceived has begun to change. Individuals living in the new state became citizens, not
subjects. It was aimed for individuals to fulfil their responsibilities as citizens and to embrace democracy
and human rights and freedoms. As curricula were used as tools to achieve this goal, the weight of the
issues of citizenship, democracy, human rights education changed in the elementary curricula developed
from 1924 to 2018.

A number of curricula have been prepared since the foundation of the Republic under the names of
homeland, citizenship and citizenship knowledge, democracy and human rights education in elementary
curricula. It was included as a sub-curriculum, titled as Homeland Knowledge (MalGimat-1 Vataniyye),
under the 1924 Elementary Curriculum. This sub-curriculum, which emphasized the duties and
responsibilities of citizens, was taught for one class hour a week in the fourth and fifth grades of
elementary school (Altunya, 2003). This curriculum was renamed as Homeland Knowledge (Yurt Bilgisi)
in the 1926 Elementary Curriculum and was taught in the fourth and fifth grades as two class hours and
one class hour a week respectively. The curriculum emphasized the importance of loyalty to the newly
established state and the duties and responsibilities of the state (Minister of National Education [MoNE],
1930). The 1936 Homeland Knowledge was taught in the same way in the fourth and fifth grades. In this
curriculum, there were objectives, directives and content sections. It was aimed to train individuals who
love the Turkish army, are loyal to the Republic and the revolutions that came with the Republic and the
state (MoNE, 1936). The name of the Homeland Knowledge was changed to Citizenship Knowledge in
the 1948 Elementary Curriculum. The curriculum was taught at the fourth and fifth grades. The purposes
of that curriculum comprised educating individuals who were love in and respects to the Turkish nation,
soldiers and army, live in compliance with the Six Arrows , and embrace the Republic and its revolutions
(MoNE, 1957).

In the 1968 Elementary Curriculum, it was preferred to teach citizenship knowledge as embedded
into the Social Studies Curriculum rather than as a separate lesson (Cicioglu, 1983; Kalayci, 2000; (MoNE,
1968). It can be said that the objectives of the Citizenship Knowledge included in the Social Studies
Curriculum were generally similar to the objectives of the lessons in the previous curricula (MoNE,
1968). As a result of the addition of the human rights into the Citizenship Knowledge Curriculum in
1995, the name of the lesson became Citizenship and Human Rights Education. The Citizenship and
Human Rights Education Curriculum was first taught to the seventh and eighth graders in the 1997-
1998 school year (MoNE, 2003). This curriculum was annulled after the publication of the 2005
Elementary Curriculum. In the 2005 Elementary Curriculum, there was no separate lesson called
democracy, citizenship and human rights. Instead, the practice of interim discipline was adopted by
making the topics of democracy, citizenship and human rights cross-curricular. In this context,
citizenship, democracy and human rights issues were embedded in all lessons (Education Reform
Initiative [ERI], 2005). This continued up to 2010 when the Citizenship and Democracy Curriculum was
developed and taught to eighth graders for one class hour a week. The curriculum dominated by the
issues of democracy and human rights was in effect until the development of the Human Rights,
Citizenship and Democracy Curriculum in the 2015-2016 school year (MoNE, 2010). The Democracy,
Human Rights and Citizenship Curriculum was taught to students for one class hour a week (MoNE,
2015). This curriculum was updated with minor changes in 2018 and continue to be taught in the fourth
grade (MoNE, 2018). The emphasis of the curriculum which was on citizenship education in the first
years of the Republic shifted to democracy education in the 1948 Elementary Curriculum and to human
rights education in the 1998 Elementary Curriculum.

“ The Six Arrows represent the founding ideology of Kemalism, which are Republicanism, Nationalism, Reformism,
Secularism, Populism, and Statism.
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With citizenship education, it was aimed to create knowledge, skills and values related to citizenship
in individuals (Benge, 2006; Harms-Logan, 2009; lJett, 2013; Molina-Giron, 2012; Tooth, 2008). In
addition, individuals were required to participate socially as active and responsible citizens (Hébert &
Sears, 2001). Individuals were expected to develop a positive attitude towards citizenship (Banks, 2004)
and to get prepared for their roles as citizens (Kerr, 1999).

A second topic included in the elementary curriculum of the Republic was democracy education. In
democracy education, it was aimed to train citizens who embrace human rights and freedoms, were
aware of their duties and responsibilities towards laws and society, and display democratic behaviours
(Gllmez, 2001; Given, 2011) and adopted democratic values. Democracy education was first included in
the elementary curriculum in the 1948 Elementary Curriculum and the curricula developed since then.
The importance of obeying the rules and laws was emphasized in the first curricula, and democracy and
democratic values were emphasized in the subsequent curricula.

A third topic emphasized in elementary curricula is human rights education. Human rights education
was expressed as efforts made to educate, train, inform and disseminate that aimed to establish human
rights as a universal culture (Rasmussen, 2012; UNESCO, 2012). It was seen as an education given for
individuals to know, use, protect and improve their rights (Karaman-Kepenekgi, 2008). Human rights
seemed to dominate the 1998 Elementary Curriculum. In the previous curricula, human rights education
was either not included at all, or little place was allocated to it within citizenship and democracy
education.

Studies related to democracy, citizenship and human rights education have been generally in the
form of examining and evaluating individual curricula or examining certain periods of a curriculum. For
example, Ustel (2016) examined and evaluated the development of citizenship education from the
Constitutional Period to 1995 in general terms. Apart from this, there are studies examining citizenship
education in various dimensions (Aslan, 2019; Dag, 2012; Girkan & Doganay, 2020; Merey, Karatekin &
Kus, 2012; Sen, 2020; Siraz & Bay, 2020; Ugurlu, 2011). It can be said that in democracy education, the
main focus has generally been on democracy education in the education system and schools (Doganay &
Sari, 2004; Gindogdu, 2004). For example, Okutan (2010) examined the democracy education in schools
in general and reported findings about its general state. Miser (1991) discussed democracy education in
formal education. Apart from these, there are studies investigating and evaluating democracy
education, citizenship and democracy education and citizenship and human rights education curricula in
the last 25 years. For example, Glven, Cam and Sever (2013) examined the relationship between
democracy education and school councils. There are some studies examining and evaluating the
Citizenship and Democracy Education Curriculum developed in 2010 (Ersoy, 2016; Giindogdu & Yildirim,
2010; Kalaycr & Hayirsever, 2014; Kondu & Sakar, 2013; Seker, 2013; Tarman & Kuran, 2014; Toraman &
Gozltok, 2014; Ulubey & Gozitok, 2015). In the literature, there are also studies that examine and
evaluate citizenship and human rights education curricula (Ozbek, 2017; Uyangér, 2007; Ustiindag,
1997). There are studies on human rights, citizenship and democracy education in the last two curricula,
which are almost identical to each other (Aslan & Aybek, 2018; Biyikalan-Filiz & Sel, 2018; Hagat &
Demir, 2017; Izgar, 2017; Toprak & Demir, 2017). When the studies in the literature are evaluated, it can
be said that the studies are generally carried out on the basis of some specific programs, and that
historical studies do not include all of the curricula. In this regard, the current study is very important in
terms of revealing the changes, developments and transformations citizenship, democracy and human
rights education curricula of the last 100 years have undergone. In addition, the study will contribute to
the determination of the reflections of the political, economic, sociological and international
developments of the period. Finally, it will play an important role in revealing the development of the
relevant curricula in the historical process. In the current study, citizenship, democracy and human
rights curricula developed from 1926 to 2018 were examined in depth, and it was aimed to determine
changes, transformations and developments that occurred in the curricula.
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Method
Research Design

The current study is a qualitative study conducted on the basis of document analysis to investigate
changes and transformations having occurred in the curricula developed under different names such as
homeland knowledge, citizenship knowledge, citizenship, democracy and human rights education in
elementary education between the years 1926 and 2018.

Documents Analyzed in the Study

The curricula examined for the current study were the 1926 and 1936 Homeland Knowledge
Curriculum, the 1948 Citizenship Knowledge Curriculum, Citizenship Knowledge Curriculum embedded
in the 1968 Social Studies Curriculum, the 1998 Citizenship and Human Rights Curriculum, the 2010
Citizenship and Democracy Curriculum and the 2015 and 2018 Human Rights, Citizenship and
Democracy Curricula. The 2005 Elementary Curriculum was excluded from the study as it did not include
a separate lesson called democracy, citizenship and human rights; instead, the practice of interim
discipline was adopted by making the topics of democracy, citizenship and human rights cross-curricular
In the current study, the objectives of the curricula, the explanations about how to implement the
curriculum, the targets and target behaviours and outcomes aimed to be achieved in the curricula, their
contents, learning-teaching processes and the understanding of measurement and evaluation were
examined.

Data Collection and Analysis

The data were collected by using the document analysis method. The 1926, 1936, 1948 and 1968,
1998 Elementary Curricula were accessed from the National Library, and other curricula were accessed
from the Web site of the Board of Education. After the preliminary analysis of the curricula, the decision
was made to analyse them by using the inductive content analysis. Inductive content analysis uses the
abstraction process to reduce and categorize data so that researchers can answer study questions using
concepts, categories, or themes. After selecting an analysis unit, the researcher reviewed the data to
identify open codes, which were then combined with other open codes containing similar content to
create sub-concepts, categories and themes. As done in the previous step, these sub-concepts,
categories and themes were combined into concepts, categories and themes, which could be further
organized into core concepts, categories and themes (Kyngas, 2020). The citizenship, democracy, human
rights education curricula in the elementary programs were read three times. Then, they were encoded
in two cycles. Open and in vivo coding were performed in the first cycle and axis coding was performed
in the second cycle. Themes were created by bringing the related ones together. Examples of the
inductive content analysis process are given in Table 1.

Validity and Reliability

Strategies such as triangulation, long-term interaction, researcher stance, expert review and
participant verification, detailed description, sample selection were adopted for validity and reliability in
qualitative research (Creswell & Miller, 2000; Lincoln & Guba, 1985; Meriam, 2009; Yildirrm & Simsek,
2013). Since the current study was based on document analysis, the expert review and detailed
description strategies were used to establish the validity and reliability of the study. First, two experts
specialized on citizenship, human rights and democracy education and qualitative research methods
were asked to examine the study. The first expert was informed about the study process, and the data
and results of the study were evaluated together with the expert. Documents regarding the research
process, design, data analysis, findings and results were shared with the second expert. Secondly, the
data analysis process followed in the study and the data collection tools and analysis techniques used in
method dimension were explained in detail. The findings obtained by means of content analysis were
presented without making any comments. The themes elicited through the data analysis were
supported with direct quotations and thus, a detailed description was provided. Thirdly, the data
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collection process and analyses were explained in detail in the methods and findings sections. After all
these procedures and the feedback received from experts, the research report was finalized.

Table 1.

Examples of the Inductive Content Analysis Process.

Sentence or expression taken from the document Code Theme

While the Homeland Knowledge teacher is telling Observation Instructional Methods
children about various issues, he or she should start and Techniques

with the things that are always in their close

surrounding and that are always available for their

exploration.

Trips and visits should be used to allow students to Trip
experience the issues related to homeland knowledge.

In this course, the teacher cannot reach the goal of the Making them think
course just by conveying information to students. He or

she should make students think about the subject he or

she will teach.

The government is responsible for providing education Giving education Duties and

for the children of the nation. responsibilities to be

It deals with the health affairs of the nation. Protecting health fulfilled by the

It establishes courts to ensure justice. Ensuring justice government for its
citizens

Pays tax. Tax Duties and

Military service, preparation for military service. Military service responsibilities to be

fulfilled by the
individual for his/her

government
While the Homeland Knowledge teacher is telling the From immediate to Principles of
children about various issues, he or she should start distant instruction

with the things that are always in their close
surrounding and that are always available for their
exploration. .

Findings

This section presents, the findings obtained in the current study aiming to conduct an in-depth
investigation of the citizenship, democracy and human rights curricula developed from 1926 to 2018
and to determine changes, transformations and developments that occurred in the curricula. The
findings obtained for the 1926 Homeland Knowledge Curriculum are given in Table 2.

As seen in Table 2, the Homeland Knowledge Curriculum in the 1926 Elementary Curriculum included
objectives regarding the regime, the duties and responsibilities of individuals and the state (rights of
citizens), social life, learning and teaching processes. In the curriculum, the advantages and positive
aspects of the regime that emerged with the Republic were emphasized, while the negative aspects of
the former regime, which was a dynasty-based administration, were highlighted. It was stated that the
Republic was a form of government based on the sovereignty of the people and ensures the use of
individual freedoms. Thus, it was stated that the new form of government values the individual and
allows the transition from being a subject to being a citizen.

The 1926 Homeland Curriculum emphasized the responsibilities of the state to citizens and citizens
to the state. However, it was understood that this emphasis was mostly on the responsibilities of the
state towards citizens. It was stated that the state had responsibilities such as providing education,
ensuring justice, protecting the health of the public, ensuring the proper functioning of the economy,
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enabling communication, ensuring the security and meeting the common needs of the people. The
duties and responsibilities of the state were seen as the rights of citizens. It was stated that individuals
have responsibilities towards the state, such as military service, paying taxes, adapting to the society,

loving the country and the nation.

Table 2.

Findings Obtained for the 1926 Homeland Knowledge Curriculum.
Theme/Code Theme/Code
Regime Social Life

Republican Regime

The relationship between the Republic

and freedom

Republic means the sovereignty of people

Advantages of Republic

Negative sides of the former regime
Functioning of the Government

President's duties

Duties of the Grand National Assembly

Duties and Responsibilities

State's Duties and Responsibilities (Citizens'
Rights)

Giving education

Ensuring justice

Enabling communication (mail)

Protection of health

Proper functioning of economy

Ensuring the security of the public

Meeting the common needs of the public
Citizens’ Duties and Responsibilities

Taxpaying

Doing military service

Obeying rules

Adapting to society

Loving homeland, nation

Life in the Village
Production in the village
Health in the village
Entertainment in the village
Life in the City
Economy in the city
Social life in the city
Obeying the rules (municipality, city)
Security in the city
Learning Teaching Process
Teaching Methods and Techniques
Observation, investigation
Discussion
Group work
Reflection
Principles of Instruction
From near to far
Being relevant to life
Students’ Roles
Active participation
Learning by doing and experiencing
Teachers’ Roles
Providing guidance
Learning by doing

Cross-curricular (should be incorporated into other lessons)

There were also explanations on the structuring of the learning-teaching process and suggested

applications in the curriculum. It was suggested to use methods and techniques such as observation,
analysis, discussion, reflection and group work in the learning and teaching process. It was required that
students should have learnt by doing and experiencing. They should have participated actively in the
teaching process through real life like examples that come first from their immediate surroundings then
from distant surroundings. In this process, the teacher was expected to guide and engage students in
practices. Quotations regarding the findings in this section were given below.

e Republic is the best regime. Republic is the will of the people (p. 85).

e The treason of the old sultanate, government and caliph based on religious principles... (p. 85).

e To make children love their homeland and nation (p. 79).

e Duties and authorities of the head of the republic (p. 86).

e The government is responsible for educating the children of the nation and for providing healthcare
services and establishes courts to ensure justice (p. 86).
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e Duties and rights of Turkish citizens. Protection and defence of the homeland. Tax and military service,

preparation for military service (p. 87).

e To make the child understand the role he or she plays in the society in which he or she lives, and have
a fundamental idea of the rights and duties of citizens in a democratic state (p. 79).

e The neighbourhood where the school is located will be given much importance in education (p. 81).

e Homeland knowledge is very closely related to some lessons, particularly Geography, History, and

Turkish (p. 80).

e This curriculum is based on observation, investigation and reflection (p. 79).

e The main ideas of the lesson should not only be learned from the teachers, rather from the student's

discretion under the guidance of the teacher (p. 79).
Table 3.

Findings Obtained for the 1936 Homeland Knowledge Curriculum.

Theme/Code

Theme/Code

Regime

Republican Regime
Establishment of the Republic
Sacrifices made for the establishment of the
Republic
Quality of the Republic
Importance of the Republic
Superior aspects of the Republic compared to
other regimes
Comparison of the Ottoman State and the
Republic
Training self-sacrificing citizens loyal to the
Republic

Reforms of the Republic
Importance of the reforms
Effects of the reforms on the future of Turkey
Commitment to the reforms
Relationship between the reforms and Atatiirk

Learning-Teaching Process
Methods and Techniques
Field trips
Observation and examination
Doing practices
Reflection
Principles of Instruction
From near to far
From concrete to abstract
Being relevant to life
Students’ Roles
Putting theoretical information into practice
Turning what has been learned into a lifestyle
Teachers’ Roles
Giving examples from real life
Relating to life
Using various instructional materials
Cross-curricular

Duties and Responsibilities
Citizen’s Duties and Responsibilities
Duties and Responsibilities towards the
Turkish Nation
Loving the Turkish nation
Respecting the Turkish nation
Commitment to the Turkish nation
Recognizing the meaning and
importance of the nation
Recognizing the strong sides of the
Turkish nation
Getting oriented to achieving the
goals of the Turkish nation
Importance of serving the Turkish
nation and state
Duties and Responsibilities regarding
National Affairs
Taking part in national festivals
Being interested in national affairs
Being interested in national
problems
Being willing to fulfil national duties
Duties and Responsibilities regarding
Military Service
Loving Turkish soldiers and army
Being interested in military service
and army
Recognizing the importance of
military service
Duties and Responsibilities towards the
State
Obeying laws
Obeying the state
Giving priority to the interest of the
state
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As seen in Table 3, the Homeland Knowledge Curriculum in the 1936 Elementary Curriculum included
objectives regarding the importance of the Republic, which was the form of government, and the
reforms of the Republic, the duties and responsibilities of students related to citizenship, love for the
state and the nation, and suggestions and practices regarding the learning and teaching process. As in
the 1926 Elementary Curriculum, the establishment, importance and quality of the Republic were
emphasized in the 1936 Elementary Curriculum, and its superiority over other regimes was given by
comparing it with the former empire. Besides, unlike the previous curriculum, the sacrifices made in the
establishment of the republic and the importance of being committed to the republic were emphasized.
In addition to this, the reforms made for the establishment of the republican form of administration
were also highlighted in the curriculum. Students were expected to know the importance of the reforms
of the Republic and their effects on the future of the nation, to be committed to the reforms and to
establish a relation between the reforms and Ataturk. The functioning of the new regime and state
structure were taught to students.

In order to ensure the loyalty of the new generation to the Republic and to the new state, it was
aimed to ensure that students love, respect and serve the Turkish nation. In this context, students were
asked to participate in national holidays, deal with national problems and fulfil national duties. In
addition, students were encouraged to love soldiers and military service, and the importance of military
service was emphasized. In this respect, the curriculum tried to ensure that students were committed to
the newly established nation-state. In the curriculum, it was emphasized that students should obey the
laws, obey the state, and prioritize the interests of the state. It was requested that the topics of this
curriculum be associated with other lessons.

There were suggestions in the curriculum about the learning and teaching process. Teachers were
asked to use methods and techniques such as field trips, observations, reflection and practice. It was
stated that students should be taught starting from their immediate surroundings to the distant
environment, with examples from concrete to abstract and relevant to life. Students were asked to
apply the theoretical knowledge and turn what they have learned into a lifestyle. In this process,
teachers were expected to relate subjects to life, give students examples from life, and use different
teaching materials.

e Content of the republican regime established by Atatiirk, how it was founded in Turkey, advantages of
this regime over other regimes (p. 103).

e By making comparisons with the Ottoman Empire era, making students internalize the fact that the
republican regime is very important for the existence and future of the Turkish nation (p. 105).

e Making students understand the meaning of Turkish revolution, importance of various fronts, making
students internalize the contributions of this revolution to the welfare and happiness of Turkey (p.
103).

e Making students love and respect the character of Turkish nation, making students love and respect
Turkish army, soldiers, and understand the importance of military service (p. 103).

e Developing the feelings of service and sacrifice towards the Turkish nation, teaching the goals and
ideals of the Turkish nation to students ... (p. 105).

e It is not possible to accomplish the objectives of the lesson just through the transmission of the
knowledge to students by the teacher. The teacher should make students think about the subjects he
or she teaches students in the class (p. 104).

e While the teacher of the homeland knowledge lesson is explaining various subjects to students, he or
she should start teaching the subjects that can be found in the immediate surroundings of the
students (p. 107).
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Table 4.

Findings Obtained for the 1948 Citizenship Knowledge Curriculum.
Theme/Code Theme/Code
Regime Duties and Responsibilities

Republican Regime
Republican regime
Foundation of the Republic and what
was done in the foundation process
Importance of the Republic
Necessity of the Republic
Contributions of the republican regime
to the country
Advantages of the Republic over the
empire
Protecting and developing the Republic
as a duty of every citizen
Reforms of the Republic
Meaning of the reforms
Importance of the reforms
Necessity of the continuation of the
reforms
Commitment to the reforms
Structure and Functioning of the
Government
Election of the president
Election of the Turkish National Grand
Assembly
Duties of the government
State Mechanisms
Structure of the state
Regime of the state
Democracy
Respecting rights of others
Obeying rules
Respecting different ideas
Labour division
Living together
Using vote in the election
Political parties
Duties of political parties

Cross-curricular (should be incorporated into
other lessons)

Duties and Responsibilities of the State

Protecting the health of the public

Duties and Responsibilities of Individuals

Duties and Responsibilities towards Turkish
Nation

Respecting and loving the Turkish nation
Commitment to the Turkish nation
Commitment to the values keeping the Turkish
nation together

Developing the desire to serve and sacrifice for
the Turkish nation

Teaching the ambitions of the Turkish nation to
students

Inculcating the goals and values of the nation
Working and doing useful things for the nation
Fostering students’ interest in making
contribution to the nation and country
Training individuals who are in compliance with
the Six Arrows

Learning the character of Turkish nation

Duties and Responsibilities towards National Affairs

Knowing the meaning and importance of
national affairs

Working diligently to perform national duties
National holidays and important days
Respect and love for the Turkish flag

Duties and Responsibilities related to Military

Service

Being interested in military service and the
Turkish army

Loving, respecting and trusting soldiers and
army

Habit of obeying laws and state

Learning-Teaching Process

Methods and Techniques
Reflection

Observation

Field trip

Principles of Instruction
Samples from life

Relating to life

From near to far

From simple to complex
Students’ Roles

Turning goals into behaviours
Turning theoretical information into behaviour
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In Table 4, there were findings regarding the Citizenship Knowledge Curriculum in the 1948
Elementary Curriculum. In the curriculum, it was seen that the regime of the country, expectations from
students about the Turkish nation, national affairs, and military service, duties and responsibilities, the
concepts of democracy and learning-teaching process are emphasized. In the 1948 Citizenship
Knowledge Curriculum, the foundation of the republican regime, difficulties experienced during the
foundation, importance, necessity and advantages of the Republic and the necessity of protecting and
developing the Republic were also emphasized. In addition, the meaning, importance, necessity of the
reforms and the importance of commitment to the reforms were emphasized. The structure of the
government and the state and the regime of the state were taught to students.

It was understood that in the curriculum, there were expectations from students in terms of
ensuring their commitment to the nation. Students were expected to be educated in such a way as to
develop love and respect for the Turkish nation, the desire to serve and sacrifice for the nation, to be
committed to the values keeping people together, to be useful to their nation and country and to be in
compliance with the Six Arrows. In addition, they were expected to learn about national issues, to be
engaged in national affairs and duties wholeheartedly, to love and respect the national flag and to take
part in national festivals. It was aimed to increase students’ interest in military service and the Turkish
army, and to encourage them to trust, love and respect the army.

The concept of democracy was first included in the 1948 Citizenship Knowledge Curriculum. It can be
said that democracy has a broad framework such as respecting other people’s rights, respecting
different views, sharing work, working together, voting in elections and obeying rules. In the curriculum,
there were also duties and responsibilities. The main duty and responsibility of the state was to protect
the health of the public. Individuals were expected to obey laws and to make this a habit. It was also
aimed to make connections between the subjects of the lesson and other lessons.

Explanations regarding the learning and teaching process were also given in the curriculum. It was
stated that teaching should be carried out through observations, field trips and by encouraging students
to reflect. Emphasis was also put on teaching principles in the teaching process. Teaching should be
organized in such a way as to provide students with examples from real life, examples should be first
given from immediate surroundings and then expanded towards distant surroundings and teaching
should be from simple to complex. Students were expected to meet the objectives of the lesson and to
turn theoretical information into behaviours.

e Teaching students the characteristics of the Republic, how it was founded in Turkey, how important
the regime is for the survival and future of Turkey (p. 147).

e Informing students about the Turkish republican regime and teaching the superior sides of this regime
compared to other regimes via concrete examples (p. 147).

e Teaching the meaning and importance of the Turkish reforms and training students as sacrificing
Turkish citizens committed to the values of the Turkish revolution and always ready to protect them
(p. 147).

e Training students as republican, nationalist, populist, statist, secular and revolutionary individuals (p.
147).

e Duties of the state towards citizens and citizens' duties towards the state (p. 156).
e People living in communities respect each other's rights (p. 157).
e People who live in a community choose those who will manage them (p. 157).

e The teacher should not only give information in citizenship knowledge classes, but should turn this
knowledge into work and action in students (p. 149).

e When dealing with various subjects, the teacher should always start with those in the immediate
vicinity of children who have the opportunity to observe them closely (p. 150).
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Table 5.

Citizenship Knowledge Embedded in the 1968 Social Studies Curriculum.
Theme/Code Theme/Code
Regime Democracy

Republican Regime
Importance of the republican regime
Characteristics of the Republic
The Republic is a national, democratic,
secular and social law state based on
human rights

Reforms of the Republic
Knowing the meaning of the reforms
Recognizing the importance of the
reforms
Feeling committed to the reforms
Contribution of the reforms to the
welfare of the Turkish nation

Learning-Teaching Process
Methods and Techniques of Active Teaching

Protection of democracy

Principles of the Turkish democracy

Responsibilities within democracy

Duties and Responsibilities

Individuals’ Duties and Responsibilities
Feeling love, respect and trust for the
flag, soldiers and army
Protecting national values
Making sacrifices for Turkish nation to
achieve its goals
Gaining the character of Turkish nation
Keeping the nation and country above all
else
Being a good citizen
Being a perfect human

Field trips Responsibilities towards Laws
Dramatizing The concept of law
Group work Importance of obeying laws

Cooperation
Principles of Teaching
From near to far
Relating to life
Putting theoretical information into
practice
Teacher’s Role
Guide and facilitator
Out-of-school learning environments
should be used
Paying attention to the child’s opinions
Respecting different ideas in the

Respecting laws

Obeying the state authority

Social Life

Social Relationships

Obeying the rules of social life
Knowing that each person has his/her own
rights and responsibilities
Respect and tolerance
Cooperation, helping and solidarity
Solidarity
Importance of living as a community
Increasing the awareness of living in a

classroom community
Sources other than the textbook should be Cooperation
used Economic Life

Various assessment methods should be
used (e.g. observation, test)

Arousing students' curiosity and interest
in the events around them

Protecting public goods

Being economical

Meaning and importance of tourism

Environment, Homeland and World

Learning about the environment and
homeland
Learning about other societies

Feeling curious to learn about scientists

Table 5 contains information on the subjects of Citizenship Knowledge embedded into the 1968
Social Studies Curriculum. The curriculum focuses on the importance and characteristics of the Republic.
In the curriculum, it was emphasized for the first time that the state was a democratic, secular, social
law state based on human rights. On the other hand, it can be said that the emphasis on the republican
regime decreased compared to previous periods. The emphasis on human rights in the republican
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regime was made in this curriculum for the first time. It can be said that the interest in the reforms that
emerged with the Republic continues in the curriculum. Students were expected to be aware of the
meaning and importance of the reforms and to contribute to the welfare of the Turkish people and to
be committed to the reforms.

It was understood that the duties and responsibilities of citizens increased in the 1968 Curriculum. It
was understood that ideals such as being a good citizen, being a perfect person, making sacrifices to
develop the goals of Turkish nation, adopting the characters of Turkish nation, respecting the army,
loving and being loyal to the army, keeping the nation and national values above all else come to the
fore in the curriculum. In the curriculum, students were assigned duties such as knowing the importance
of obeying the laws, respecting the law and obeying the state authority.

Social relations not included in the previous curriculum also find reflections in the curriculum. The
curriculum emphasizes the necessity of obeying the rules of social life and the importance of mutual
respect and love. Respect and tolerance, working together and solidarity, the importance of living in a
society and cooperation were also emphasized. The individual was asked to know his or her
environment, homeland and other communities, and to know scientists. The importance of protecting
public goods and being economical was emphasized. In the 1968 Curriculum, democracy continues to
exist. It was attempted to teach the principles of democracy to students and it was stated that
democracy should be protected and the responsibilities within democracy were emphasized.

There were explanations and suggestions about the learning-teaching process in the curriculum.
When the explanations in the curriculum were examined, it was seen that dramatization was added to
the suggested methods. In addition, group activities such as field trips, group work and cooperation
were emphasized. It was stated that the teaching should be carried out with examples first from the
immediate surroundings of the students then should be expanded to include examples from distant
surroundings. The importance of relating what has been learned to real life and of putting theoretical
information into practice was emphasized. The role of the teacher has become more important in the
curriculum. The role of a guide and facilitator was assigned to the teacher. The teacher was expected to
make use of out-of-school learning environments, to pay attention to the child’s opinions, to respect
different ideas in the classroom, to use sources other than the textbook, to use various assessment
methods and to arouse curiosity and interest in students about what was happening around.

e Students should be taught how the Republic was founded and developed (p. 69).

e Students learn that the Turkish Republic is a democratic, secular, social law state based on human
rights and understand the characteristics and importance of the republican regime (p. 65).

e Students understand the meaning and importance of the Turkish revolution and its contribution to
happiness and welfare of Turkey and to the future of the country (p. 64).

e They become committed to their families, nation, country and reforms (p. 64).
e Students keep the affairs of the nation and country above all else (p. 64).

e Students love, respect and trust the Turkish nation, flag and army (p. 64).

e Students understand the concept of law (p. 64).

e Priority should be given to methods making students active (p. 66).

e The teacher should facilitate students’ work and be a guide to them (p. 66).

e The principle of teaching from near to far should be adopted (p. 65).

¢ Various assessment methods should be used to assess the units (p. 66).

Table 6 contains findings regarding the 1998 Citizenship and Human Rights Curriculum. Although 75
years had passed since the foundation of the Republic when the curriculum was prepared, the
advantages of the Republic over other forms of government continue to be emphasized in the
curriculum. The relationship between the Republic and Atatiirk was established by stating that the
Republic was above everything else.
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Table 6.

The 1998 Citizenship and Human Rights Curriculum.

Theme/Code Theme/Code

Regime Atatiirk

Republican Regime Relationship between Atatiirk and

Advantages of the Republic over other regimes reforms and human rights
Keeping the Republic and country above all else Teaching students Atatiirk’s reforms
Relationship between the Republic and Atatiirk and principles

Human Rights Importance attached to human by
Basic concepts of human rights Atatilirk
Importance of human rights Democracy and Democratic Values
Protecting human rights Democracy
Embracing human rights Imparting a democratic personality
Being willing to use rights and freedoms to students
Relationship between human rights, democracy Respecting different opinions
and peace Relationship between human rights
Universal human rights and democracy
Inherent rights and freedoms Values
Awareness of fundamental rights and freedoms Love

National Security and National Power Elements Respect
Importance of national security Tolerance
Importance of the Turkish army Not being prejudiced
Fighting against terrorism Citizens’ Duties and Responsibilities
Reasons for the spread of terrorism Duties and Responsibilities towards the
Internal and external threats state

Learning-Teaching Process Cross-curricular (should be incorporated
Active Teaching Methods and Techniques into other lessons)

Discussion

Question answer

Dramatization

Acting out

Case study

Group work

Panel, forum, symposium, open forum etc.
Teacher’s Roles

Connections should be established with the

social life

Flexible application

Discussion environments should be created

Specifications table

Out-of-school and in-school activities

It can be said that human rights were more strongly emphasized in the 1998 Citizenship and Human
Rights Curriculum. Students were asked to know the basic concepts of human rights and the importance
of universal human rights, inherent rights and freedoms. Students were expected to protect, embrace
and be willing to use human rights. It was aimed to establish the relationship between human rights and
democracy and to make students willing to exercise rights and freedoms. In the curriculum, there was a
weak emphasis on democracy compared to human rights. Importance of imparting a democratic
personality to students, respect for different ideas and the relationship between human rights and
democracy were emphasized. In the curriculum, in connection with these two concepts, human values
such as love, respect, tolerance and not being prejudiced were also emphasized.
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The duties and responsibilities of citizens towards the state were included in the curriculum. These
include the relationship between Atatiirk's reforms and human rights. It was emphasized that Atatiirk's
reforms should be adopted. In addition, the importance that Atatiirk gives to people was also included
in the curriculum.

There were elements of national security and power in the 1998 Citizenship and Human Rights
Curriculum. In this context, the subjects of the importance of national security and the Turkish army, the
reasons for the spread of terrorism, the fight against terrorism, internal and external threats were
mentioned for the first time in this curriculum. This curriculum can be considered to be a reflection of
the problems that Turkey faces. The subjects of the curriculum were requested to be included in other
lessons.

There were suggestions and explanations regarding the learning-teaching process in the curriculum.
It was stated that methods and techniques such as dramatization, discussion, question and answer,
acting out, case study, group works, panel, forum, and symposium can be used in the teaching process.
It can be said that the methods recommended to be used in this curriculum started to change and
diversify. In the learning and teaching process, teachers were asked to make connections with social life,
to include flexible practices, to create discussion environments, to design activities carried out inside
and outside the school, and to prepare a table of specifications for measurement and evaluation.

e The advantages of the Turkish Republic as a liberal, democratic and secular regime over totalitarian
regimes are emphasized (p. 577).

¢ Being able to explain the salient features of the basic principles of humanity's common heritage (p.
578).

e Respect for human and human dignity is at the heart of this lesson (p. 577).

e Protecting and improving human rights is only possible with learning, understanding and putting into
practice (p. 577).

e Willingness to protect fundamental rights and freedoms (p. 580).

e Saying that the principle of pluralism is important in democratic governments (p. 581).

e Understanding the relationship between Atatiirk's principles and reforms and human rights (p. 577).
¢ Understanding the importance of national security (p. 582).

e Directs students to research and study by applying methods and techniques such as question and
answer, discussion, case study, dramatization and group work (p. 577).

e It should not be thought that the goals of this lesson can be achieved only within the context of this
lesson, but the teacher should establish a relationship with other lessons as appropriate while
teaching the subjects (p. 577).

Table 7 contains the findings regarding the 2010 Citizenship and Democracy Curriculum. The
curriculum was examined under the subheadings of human values, rights and freedoms, democracy
culture, duties and responsibilities, the structure of the curriculum and the learning and teaching
process. It can be said that the dimensions of human rights, democracy, duties and responsibilities in the
curriculum were balanced. The curriculum emphasizes the development of the protection of human
rights and freedoms, the role of non-governmental organizations in this process, the relationship
between democracy and human rights, finding solutions to violations of rights and freedoms, and the
indispensability of rights and freedoms.

In the democracy dimension of the curriculum, the concept of democracy was taught to students.
Students were encouraged to raise their awareness of democracy, democratic attitude and gender
equality. Students were expected to become democratic citizens, to make democracy a way of life, not
to make discrimination, to get used to living together, to realize that differences create wealth and to
get rid of their prejudices.
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Table 7.
The 2010 Citizenship and Democracy Curriculum.
Theme/Code Theme/Code
Human Values, Rights and Freedoms Duties and Responsibilities
Human Values Participation in decision making
Value and dignity of human processes
Protecting human values Responsibilities of the state towards the
Caring for himself/herself and his/her citizen
environment Responsibilities of the individuals
Human Rights and Freedoms (military service, tax, vote)
Protecting human rights and freedoms Protecting public goods
Developing human rights and freedoms Obeying the rules

Contribution of non-governmental Fulfilling duties and responsibilities
organization to the development of human The citizen’s responsibilities towards
rights and freedoms the society and world
Fulfilling his/her responsibilities by
using basic rights and freedoms
Contributing to the development of
the society as an active citizen
Being sensitive to social issues
Protection and importance of
common values
Learning-Teaching Process
Active Teaching Methods and
Techniques
Question and answer, discussion,
case study, group discussions, role
play, brainstorming, debate, six hats
thinking technique, station, drama,
observation, analysis
Teacher’s Roles in the Teaching Process
The teacher must be a role model
The teacher must create a
democratic learning-teaching
environment
The teacher must exhibit a
democratic attitude
The teacher must take the
development of the student into
consideration
The teacher must use different
teaching materials
The teacher must use process and
product-Oriented assessment tools
Principles of Teaching
Relating to real life

Importance of rights and freedoms and
indispensability of human rights and freedoms
Ways of pursuing rights
Relationship between Human Rights and
Democracy
The relationship between democracy and
human rights and freedoms
Finding democratic solutions to violations of
rights and freedoms
Democracy Culture
The concept of democracy
Creating a democratic attitude
Creating awareness of democracy
Being a democratic citizen
Transforming democracy into a way of life
Discrimination
Awareness of discrimination
Fighting against discrimination
Living together
Differences
Getting rid of prejudices
Social gender equality
Structure of the Curriculum
Activity-based
Taking individual differences into account
Student-centred
Multiple intelligences theory
Skills and values come to the fore
Dominance of human rights and freedoms
(including citizenship)

In the dimension of the duties and responsibilities in the curriculum, emphasis was placed on the
participation of individuals in decision-making processes and the responsibilities of the state to the
individual and the individual to the state. In addition, it was stated that human values should be
protected and developed. It was also emphasized that the individual should value himself/herself and
other people. In the curriculum, the importance of Atattirk's principles and reforms was mentioned.
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In the explanations and suggestions made about the curriculum, it was stated that the curriculum
was activity and student-centred, should be given taking individual differences into account, was based
on the theory of multiple intelligences, and prioritizes skills and values. Methods and techniques such as
discussion, group discussions, question and answer, case study, brainstorming, six hats thinking
technique, role playing, station, debate, observation, drama, and analysis were suggested in the
teaching process of the curriculum. Examples from real life were asked to be given to students. The
teacher was expected to be a role model, to create a democratic learning environment by
demonstrating a democratic attitude, and to use different teaching materials, taking into account the
readiness level of students. Not only result-oriented but also process-oriented evaluation was
suggested.

e Acknowledges that every person is valuable and dignified (p.11).
e Understands that human rights and freedoms are innate and indispensable for everyone. (p.16).

e The teacher being sensitive to human rights and freedoms is of vital importance in the
accomplishment of the objectives (p.8).

¢ Shows sensitivity on the issue of discrimination by questioning various forms of discrimination (p. 14).
e Takes responsibility for the protection of public property and public spaces (p.18).

e Alternative assessment and evaluation tools or methods should be used in order to collect data
directly on the knowledge, skills and attitudes acquired by students (p.23).

e An activity-centred understanding that takes into account the student's own life and individual
differences, and allows interaction with his/her environment is tried to be implemented (p.6).

e Student-centred, constructivist methods and techniques that have more penetration into life should
be used. Teaching methods and techniques such as question-answer, discussion, case study, group
activities, role-playing, brainstorming, debate, six hats thinking, tournament/station, poster
preparation, drama can be used (p.8).

Table 8 contains the findings regarding the 2015 and 2018 Human Rights, Citizenship and Democracy
Curriculum. The curriculum was examined under the headings of human values, rights and freedoms,
justice and equality, reconciliation rules, living together, citizenship responsibilities, the structure of the
curriculum and learning, teaching and measurement and evaluation processes. The relationship among
right, freedom and responsibility, the importance of the concepts of rights and freedom, respect for
rights and freedoms, violation of rights and freedoms, living together with rights and freedoms, relations
between human rights and democracy culture were emphasized. The topic of democracy was covered
under the heading of justice and equality. Equality in rights and freedoms, respect for individual
differences and justice and equality issues were also emphasized. Reconciliation was also considered to
be an important topic in this curriculum. Issues such as the causes of disagreements, reconciliation
situations, reconciliation and seeking ways of reconciliation in conflict situations were included. Under
the heading of living together, the relationship between living together and non-governmental
organizations was established. The concept of rule, the relationship between rule and freedom and
right, and obeying the rules and living together were also mentioned in the curriculum. As citizenship
responsibilities, emphasis was placed on the protection of common property, the responsibilities of
being a citizen, the issue of participation, the responsibilities of the state towards citizens and
participation in decision-making processes.

In the 2015 Human Rights, Citizenship and Democracy Curriculum, it was stated that it has a story-
based structure that puts the student at the centre. Discussion, question-answer methods were asked to
be used. In addition, it was suggested to use documents related to human rights as materials in the
teaching process. In the 2018 Human Rights, Citizenship and Democracy Curriculum, no method or
technique was recommended. Process-oriented evaluation of students was emphasized in both of the
curricula.

e Explains the qualifications of being human (MoNE, 2015, s.8; (MoNE, 2018, p.12).
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e Respects rights and freedoms (MoNE, 2015, s.10; (MoNE, 2018, p.13).

e Respects people's differences (MoNE, 2015, s.10; (MoNE, 2018, p.13).

e Explains the reasons for conflicts between people (MoNE, 2015, p.11; (MoNE, 2018, p.14).

e Evaluates the effect of the rule on the relationship between freedom and right (MoNE, 2015, p.12;

(MoNE, 2018, p.14).

e Knows that a homeland is needed to live together (MoNE, 2015, s.12; MoNE, 2018, p.15).

e Instead of measuring these properties in a single time period, it is essential to use measurements that
take into account the changes in the process (MoNE, 2018, p.6).

e The curriculum does not draw clear boundaries for the practitioners in terms of measurement tools
and methods that can be used in the measurement process, it only provides guidance (MoNE, 2015:

p.2).

e A student-centred approach will be adopted in the implementation of the curriculum (MoNE, 2015,

p.8).

e At least one story is selected for each objective in the delivery of the lesson (MoNE, 2015, p.8).

e Based on the story, students are enabled to discuss the subject with various questions and directions,
form their own answers, and develop a conception and understanding in line with the objective. At
least one story is selected for each objective in the delivery of the lesson (MoNE, 2015, p.8).

Table 8.

The 2015 and 2018 Human Rights, Citizenship and Democracy Curricula.
Theme/Code Theme/Code
Human Values, Rights and Freedoms Democracy

Human Values
Adopting human values
Qualifications of being human
The difference between the child and adult
Human Rights and Freedoms
The relationship between rights, freedoms
and responsibilities
Violation of rights and freedoms
Respecting rights and freedoms
Living together with rights and freedoms
Innate human rights
Development of human rights and democracy
culture
Citizenship Responsibilities
Responsibility to protect common property
Responsibilities of being a citizen
Active citizenship
Active participation
State responsibilities to its citizens
Participation in decision making processes
Learning Teaching Process (2015 curriculum)
Teaching Methods and Techniques
Discussion
Question answer
Use of human rights documents as material
Measurement and Evaluation
Process and product-oriented measurement
and evaluation tools
Observation-dominated (2015 curriculum)

Justice and Equality
Equality in rights and freedoms
Justice and Equality not Ensured
Living Together

Living together
Non-governmental organizations
Respect for individual differences

Rules
The concept of rule
The relationship between rule, freedom and
right
Obeying rules and living together

Reconciliation
Reasons for people's disagreements
Situations that require and do not require
Compromising
Reconciliation in resolving disputes
Seeking ways of reconciliation

Structure of the Curriculum (2015 curriculum)
Student-centred
Story-based

417



Ozgilir ULUBEY — Pegem Egitim ve Ogretim Dergisi, 11(1), 2021, 401-446

Discussion

With the proclamation of the Republic on October 29, 1923, the Republican regime based on the
sovereignty of the people replaced the regime that was handled down from father to son and was based
on the sovereignty of one person. After the collapse of the Ottoman Empire, which had existed more
than 600 years, the need to establish the ideology of the new state emerged for it to survive because
the continuity of states can only be possible with the establishment of their ideology. What makes this
possible is the ideological apparatuses of the state. Althusser (2017) defined religion, school, family, law,
political structure, unions, communication tools and culture as the ideological apparatuses of the state.
Tozlu (2003) sees education and schools, which were among the ideological apparatus of the state, as
places where the ideology of the state is formed because states use education and schools to sustain
their existence and legitimacy in society. Thus, political powers transfer their principles to society. In this
sense, education and ideology were interrelated. The founders of the Republic used all the means of the
state to build the desired society (Simsek, Kigiuk & Topkaya, 2012). Instead of ideology formed with
reference to religion in the Ottoman Empire, the nation-state ideology of the newly established Republic
of Turkey was formed. Education and schools have become tools to build the nation-state identity.
Spaces for education were created, roles for students and teachers were determined, and curricula
were prepared for the learning and teaching process. Thus, the task of creating and transferring the
social, political and cultural codes of the newly established state was assigned to schools (Kaplan, 1999).

Schools have tried to fulfil the ideological roles assigned to them through curricula. In this context,
the issues of democracy, citizenship and human rights and commitment to the newly established
Republican regime have come to the fore in the 1926, 1936, 1968 and 1998 elementary curricula
prepared after the proclamation of the Republic. The superior aspects of the Republic compared to
other forms of government were emphasized. In addition, the negative aspects of the old state and its
management style were brought to the fore. In this context, Basgdz (2005) stated that the old books
praising the sultanate was not used anymore and new curricula and books were prepared to protect and
keep the Republic alive. The aim of the curricula was to make students committed to the state. Thus,
they attempted to achieve the legitimacy of the new state and the Republic as the new form of
administration. Although it had been a long time since the establishment of the Republic, in the 1968
and 1998 curricula, the advantages of the Republic regime over other forms of government continued to
be emphasized. It can be said that the attempts to form the ideology of the newly established state and
to ensure the existence and continuity of the new system persisted from the foundation of the Republic
until 1998.

In order to ensure the existence and legitimacy of the state, new regulations have been made in the
social and political structure besides education. After the establishment of the Republic, the elements of
the old administration were removed and the innovations that came with Atatiirk's reforms started to
be implemented in order to create mechanisms compatible with the government style of the new state
(elements of the social structure). In this context, with the adoption of the Law of Unification in
Education in 1924, education and instruction were standardized. The Swiss Civil Code was adopted in
1926. In 1928, the Arabic Alphabet was replaced by the Latin Alphabet. In 1930, women were given the
right to vote and be elected. The Turkish Language Institute was established in 1932. In 1934, the
surname law was enacted (Karpat, 1996). For the development of commitment to the reforms made
since 1926, the importance and necessity of commitment to the reforms were emphasized in the 1936,
1948 and 1968 Elementary Curricula. Thus, it is aimed to train individuals who have adopted the reforms
of the new state. In this way, it might have been attempted to form the political and social ideology of
the newly established state.

The continuity of life is possible if the needs of the organism were met and the organism can adapt
to the environment. As there were processes of human development, the continuity of societies relies
on some developmental processes (Ulubey, 2008). For the continuity of societies, the people living in
that society must first adapt to the society; that is, they need to socialize (Dewey, 1996). Besides
socialization, another important concept is solidarity. Solidarity is a social phenomenon that consists of
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the presence of different states of consciousness in all members of a society (Durkheim, 2006).
Durkheim divides solidarity into two as mechanical solidarity and organic solidarity. Mechanical
solidarity is the name given to the solidarity that connects individuals to society through the similarities
in their views of life and the world and in their value judgments. In this type of solidarity, common
values were beliefs and feelings. This is called collective consciousness. In organic solidarity, division of
labour has replaced common consciousness. The solidarity that came into being with the emergence of
the division of labour is called organic solidarity. Socialization and solidarity were very important in
mechanical solidarity. Education is one of the most important factors in the accomplishment of
socialization and solidarity. The most important task of education is to transfer the accumulated cultural
heritage to new generations and to ensure social solidarity. It can be said that curricula were a tool for
social cohesion and solidarity. In order to establish the sense of belongingness to the newly established
state in students through elementary curricula, a great emphasis has been put on loving and respecting
Turkish nation, being committed to the nation, loving military service and army to create the sense of
loyalty and solidarity in students. Expressed as Six Arrows, republicanism, statism, populism,
nationalism, secularism and revolutionism were first included in the Republican People's Party Program
(Karpat, 1996). The Six Arrows was also included in the 1936 homeland knowledge curriculum. The
conception of Six Arrows also found reflections in curricula (Tezcan, 2011). It can be said that with the
values given in the curricula, the national, spiritual and cultural elements of the new state were
expected to be adopted by the new generation and that it is aimed to establish loyalty to values and
solidarity among individuals. Thus, it can be stated that it has been attempted to train individuals who
adapt to the newly established state and have solidarity among themselves.

In the first years of the Republic, in elementary curricula, the duties and responsibilities of the state
and the responsibilities of individuals such as developing commitment to the state and the nation were
emphasized. In the subsequent curricula, it can be said that the individual is given responsibilities such
as obeying the rules and fulfilling his/her duties. In the curricula developed in the 2010 and afterwards,
citizens’ responsibilities and their participation in the process of decision-making have been brought to
the fore. When the curricula developed in the foundation years of the Republic were examined, it is
understood that it is aimed to educate individuals who fulfil their responsibilities for the new state. The
concept of active participation has found a place in the curricula in the last 20 years. While the
responsibilities of the state towards the individual should be more prominent in the curricula developed
in @ modern state, it is quite remarkable that the emphasis is on the responsibilities of the individual
towards the state except for the 1926 curriculum. It is quite remarkable that a country, which is on the
way to become a modern state and setting its main goal as reaching or even passing the level of modern
states, does not distribute responsibilities justly between the state and citizens rather places the
responsibilities on the shoulder of the individual. It is thought that this should change in favour of the
individual. The findings in the literature seem to support these findings of the current study
(Hablemitoglu & Ozmete, 2012; Merey, Karatekin & Kus, 2012, Sen, 2020; Siraz & Bay, 2020; Ugurlu,
2011; Ustel, 2016).

The concept of democracy was first included in the 1948 Citizenship Knowledge Curriculum. It can be
said that democracy is addressed in a broad framework including respecting each other's rights and
different views, labour division, working together, participating in elections, the duties and
responsibilities of political parties and obeying the rules. Former developments in Turkey and the world
seem to have been effective in the development of the 1948 curriculum. After the death of Atatirk,
ismet inénii started to pave the way for liberalism besides being loyal to the six principles (Karpat,
1996). However, the Second World War prevented progress on this issue. After the Second World War,
Turkey’s desire to enter the United Nations, Russia's territorial claims from Turkey and wanting to have
a say on the status of the straits forced Turkey to be closer to the USA and to change its political regime.
Turkey came closer to the West in 1945 with the transition to multi-party life and membership to the
United Nations (Erdogan, 1992; Kartal, 2003). The Universal Declaration of Human Rights was signed in
1948 (Kapani, 2011). These developments in Turkey and the world can be said to have resulted in the
introduction of the concept of democracy to the 1948 curriculum. Particular emphasis is put on
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participation in elections and duties and responsibilities of political parties in the curriculum. With the
1961 Constitution, the concept of social state came to the fore. This led to formation of rights and
institutions that aim to protect democracy such as Constitutional Court, the Higher Council of Judges,
collective bargaining and the right to strike, Turkey Radio and Television Corporation, the State Planning
Organization, pluralism and the Republican Senate. In the 1968 curriculum, the principles of democracy
were attempted to be taught to students, it is stated that democracy should be protected and an
emphasis is put on the responsibilities within democracy (Aksin, 1996). The period between 1968 and
1998 is a period of political turmoil, memorandums, coups, economic crises, and journalist murders. The
period following the 1980 coup is a period of oppression. For this reason, it can be said that there is an
emphasis on democracy in the 1998 curriculum that could be considered weak compared to human
rights. Democracy is addressed in the context of gaining a democratic personality, respect for different
views and human rights. In the curriculum, concepts such as tolerance and not being prejudiced, which
are human values, were included in connection with this concept.

On the summit held in Brussels on 17 December 2004, it was decided that Turkey had met the
political criteria for candidacy to the European Union, so that the accession negotiations could be
initiated. Before this decision, Turkey had made some changes in its constitution in 2001 and 2004 to
meet the Copenhagen political criteria. Within this framework, regulations were made in the fields of
democracy, freedom of thought and expression, prevention of torture, strengthening of civil authority,
privacy of private life, freedom and security of person, freedom of communication, settlement and
travel, freedom of establishing associations, immunity of residence and equality of women and men.
Death penalty was abolished and gender equality was strengthened (Prime Ministry General Secretariat
of the European Union, 2007). It can be said that the traces of the works on democracy and human
rights in the European Union membership process can be seen in the 2010 Citizenship and Democracy
Curriculum. In the democracy dimension of the curriculum, it is aimed to create awareness of
democracy, democratic attitude and gender equality in students. Students were expected to become
democratic citizens, to make democracy a way of life, not to make discrimination, to get used to living
together, to realize that differences create wealth and to get rid of their prejudices. The curriculum
emphasizes the importance of developing and protecting human rights and freedoms, the role of non-
governmental organizations in this process, the relationship between democracy and human rights,
finding solutions to violations of rights and freedoms, and the indispensability of rights and freedoms.
However, it is seen that the emphasis on democracy has decreased in the 2015 curriculum. The issue of
democracy in the 2015, 2018 curricula is covered under the heading of justice and equality. Equality in
rights and freedoms, respect for individual differences and justice and equality issues were emphasized.
Reconciliation is also considered as an important topic in these curricula. Issues such as the causes of
disagreement, reconciliation situations, reconciliation and seeking ways of compromise in conflict
situations were included. Although the 2015 and 2018 Human Rights, Citizenship and Democracy
Curricula seem to have been accepted in different periods, their contents were almost the same. The
curricula were examined under the headings of human values, rights and freedoms, justice and equality,
rules of reconciliation, living together, citizenship responsibilities, the structure of the curriculum and
learning, teaching and measurement and evaluation processes. As the importance of human rights and
freedoms has increased in the world, the emphasis on human rights has increased in the curriculum.

The method is defined as the shortest path previously followed to reach the target (Demirel, 2017).
In order for the learning-teaching process to be effective, methods and techniques that will make the
student efficient should be used. These include methods and techniques such as brainstorming, station,
drama, six hats thinking, case study, role playing, question-answer and debate (Aykag, 2018; Demirel,
2017; Gozutok, 2017). In the learning-teaching processes of the curricula developed from 1926 to 1968,
it is recommended to use methods and techniques such as field trips, observation, examination,
discussion, reflection, practice and group work. In addition to these, dramatization was added in the
1968 curriculum. In the 1998 curriculum, it is stated that teaching can be done with methods and
techniques such as question and answer, case study, acting out, panel, forum and symposium. As the
2010 curriculum is stated to be an activity-based curriculum, methods such as brainstorming, role
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playing, six hats thinking, debate, drama and station techniques were added to them. In the 2015
curriculum, it is stated that it is a story-based curriculum and that discussion and question-answer
methods can be used. No method or technique is recommended in the 2018 curriculum. When all the
curricula implemented throughout the history of the Republic were examined, it can be said that the
curricula were aimed to ensure that students were in the centre and effectively participate in the lesson,
and the teaching methods and techniques were determined accordingly. The increasing variety of
methods recommended in the curricula is important yet the most significant exceptions were the 2015
and 2018 curricula. In the 2015 curriculum, it is suggested that the lesson should be based on stories
and can be conducted with several methods and techniques. It can be said that teaching based solely on
telling stories may bore students and cause them to lose their interest in lessons. In the 2018
curriculum, on the other hand, no method or technique is suggested to teachers for the teaching
process. It is highly remarkable that the number of teaching methods and techniques recommended in
recent programs is reduced. This may give rise to questions about the quality of the teaching process.
Moreover, research shows that teachers do not know the methods and techniques that will make the
student effective and they largely prefer the lecturing method (Aykag, 2007; Ozpolat, Sezer, isgér &
Sezer, 2007). Although the use of methods that will make the student effective has been suggested in
the curricula since the foundation of the Republic, teachers’ lack of enough knowledge on this issue is
quite important in terms of teacher training in Turkey.

In the literature, it is stated that some principles should be taken into account in order to create an
effective learning-teaching process. These principles were openness, relating to life, from the known to
the unknown, suitability for the student’s level, from near to far, from concrete to abstract, suitability
for life, up-to-dateness, economy and integrity (Akay, 2015; Demirel, 2017, Hesapg¢ioglu, 2011; Taspinar,
2017). It has been concluded that the elementary curricula developed throughout the history of the
Republic have included teaching principles that will make students effective. In the 1926, 1936, 1948
and 1968 curricula, students were asked to learn by doing and experiencing and to actively participate in
the teaching process with examples first given from the immediate environments and then from remote
environments, with examples starting from simple and then expanding towards complex and related to
life. The students were asked to apply the theoretical knowledge and turn what they have learned into a
lifestyle. There is no serious emphasis on teaching principles in the subsequent curricula. It can be said
that in the first 50 years of the Republic, teaching principles were important and attention was paid to
them in the curricula. However, the extent to which these principles have been taken into account in
practice is controversial.

In the modern understanding of education, the student should be in the centre and should actively
participate in the learning-teaching process (Dunlop & Grabinger, 1996). In the teaching-learning
process, the teacher is expected to assume the roles of a guide and facilitator. This role of the teacher is
very important in the student's construction of knowledge. Studies on this subject also show that the
teacher should be a guide and facilitator (Akpinar & Aydin, 2010). When the curricula implemented
throughout the history of the Republic were examined, it is seen that teachers were expected to be
guides and facilitators in the learning and teaching process and to teach through practice. They were
asked to relate subjects to life, give examples from life to students and use different teaching materials.
They were expected to use out-of-school learning environments, to value the opinions of the child, to
respect different views in the classroom, to arouse curiosity and interest in the events around them.
They were expected to create discussion environments in the classroom and to design in-school and
out-of-school activities. Although the teacher is given the role of a guide and facilitator, research shows
that in actual classroom teaching, teachers were not guides rather they were at the centre (Ayka¢ &
Ulubey, 2012; Goézitok, Akgiin & Karacaoglu, 2005; Kayike¢l & Sabanci 2009).
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Conclusion and Implications

As a result, it has been observed that in the first years of the proclamation of the Republic, in the
elementary curriculum, the citizens' duties and responsibilities towards the state as well as the love of
the country and the nation were emphasized. It is aimed to help individuals to adapt to the newly
established state. In addition, students were expected to learn the functioning of the state and
government. Importance is attached to endearing soldiers. Curriculums were expected to train
individuals who have adopted the principles and reforms of Atatiirk. The importance of obeying the
state is emphasized. It is understood that in the first years of the Republic, it was attempted to train
individuals who could adapt to the new state and embrace the principles of this state. In this context,
homeland and citizenship curricula were put at the centre of all lessons. At the beginning of the 2000s,
the regulations made in relation to democracy and human rights and freedoms to fulfil the political
conditions in the accession process to the European Union found reflections in the curricula. In this
regard, it was attempted to teach the importance of democracy and elements of democracy. In
addition, it is understood that it was aimed to teach human rights and freedoms to individuals. As a
result, it can be said that there is a shift from the teaching of the responsibilities of citizens to the
teaching of rights, freedoms and democracy. However, it is not possible to say that this shift could be
fully achieved in practice.

As a result of the current study, it is understood that the human rights dimensions have been
reduced in the last two curricula. These dimensions should be strengthened in the new curricula to be
developed. The activities of the 2015 Human Rights, Citizenship and Democracy Curriculum were
structured using stories and the use of discussion and question and answer is suggested. It can be said
that the applications in the curriculum do not put the student in the centre and were far from life. In the
2018 Human Rights, Citizenship and Democracy Curriculum, no method or technique is recommended.
Considering the methods and techniques suggested in previous years and the applications that put the
student in the centre, it can be said that the new curricula were insufficient. The methods and
techniques of the new curricula to be developed should be diversified as in the previous curricula. The
content of the programs should be structured to be relevant to real life. It was determined that in the
foundation years of the Republic, national values were emphasized in the curricula and that this
situation has changed in the following years. National values should be emphasized again in new
curricula.

As the Homeland Knowledge Curriculum in the 1924 Elementary Curriculum was taught in Ottoman
Turkish, the 1995 Citizenship and Human Rights Curriculum was not accessible and the democracy,
citizenship and human rights were not taught as a separate lesson in the 2005 Elementary Curriculum
rather as a cross-curricular subject, they were kept outside the scope of the current study. Future
research can include the 1924 Mal(mat-1 Vataniyye Curriculum and the 1995 Citizenship and Human
Rights Curriculum
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Turkish Version

Girig

Osmanli devletinin yikilmasinin ardindan Tirkiye Cumhuriyeti Devleti’nin kurulmasiyla birlikte, bireye
olan bakis acisi degismeye baslamistir. Yeni devlette yasayan bireyler tebaa degil birer vatandas
olmuslardir. Bireylerin vatandas olarak sorumluluklarini yerine getirmeleri, demokrasi ile insan hak ve
ozglrlikleri benimsemeleri amaglanmistir. Bu amacin gergeklestirilmesi icin 6gretim programlari birer
arag olarak kullanilmistir. Bu baglamda 1924’ten 2018’e gelistirilen ilkokul/ilkégretim programlarinda
vatandaslik, demokrasi, insan haklari egitimi konularinin programlardaki agirliklari degistirilerek
verilmistir.

Cumbhuriyetin  kurulusundan bugtine, ilkokul/ilkbgretim programlarinda, vyurt, yurttaslik ve
vatandaslik bilgisi, demokrasi ve insan haklari egitimi adlari altinda gesitli dersler ve 6gretim programlari
hazirlanmistir. Bu baglamda 1924 ilkokul Programinda malGmat-1 vataniyye isimli bir derse yer
verilmistir. Vatandaslarin gérev ve sorumluluklarinin 6n plana gikarildigi bu ders, ilkokul dort ve besinci
siniflarda birer saat olarak okutulmustur (Altunya, 2003). Bu ders, 1926 ilkokul programinda yurt bilgisi
ismini almis, dort (iki saat) ve besinci (bir saat) siniflarda okutulmustur. Programda, yeni kurulan devlete
bagliligin 6nemi ile devletin gorev ve sorumluluklarina agirlik verilmistir (MoNE, 1930). 1936 yurt bilgisi
dersi yine dort ve besinci siniflarda ayni sekilde okutulmustur. Bu derste hedefler, direktifler ve igerik
bolumleri yer almistir. Tirk ordusunu seven, cumhuriyete, cumhuriyetle gelen devrimlere ve devlete
bagll bireylerin yetistiriimesi amaclanmistir (MoNE, 1936). Yurt bilgisi dersinin adi, 1948 ilkokul
Programinda yurttaslik bilgisi olarak degistirilmistir. Ders, dordinci ve besinci sinifta verilmistir. Ders ile
Tark milletini ve askerini, ordusunu seven ve sayan, Alti Ok’a uygun, Cumhuriyeti ve devrimlerini
benimsemis bireylerin yetistiriimesi amaglanmistir (MoNE, 1957).

1968 ilkokul Programinda, yurttashk bilgisinin ayri bir ders olarak verilmesi yerine sosyal bilgiler
dersinin altinda verilmesi tercih edilmistir (Cicioglu, 1983; Kalayci, 2000; MoNE, 1968). Yurttashk bilgisi
konulari sosyal bilgiler dersi kapsaminda dérdinci ve besinci sinifta verilmistir. Sosyal bilgiler dersinin
icinde yer verilen yurttashk bilgisinin amaglarinin genellikle dnceki programlarda yer alan derslerin
amaglari ile benzerlik gosterdigi soylenebilir (MoNE, 1968). Yurttaslik bilgisi dersine 1995 yilinda insan
haklari eklenmistir. Boylece dersin adi vatandaslik ve insan haklari egitimi olmustur. Vatandaslik ve insan
haklari egitimi dersi 1997-1998 egitim-6gretim yilinda, yedinci ve sekizinci siniflarda okutulmaya
baslanmistir (MoNE, 2003). Program 2005 ilkogretim programinin yayinlanmasinin ardindan
uygulamadan kaldirilmigtir. 2005 ilkgretim programinda, demokrasi, vatandaslik ve insan haklari adinda
ayri bir ders yer almamistir. Bunun yerine diger dersler icine demokrasi, vatandaslk ve insan haklari
konulari yerlestirilerek ara disiplin uygulamasina yer verilmistir. Bu kapsamda tiim derslerin igine,
vatandaslik, demokrasi ve insan haklari konulari yerlestirilmistir (ERI, 2005). Bu durum 2010 yilina kadar
devam etmistir. Bu yildan itibaren vatandaslik ve demokrasi egitimi ders programi gelistirilmis ve
sekizinci siniflarda haftada bir saat olarak okutulmustur. Demokrasi ve insan haklarinin agirlikta oldugu
program, 2015-2016 yilinda gelistirilen insan haklari, yurttashk ve demokrasi dersi 6gretim programin
gelistiriimesine kadar uygulanmistir (MoNE, 2010). Demokrasi, insan haklari ve yurttashk dersi 6gretim
programi dordiinci sinifta masal temelli olarak haftada bir saat verilmistir (MoNE, 2015). Bu program
ayni isimle ve kigik degisikliklerle 2018 yilinda giincellenmis ve doérdiinci siniflarda okutulmaya devam
edilmistir (MoNE, 2018). Cumhuriyet’in kuruldugu ilk yillarda olusturulan programlarda vatandaslk
egitimine, 1948 programindan sonra demokrasi egitimine ve 1998 ilkbgretim programi ile insan haklari
egitimine agirhk verilmistir.

Cumhuriyetin kuruldugu yillarda, gelistirilen ve ilkokul programlarinda yer alan vatandaslik egitimine
agirhk verilmistir. Vatandaslik egitimi ile bireylerde vatandashga iliskin bilgi, beceri ve degerlerin
olusturulmasi amaglanmaktadir (Benge, 2006; Harms-Logan, 2009; Jett, 2013; Molina-Giron, 2012;
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Tooth, 2008). Bunun yaninda bireylerin etkin ve sorumlu vatandaslar olarak toplumsal katilim
gostermeleri istenmektedir (Hébert & Sears, 2001). Bireylerde vatandashga yoénelik olumlu tutum
olusmasi (Banks, 2004) ve bireylerin vatandas olarak rollerine hazirlanmalari (Kerr, 1999)
beklenmektedir. Cumbhuriyetin ilk yillarinda da bireylerin vatanini milletini seven, goérev ve
sorumluluklarini yerine getiren yonetime katilimlarinin saglanmaya c¢alisildig1 bir vatandaslik egitiminin
amaglandigi séylenebilir.

Cumbhuriyet’in ilkokul/ilk6gretim programlarinda yer verilen ikinci bir konu demokrasi egitimidir.
Demokrasi egitiminde insan hak ve oOzglrliklerini benimsemis, yasalara ve karsi topluma gorev ve
sorumluluklarini bilen, yerine getiren ve demokratik davraniglar sergileyen (Gilmez, 2001; Giiven, 2011)
ve demokratik degerleri benimsemis vatandaslarin yetistirilmesi amaglanmaktadir. Turkiye’deki ilkokul
programlarinda demokrasi egitimine 1948 programi ve sonrasinda gelistirilen programlarda yer
verilmistir. ilk programlarda kurallara ve yasalara uymanin énemi iizerinde durulmus, daha sonraki
programlarda demokrasi ve demokratik degerlere agirlik verildigi sdylenebilir.

ilkokul programlarinda gegen digiincii bir konu insan haklari egitimidir. insan haklari egitimi, evrensel
bir kaltir olarak insan haklarinin olusturulmasini amaglayan egitim, 6gretim, bilgilendirme ve
yayginlastirma gabalari olarak ifade edilmektedir (Rasmussen, 2012; UNESCO, 2012). Bireylerin haklarini
bilme, kullanma, koruma ve gelistirme amaci ile verilen egitim (Karaman-Kepenekgi, 2008) olarak
goriilmektedir. insan haklarinin 1998 ilkokul programinda baskin oldugu gériilmektedir. Ondan énceki
programlarda insan haklari egitimine ya hig yer verilmemis ya da vatandaslik ve demokrasi egitimi iginde
cok az yer verilmistir.

Alanyazin incelendiginde, demokrasi, vatandaslik ve insan haklari egitimi ile ilgili yapilan ¢alismalarin
genellikle tek tek programlarin incelenmesi ve degerlendiriimesi ya da bir programin belli dénemlerinin
incelenmesi seklinde oldugu séylenebilir. Ornegin Ustel (2016) vatandaslik egitiminin Mesrutiyetten
1995’e gelisimini genel hatlari ile incelemis ve degerlendirmistir. Bunun disinda vatandaslk egitiminin
cesitli boyutlan ile incelendigi calismalar da yapilmistir (Aslan, 2019; Dag, 2012; Giirkan & Doganay,
2020; Merey, Karatekin & Kus, 2012; Sen, 2020; Siraz & Bay, 2020; Ugurlu, 2011). Demokrasi egitiminde
genellikle egitim sistemindeki ve okullardaki demokrasi egitimi Uzerinde odaklanildigi soylenebilir
(Doganay & Sari, 2004; Giindogdu, 2004). Ornegin Okutan (2010) okullardaki demokrasi egitimi genel
olarak incelemis ve tespitlerde bulunmustur. Miser (1991) orgiin egitimde demokrasi egitimini
tartismistir. Bunlarin disinda son 25 yilda demokrasi egitimi, vatandaslk ve demokrasi egitimi ile
vatandaslik ve insan haklari egitimi programlarinin incelendigi ve degerlendirildigi ¢alismalar
bulunmaktadir. Ornegin Giiven, Cam ve Sever (2013) demokrasi egitimi ile okul meclisleri iliskisini
incelemistir. 2010 yilinda gelistirilen Vatandashk ve Demokrasi Egitimi Programinin incelenmesi ve
degerlendirilmesine yonelik calismalar dikkati cekmektedir (Ersoy, 2016; Giindogdu & Yildirim, 2010;
Kalayci & Hayirsever, 2014; Kondu & Sakar, 2013; Seker, 2013; Tarman & Kuran, 2014; Toraman &
Gozatok, 2014; Ulubey & Gozutok, 2015). Alanyazinda vatandashk ve insan haklari egitimi
programlarinin incelendigi ve degerlendirildigi calismalar da yer almaktadir (Ozbek, 2017; Uyangér,
2007; Ustiindag, 1997). Gelistirilen ve birbirinin hemen hemen aynisi olan son iki programda, insan
haklari, yurttaslik ve demokrasi egitimine yonelik ¢alismalar bulunmaktadir (Aslan & Aybek, 2018;
Bulylkalan-Filiz & Sel, 2018; Hagat & Demir, 2017; lzgar, 2017; Toprak & Demir, 2017). Alanyazindaki
calismalar degerlendirildiginde, calismalarin genel olarak belirli programlar temelinde yapildigi, tarihsel
calismalarin da programlarinin tamamini kapsamadigi soylenebilir. Bu ¢alisma digerlerinden farkli olarak,
yaklasik 100 yilhk donemde hazirlanan ve llke ¢apinda uygulanan vatandashk, demokrasi, insan haklari
egitimi programlarin izledigi degisimin, gelisimin ve donlslimin ortaya c¢ikarilmasi agisindan oldukga
onemlidir. Bunun yaninda ¢alisma, programlara, donemin siyasi, ekonomik, sosyolojik ve uluslararasi
gelismelerin yansimalarin belirlenmesine katki saglayacaktir. Son olarak ilgili programlarin tarihsel siireg
icerisindeki gelisiminin ortaya konulmasinda 6nemli rolii olacaktir. Bu galismada, 1926 yilindan 2018’e
kadar gelistirilen vatandaslik, demokrasi ve insan haklari egitimi programlari derinlemesine incelenerek,
bu slirecte programlarda ortaya cikan degisim, donlisiim ve gelisimlerin belirlenmesi amaglanmistir.
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Yontem
Arastirma Modeli

Bu calisma 1926 ile 2018 yillar arasinda ilkokul/ilkdgretim programlarinda yer alan yurt bilgisi,
yurttaghk bilgisi, vatandaslik, demokrasi ve insan haklari egitimi gibi farkli adlarda gelistirilen
programlarindaki degisim ve dénusimlerin arastirildigi dokiiman incelmesine dayal nitel bir ¢alismadir.

Arastirma Kapsaminda incelenen Dokiimanlar

Arastirmada, 1926 ve 1936 yurt bilgisi programi, 1948 yurttaslik bilgisi programi, 1968 sosyal bilgisiler
dersi icinde yer alan yurttashk bilgisi programi, 1998 ilk6gretim vatandaslk ve insan haklari egitimi
programi ve 2010 vatandaslk ve demokrasi egitimi programi ile 2015 ve 2018 insan haklari yurttaslik ve
demokrasi dersi 6gretim programlari incelenmistir. 2005 ilkogretim programinda demokrasi, vatandaslik
ve insan haklari egitiminin ayri bir ders olarak verilmemesi ve diger derslerin iginde ara disiplin olarak
verilmesi nedeniyle arastirma kapsami disinda tutulmustur. Arastirmada programlarin amaglari,
programin uygulamasina yonelik aciklamalar, programlarin hedef ve hedef davranislari ile kazanimlari,
icerikleri, 6grenme-6gretme sirecleri ve 6lgme ve degerlendirme anlayislari incelenmistir.

Verilerin Toplanmasi ve Analizi

Veriler dokiiman incelemesi teknigi kullanilarak toplanmistir. Arastirma kapsaminda 1926, 1936,
1948 ve 1968, 1998 ilkokul/ilkogretim programlarina Milli Kitiiphaneden, diger programlara Taalim
Terbiye Kurulunun Web sitesinden ulasiimistir. Programlarin 6n incelemelerinin yapilmasinin ardindan
timevarimsal igerik analizi ile ¢6zlimlenmesine karar verilmistir. Timevarimsal icerik analizi,
arastirmacilarin kavramlari, kategorileri veya temalar kullanarak ¢alisma sorularini yanitlayabilmeleri
icin verileri azaltmak ve gruplamak i¢in soyutlama sirecini kullanir. Bir analiz birimi segildikten sonra,
arastirmaci, acgitk kodlari tanimlamak igin verileri gézden gegcirir, bunlar daha sonra alt kavramlar,
kategoriler ve temalar olusturmak icin benzer icerik iceren diger acik kodlarla birlestirilir. Onceki adimda
oldugu gibi, bu alt kavramlar, kategoriler ve temalar, ana kavramlar, kategoriler ve temalar halinde daha
da organize edilebilen kavramlar, kategoriler ve temalar halinde birlestirilir (Kyngas, 2020). Bu baglamda
programlarda yer alan vatandaslik demokrasi, insan haklari egitimi programlari ¢ kez okunmustur.
Ardindan iki donglide kodlanmistir. Birinci dénglide agik ve invivo, ikinci dénglide eksen kodlama
vapilmistir. Birbirleriyle iliskili bir araya getirttirilerek temalar olusturulmustur. Veri analizi stirecin iliskin
ornekler asagidaki tabloda verilmistir.

Arastirmanin Gegerlik ve Guvenirligi

Nitel arastirmalarda gecerlik ve glvenirlik icin gesitleme (triangulation), uzun sireli etkilesim,
arastirmaci durusu, uzman incelemesi ve katilimci dogrulamasi, ayrintili betimleme, 6rneklem segimi gibi
stratejiler benimsenmektedir (Creswell & Miller, 2000; Lincoln & Guba, 1985; Meriam, 2009; Yildirm &
Simsek, 2013). Bu c¢alismanin dokiiman incelemesi olmasi nedeniyle gecerligi ve glvenirliginin
saglanmasi icin uzman incelemesi ve ayrintili betimleme stratejileri kullaniimistir. ilk olarak vatandaslik,
insan haklari ve demokrasi egitimi ile nitel arastirma yontemleri konusunda iki uzmandan cgalismayi
incelemesi istenmistir. Birinci uzmana ¢alisma sireci hakkinda bilgi verilmis, arastirmanin verileri ve
sonuglari uzmanla birlikte degerlendirilmistir. ikinci uzmana arastirma siirecine, desenine verilerin
analizine, bulgulara ve sonuglara iliskin dokiimanlar génderilmistir. ikinci olarak, arastirmada kullanilan
veri analizi slreci yontem boyutunda kullanilan veri toplama araglari ve analiz teknikleri ayrintili bir
bicimde agiklanmistir. igerik analizi ile elde edilen bulgular yorum yapilmadan verilmistir. Veri analizi ile
ortaya cikan temalar dogrudan alintilarla desteklenerek ayrintili betimleme yapilmistir. Uciincii olarak,
yontem ve bulgular boélimlerinde veri toplama siireci ve analizler ayrintili olarak agiklanmistir. Tim bu
islemlerin ve uzmanlardan alinan dénitlerin ardindan arastirma raporuna son hali verilmistir.
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Tablo 1.
Tiimevarimsal icerik Analizi Siirecine lliskin Ornekler.

Dokiimandan Alinan Ciimle ya da ifade Kod Tema
Yurt Bilgisi Ogretmeni muhtelif mevzulari ¢ocuklara Gozlem Ogretim Yéntem
anlatirken daima onlarin muhitinde olan, daima yakindan ve Teknikleri
miisahede etmelerine imkan bulunan seylerden baslamak

lazimdir.

Yurt bilgisi mevzularini canlandirmak igin gezintilerden ve Gezi

ziyaretlerden azami derecede istifade edilmelidir.

Bu derste 6gretmen talebeye kuru kuruya bilgi vermekle Dislindlirme

dersin hedefine varmig olamaz. Derste talebeye anlatacagi

meseleler Gizerinde onlari distindirmelidir.

Hakdmet... milletin cocuklarini okutur. Egitim verme Devletin

vatandaslara
yonelik gorev ve
sorumluluklar

Memleketin sihhat islerine bakar. Sagligi koruma

Adalet islerini saglayacak mahkemeler kurar. Adalet saglama

Vergi verir. Vergi

Askerlik

Bireyin devlete
yonelik gorev ve
sorumluluklari

Askerlik vazifesi, askerlige hazirlik.

Yurt Bilgisi 6gretmeni muhtelif mevzulari ¢ocuklara Ogretim ilkeleri
anlatirken daima onlarin muhitinde olan, daima yakindan
misahede etmelerine imkan bulunan seylerden baslamak

lazimdir.

Yakindan uzaga

Bulgular

1926 yilindan 2018’e kadar gelistirilen vatandaslik, demokrasi ve insan haklari egitimi programlari
derinlemesine incelenerek, bu siirecte, programlarda ortaya cikan degisim, donisiim ve gelisimlerin
belirlenmesinin amaclandigi bu ¢alismadan elde edilen bulgulara asagida yer verilmistir. 1926 yurt bilgisi
Programindan elde edilen bulgular Tablo 2’de verilmistir.

Tablo 2 incelendiginde, 1926 ilkokul programinda yer alan yurt bilgisi dersinde, devletin yénetim
bicimine, bireyler ile devletin gérev ve sorumluluklarina (vatandaslarin haklarina), toplumsal yasama,
6grenme ve 6gretme sirecine iliskin bulgular yer almaktadir. Programda, Cumhuriyet ile ortaya ¢ikan
yonetim bicimimin Ustunlikleri ve olumlu yonleri vurgulanirken, eski yonetimi bicimi olan hanedanhga
dayall yénetimin olumsuz yonleri 6n plana ¢ikarilmistir. Cumhuriyet’in halk egemenligine dayal bir
yonetim yonetimi bicimi oldugu ve bireysel 6zgirliklerin kullanilmasini sagladigi ifade edilmistir. Boylece
yeni yonetim biciminin bireye deger verdigi, tebaa olmaktan halk olmaya dogru gecisi sagladigi
belirtilmistir.

1926 yurt bilgisi programinda, devletin vatandaslara, vatandaslarin da devlete karsi sorumluluklarina
vurgu yapilmistir. Ancak bu vurgunun daha g¢ok devletin vatandaslara yonelik sorumluluklarina yonelik
oldugu anlasiimaktadir. Devletin egitim verme, adalet saglama, halkin saghgini koruma, ekonominin
isleyisini ve halkin iletisimini, glivenligini ve ortak ihtiyaglarini saglanma gibi sorumluluklarinin oldugu
belirtilmistir. Devletin gérev ve sorumluluklari vatandaslarin haklari olarak gorilebilir. Bireylerin devlete
yonelik, askerlik yapma, vergi verme, topluma uyum saglama, vatani ve milleti sevme gibi
sorumluluklarinin oldugu ifade edilmistir.

Program o6grenme-6gretme sirecinin yapilandiriimasina iliskin agiklamalar ve onerilen uygulamalar
da bulunmaktadir. Ogrenme 6gretme siirecinde gbzlem, inceleme, tartisma, disiindiirme ve grup
calismalari gibi yontem ve tekniklerin kullanilmasi 6nerilmistir.
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Tablo 2.
1926 Yurt Bilgisi Programina iliskin Bulgular.

Tema/Kod Tema/Kod
Yonetim Bigimi Toplumsal Yagam
Cumbhuriyet Rejimi Koyde Yagam
Cumbhuriyet ve bireysel 6zgurlik iligkisi Koyde Uretim
Cumbhuriyetin halk egemenligi olusu Koyde saglik
Cumhuriyetin Gstunlikleri Koyde eglence
Eski yonetim bigimin olumsuzluklari Kasabada Yagam
Hiikiimetin Isleyisi Kasabada ekonomi
Cumhurbaskanin gorevleri Kasabada sosyal hayat
Meclisin gorevleri Kurallara uyma (belediye, kasaba)
Kasabada glvenlik
Gorev ve Sorumluluklar Ogrenme Ogretme Siireci
Devletin Gorev ve Sorumluluklari Yéntem ve Teknikler
(Vatandaslarin Haklari) Gozlem, inceleme
Egitim verme Tartisma
Adalet saglama Grup galismasi
iletisimi saglama (posta) Dislindlirme
Saghgin korunmasi Ogretim ilkeleri
Ekonominin dogru isleyisi Yakindan uzaga
Halkin gtivenligini saglama Yasama yakinhk
Halkin ortak ihtiyaclarini gergeklestirme Ogrencilerin Rolleri
Vatandaslarin Goérev ve Sorumluluklari Etkin katihm
Vergi verme Yaparak yasayarak 6grenme
Askerlik yapma Ogretmenlerin Rolleri
Kurallara uyma Rehber olma
Topluma uyum saglama Uygulayarak 6gretme

Vatan, millet sevgisi
Ara Disiplin (diger derslerin igcinde de verilmeli)

Ogrencilerin yaparak yasayarak égrenmelerinin, yakin gevresinden uzaga ve yasama yakin érneklerle
dgretim siirecine etkin katiiminin saglanmasi istenmistir. Ogretmenin bu siirecte rehber olmasi ve
uygulama yaptirmasi beklenmistir. Bu béliimdeki bulgulara iliskin alintilara asagida yer verilmistir.

e Cumhuriyet en iyi idaredir. Cumhuriyet halk iradesidir (s. 85).

¢ Dini esaslara dayanan eski saltanat, hilkiimet ve halifenin hainligi... (s. 85).
e Cocuga en genis mana ile yurdunu ve milletini sevdirmek (s. 79).

e Reisi cumhurun vazife ve selayetleri (s. 86).

e Hikiimet... milletin ¢ocuklarini okutur. Memleketin sihhat islerine bakar. Adalet islerini saglayacak
mahkemeler kurar (s. 86).

e Turk vatandasinin vazife ve haklari. Vatanin muhafazasi ve miidafaasi. Vergi ve askerlik vazifesi,
askerlige hazirlik (s. 87).

e Cocuga icinde yasadigi cemiyette kendisinin oynadigl rolli sezdirme, onu, demokratik bir devlette
vatandaslarin hak ve vazifeleri hakkinda esasli bir fikre sahip etmek (s. 79).

e Tedrisatta mektebin bulundugu mahalle pek ziyade ehemmiyet verilecektir (s. 81).
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e Yurt bilgisi dersi diger bazi derslerde, hususi Cografya, Tarih, Tirkce dersleri ile pek ziyade

minasebetdardir (s. 80).

e Bu ders tabiat dersi derecesinde misahede, tetkik, tefekkure istinat eder (s. 79).

e Dersin esas fikirlerini talebe sadece muallimin takririnden 6grenmemeli, daha ziyade muallimin
rehberligi altinda kendi tefekkiri ile istihrag eylemelidir (s. 79).

Tablo 3.
1936 Yurt Bilgisi Programina iliskin Bulgular.

Tema/ Kod

Tema/ Kod

Yonetim Bigimi
Cumhuriyet Rejimi

Cumbhuriyetinin kurulusu
Cumhuriyetin ~ kurulmasi
fedakarlklar
Cumhuriyetin niteligi
Cumhuriyetin 6nemi
Cumhuriyetin diger rejimlere goére ustln

icin  yapilan

yonleri

Osmanli  imparatorlugu ve cumhuriyet
karsilastiriimasi

Cumhuriyete bagh fedakar yurttaslar

yetistirme
Cumbhuriyet Devrimleri
Devrimlerin 6nemi
Devrimlerin Tlrkiye’nin gelecegine etkileri
Devrimlere baglilik
Devrimler ve Atatirk iliskisi
Ogrenme-Ogretme Siireci
Yontem ve Teknikler
Gezi
Go6zlem ve inceleme
Uygulama yapma
Dislindiirme
Ogretim ilkeleri
Yakindan uzaga
Somuttan Soyuta
Yasama yakinhk
Ogrencilerin Rolleri
Teorik bilgiyi uygulama
Ogrendiklerini yasam bicimi haline getirme
Ogretmenlerin Rolleri
Yasamdan 6rnekler verme
Yasamla iliskilendirme
Farkh 6gretim materyalleri kullanma

Gorev ve Sorumluluklar
Bireyin Gorev ve Sorumluklari
Tirk Milletine iliskin Gérev ve Sorumluklar

Tark milletini sevme
Tirk milletine saygl duyma
Tirk milletine adanmiglik
Milletin anlami ve 6nemini fark etme
Tirk milletinin gligll yonleri fark etme

Tark milletinin - amaglarina ulagsmaya
yonelme

Tirk milletine ve devlete hizmet etmenin
onemi

Milli Durumlara iliskin Gérev ve Sorumluklari
Milli bayramlara katilma
Milli islere ilgi duyma
Milli sorunlarla ilgilenme
Milli gérevlerini yapmaya istekli olma
Askerlige iliskin Gérev ve Sorumluklari
Tirk askerini ve ordusunu sevme
Askerlige ve orduya ilgi duyma
Askerligin dnemini fark etme
Devlete Yonelik Gorev ve Sorumluluklari
Kanunlara uyma
Devlete itaat etme
Devletin menfaatlerini Gistiin tutma
Ara Disiplin (Diger Derslerle iliski)

Tablo 3 incelendiginde, 1936 ilkokul programinda yer alan yurt bilgisi dersinde, yénetim bigimi olan

cumhuriyete ve cumbhuriyetin devrimlerinin 6nemine, 06grencilerin vatandashga iliskin gorev ve
sorumluluklarina, duyussal olarak devleti ve milleti sevmelerine ve 6grenme 6gretme siirecine iliskin
oneri ve uygulamalara iliskin bulgular yer almaktadir. 1926 programinda oldugu gibi 1936 programinda
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da Cumbhuriyet’in kurulusu 6nemi ve niteligi Gzerinde durulurken, diger rejimlere gore UstlinlGgi
ozellikle imparatorlukla karsilastirilarak verilmistir. Bunun yaninda daha 6nceki programa gore farkli
olarak cumhuriyetin kurulmasinda yapilan fedakarliklar ve cumhuriyete bagli olmanin 6nemi Ulzerinde
durulmus. Bunla birlikte programda cumhuriyet yonetim bigiminin yerlesmesi igin yapilan devrimler de
6n plana cikanlmistir. Ogrencilerin cumhuriyet devrimlerinin &nemini ve gelecege etkilerini bilmesi,
devrimlere bagl olmasi ve devrimlerle Atatiirk iliskisini kurmasi beklenmistir. Ogrencilere yeni rejimin
isleyisi ve devlet yapisi 6gretilmeye ¢alisiimistir.

Yeni neslin cumhuriyete ve yeni devlete baglihgin saglanmasi icin 6grencilerin Tirk milletini sevmesi,
bagli olmasi, saygl duymasi ve hizmet etmesinin saglanmasi amaglanmistir. Bu baglamda, 6grencilerin
milli bayramlara katilmasi, milli sorunlarla ilgilenmesi ve milli gorevleri yapmasi istenmistir. Bunun
yaninda o6grencilere askerler ve askerlik sevdirilmeye c¢alisiimig, askerlig§in &nemini vurgulanmistir.
Program bu yoniyle 6grencilerin yeni kurulan ulus devlete bagl olmasini saglamaya calismistir.
Programda oOgrencilerin kanunlara uymasi, devlete itaat etmesi, devletin cikarlarini Gstlin tutmasi
gerektigi vurgulanmistir. Bu programin konularinin diger derslerle de iliskilendirilmesi istenmistir.

Programda dgrenme ve dgretme siirecine iliskin dneriler bulunmaktadir. Ogretmenlerin gezi, gézlem,
diisiindiirme ve uygulama yapma gibi yéntem ve teknikleri kullanmalari istenmistir. Ogrencilere yakin
cevresinden uzak cevreye dogru, somuttan soyuta ve yasama yakin orneklerle 6gretim yapilmasi
gerektigi ifade edilmistir. Ogrencilerden teorik bilgileri uygulamalar ve 6grendiklerini yasam bigimi
haline getirmeleri istenmistir. Bu siirecte 6gretmenlerden konulari yasamla iliskilendirmeleri, 6grencilere
yasamdan ornekler vermeleri ve farkh 6gretim materyalleri kullanmalari beklenmistir.

e Atatlrk’in kurdugu Cumbhuriyet rejiminin mahiyeti, Tlrkiye’de nasil kuruldugu, bu rejimin baska
rejimlere gére Gstinlugi (s. 103).

e imparatorluk devri ile mukayeseler yaparak Cumhuriyet rejiminin Tiirk milletinin hali ve istikbali icin ne
kadar zaruri olduguna talebede sarsilmaz bir kanaat halinde yasatmak (s. 105).

e Tirk inkilabinin manasini, muhtelif cephelerinin &nemi, Tirkiye’nin saadetine ve refahina ve
memleketin istikbaline yapacagi tesiri talebeye kavratmak (s. 103).

o Tirk milletinin karakterini sevdirmek, saydirmak, Tirk ordusunu, askerini sevdirmek, saydirmak,
askerligin 6neminin kavratmak (s. 103).

o Turk milletine karsi hizmet ve fedakarhk duygularini inkisaf ettirmesi, Tirk milletinin gayelerini ve
Ulkdlerini talebeye maletmesi... (s. 105).

e Bu derste 6gretmen talebeye kuru kuruya bilgi vermekle dersin hedefine varmis olamaz. Derste
talebeye anlatacagi meseleler lizerinde onlari distindirmelidir (s. 104).

e Yurt Bilgisi 6gretmeni muhtelif mevzular g¢ocuklara anlatirken daima onlarin muhitinde olan, daima
yakindan misahede etmelerine imkan bulunan seylerden baslamak lazimdir (s. 107).

e Yut bilgisi mevzularini canlandirmak igin gezintilerden ve ziyaretlerden azami derecede istifade
edilmelidir (s. 109).

e Yurt bilgisi mevzularini canlandirmak i¢in resimlerden, fotograflardan, tablolardan istifade edilmelidir
(s. 109).

e Yurt bilgisi derslerini baska derslerle ilgisini hicbir zaman génden kagirmamalidir (s. 109).

Tablo 4 incelendiginde 1948 ilkokul programinda yer alan yurttaslik bilgisi dersine iliskin bulgular yer
almaktadir. Programda lkenin yonetim bigimine, 6grencilerden Tiirk milletine, milli durumlara askerlikle
ilgili beklentilere, gorev ve sorumluluklara, demokrasi kavramlari ile 6grenme 6gretme siirecine iliskin
yapilmasi gerekenlerin Uzerinde duruldugu belirlenmistir. 1948 yurt bilgisi programinda, Cumhuriyet
rejimini kurulusu, kurulusunda yasanan zorluklar, Cumhuriyetin 6nemi, gerekliligi ve Ustlin yonleri ile
Cumbhuriyeti korumanin ve yikseltmenin gerekliligi vurgulanmaya devem edilmistir. Bunun yaninda daha
onceki programda gecen devrimlerin anlami, 6nemi, gerekliligi ve devrimlere baglilik duymanin énemi
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Gzerinde durulmustur. Devleti ve hilkimetin yapisi ile devletin yonetim bigimi 6grencilere 6gretilmeye
cahsilmistir.

Tablo 4.
1948 Yurttashk Bilgisi Programina lliskin Bulgular.

Tema/ Kod
Yonetim Bigimi
Cumbhuriyet Rejimi
Cumbhuriyet rejimi
Cumbhuriyetin kurulusu ve bu siiregte

Tema/ Kod
Gorev ve Sorumluluklar
Devletin Gorev ve Sorumluluklar
Halkin saghgini koruma
Bireylerin Gorev ve Sorumluluklar

yapilanlar
Cumhuriyetin 6nemi
Cumhuriyetin gerekliligi
Cumhuriyet rejiminin tlkeye katkilari
Cumbhuriyetin imparatorluga karsi listin
yonleri
Cumbhuriyeti korumanin ve yiikseltmenin
gorev olmasi
Cumhuriyet Devrimleri
Devrimlerin anlami
Devrimlerin 6nemi
Devrimlerin gerekliligi
Devrimlere baglhk
Hikiimetin Yapisi ve isleyisi
Cumhurbagkani segimi
TBMM segimi
Hiklmetin gorevleri
Devlet Mekanizmasi
Devletin Yapisi
Devletin Yonetim Bigimi
Ogrenme-Ogretme Siireci
Yontem ve Teknikler
Distindlrme
Gozlem
Gezi
Ogretim ilkeleri
Yasamdan ornekler
Hayata yakinlik
Yakin ¢evren uzak gevreye
Basitten karmasiga
Ogrencilerin Rolleri

Derin amaglarini davranis haline getirme

Torik bilginin davranislara donistirilmesi
Ara Disiplin (Diger Derselerle iliskilendirme)

Tiirk Milletine iliskin Gérev ve Sorumluluklar
Tirk milletine saygi ve sevgi duyma
Tirk milletine adanmis olma
Milleti birbirine baglayan degerlere bagh
olma
Tirk milletine hizmet ve fedakarhk
duygusu gelistirme *%p<.01
Tirk milletinin amaglarini 6grencilere
kazandirma
Milletin amag ve degerlerini aktarma
Millet icin calisma ve yararli olmasi
Millet ve yurt islerine ilgi duymasini
saglama
Alt1 Ok’a uygun bireyler olma
Tirk milletinin karakteri bilme

Milli Durumlara iliskin Gérev ve

Sorumluluklar
Milli konularin anlami ve 6nemini bilme
Milli is ve gorevlere canla bagla yerine
getirme
Milli bayramlar ve énemli giinler
Tiirk bayragina saygi ve sevgi duyma

Askerlikle iliskin Gérev ve Sorumluluklar
Askerlige ve Tiurk ordusuna ilgi duyma
Asker ve orduya sevgi, saygl ve gliven
duyma

Kanunlara ve devlete uyma aliskanligi

Demokrasi

Birbirinin hakkina sayi gbsterme
Kurallara uyma

Farkli goéruslere saygi

isbélimii yapma

Birlikte yasama

Secimlere katilma

Siyasi partiler

Siyasi partilerin gorevleri

Programda Ogrencilerin duyussal olarak millete baghligini saglamaya yonelik beklentilerin oldugu
anlasiimaktadir. Ogrencilerden Tirk milletini sevmesi, millete hizmet ve fedakarhk duygusu
gelistiriimeleri, milleti birbirine baglayan degerlere bagl, vatana ve millete yararli, millete adanmis ve
Alti oka uygun bireyler olmalari beklenmistir. Bunun yani sira milli konulari 6grenmeleri, milli is ve
gorevleri canla basla yapmalari, milli bayraga sevgi ve saygi duymalari ve bayramlara katilmalari
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beklenmistir. Askerligi ve Turk ordusuna ilgi duymalari, askere orduya gliven sevgi ve saygl duymalari
amagclanmistir.

Demokrasi kavrami ile ilk defa 1948 yurttaslik bilgisi programinda yer almistir. Demokrasiyi, birbirinin
hakkina saygl duyma, farkli gorislere saygi gosterme, isbolimu yapma, birlikte ¢alisma segimlere
katilma, siyasi partilerin gorev ve sorumluluklari ile kurallara uyma gibi genis bir ¢ergevesinin oldugu
soylenebilir. Programda gorev ve sorumluluklar da yer almaktadir. Devletin gorev ve sorumluluklar
arasinda halkin sagligini koruma énemli bir rol almistir. Bireylerden kanuna uymalarini ve bunu aliskanhk
haline getirmeleri istenmistir. Dersin konularinin diger derslerle iliskisinin kurulmasi istenmistir.
Programin konularinin diger dersler icinde de verilmesi istenmistir.

Programda 6grenme 6gretme sirecine iliskin agiklamalar da yapilmistir. Gezi gézlem ve disiindiirme
yoluyla égretimin gergeklestirilmesi gerektigi ifade edilmistir. Ogretim siirecinde dgretim ilkelerine de
vurgu yapilmistir. Ogrencilere yasama yakin hayattan érnekler verilerek yakin gcevreden uzak gevreye ve
basitten karmasiga dogru bir &gretimin yapilmasi gerektigi belirtilmistir. Ogrencilerin bu 6gretim
sirecinin ardindan dersin amaglarina uygun davranis gelistiriimeleri ve teorik bilgiyi davranisa
donistiirmeleri beklenmistir.

e Cumhuriyet rejiminin 6zelligini, Tarkiye’de nasil kuruldugunu, rejimin Tirkiye’nin hayati ve gelecegi icin
ne kadar 6nemli oldugunu 6grencilere kavratmak (s. 147).

e Cocuklara Tark Cumhuriyet Rejimini agiklanmakla beraber bu rejimin diger rejimlere gore lstinlugi
onlara canli 6rneklerle kavratilacak (s. 147).

e Turk devrimlerin manasini, 6nemini kavratmak, Tlrk devriminin degerlerine bagh ve bunlari her zaman
korumaya hazir fedakar bir Turk evladi olarak yetistirmek (s. 147).

e Orencileri, cumhuriyetgi, milliyetgi, halkgi, devletgi, laik ve devrimci bireyler olarak yetistirmek (s.
147).

e Devletin yurttaslara karsi 6devleri ve yurttaslarin devlete karsi 6devleri (s. 156).
¢ Topluluk halinde yasayan insanlar birbirlerinin haklarina saygi gosterir (s. 157).
e Topluluk halinde yasayan insanlar kendilerini idare edecek olanlari yine kendileri secerler (s. 157).

e Ogretmen yurttashk bilgisi derslerinde sadece bilgi vermekle kalmamali, dgrencilere bu bilgi ve
duygulari is ve hareket haline getirmek yetistirmek (s. 149).

e Ogretmen, cesitli konulari islerken daima cocuklarin yakin cevresinde olanlardan, onlari yakindan
gozlemelerine imkan bulunanlardan baslamaldir (s. 150).

Tablo 5'te 1968 sosyal bilgiler programinda yurttaslik bilgisi konularina iliskin bilgiler yer almaktadir.
Programda, Cumhuriyetin 6nemi ve Ozellikleri tizerinde durulmaktadir. Programlarda ilk defa devletin
insan haklarina dayali, demokratik, laik, sosyal ve hukuk devleti oldugu vurgulanmistir. Buna karsin
Cumhuriyet rejimine iliskin vurgunun daha onceki donemlere gore azaldigi sdylenebilir. Cumhuriyet
rejiminde insan haklarina vurgu ilke defa bu programda yapilmistir. Cumhuriyetle ortaya c¢ikan
devrimlere olan ilgilinin devam ettigi sdylenebilir. Ogrencilerden devrimlerin anlamini ve &nemini bilerek
Tirk halkinin  refahina katki saglayacaginin farkinda olmalari ve devrimlere baglh olmalari
beklenmektedir.

1968 programinda yurttaslarin gérev ve sorumluluklarinin arttigi anlasilmaktadir. lyi yurttas olma,
mikemmel insan olma, Turk milletinin amaglarini gelistirmeye yonelik fedakarhk yapma, Turk milletinin
karakterini benimseme, orduya askere saygi sevgi ve baglilik duyma, milleti ve milli degerleri her seyin
lizerinde tutmak gibi ideallerin 6n plana ciktigi anlasilmaktadir. Programda 6grencilere, kanunlara
uymanin énemini bilme, kanuna saygi duyma ve devlet otoritesine itaat etme gibi gérevler yiklenmistir.

Daha onceki programlarda yer almayan toplumsal iliskiler de programa yansimistir. Programda
toplumsal yasamin kurallarina uyulmasi gerektigine, karsiliklh saygi ve sevginin Onemine vurgu
vapilmistir. Saygi ve hosgoriiye, birlikte ¢alisma ve dayanismaya, toplum halinde yasamanin dnemine ve
isbirligine yer verilmistir. Bireyin cevresini yurdunu ve baska topluluklari tanimasi ve bilim insanlari
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tanimasini istenmistir. Ekonomik olarak kamu mallarini koruma, tutumlu olmanin 6nemine vurgu
yapilmistir. 1968 programinda demokrasi yer almaya devam etmistir. Ogrencilere demokrasinin ilkeleri
Ogretilmeye ¢alisilmig, demokrasinin  korunmasi gerektigi ifade edilmis ve demokrasi igindeki

sorumluluklara vurgu yapilmigtir.

Tablo 5.

1968 Sosyal Bilgiler Programi icinde Yer Alan Yurttaslik Bilgisi.
Tema/ Kod Tema/ Kod
Yonetim Bigimi Demokrasi

Cumhuriyet Rejimi
Cumbhuriyet rejimini 6nemi
Cumhuriyetin 6zelligi
Cumhuriyetin insan haklarina dayanan,
milli, demokratik, laik sosyal ve hukuk
devleti olusu
Cumhuriyet Devrimleri
Devrimlerin anlami bilme
Devrimlerin 6nemi fark etme
Devrimlere baglilik duyma
Devrimlerin Tirk refahina yapacagi katki
Ogrenme-Ogretme Siireci
Aktif Ogretim Yéntem ve Teknikleri
Gezi
Dramatize etme
Grup galismasi
isbirligi yapma
Ogretim ilkeleri
Yakindan uzaga
Yasama yakinlik
Teorik bilgiler uygulamaya gecgirme
Ogretmenin Rolii
Rehber ve kolaylastiric
Okul disi 6grenme ortamlari da
kullanilmali
Cocugun goriisiine deger verme
Siniftaki farkh gorislere saygi
Ders kitabi disinda farkl kaynaklar
kullanmali
Cesitli degerlendirme yontemleri
kullanilmalidir. (g6zlem-test gibi)
Ogrencilerde cevrelerindeki olaylara
merak ve ilgi uyandirma

Demokrasinin korunmasi
Tark demokrasinin ilkeleri
Demokrasi icinde sorumluluklar
Gorev ve Sorumluluklar
Bireylerin Gérev ve Sorumluluklari
Bayraga, askere ve orduya sevgi saygi ve gliven
duyma
Milli degerleri koruma
Tirk milletinin amaglarini gelistirmek fedakarhk
yapma
Tark milletinin karakterini kazanma
Milleti ve yurdu her seyin lstlinde tutma
iyi yurttas olma
Miikemmel insan olma
Kanunlara Yonelik Sorumluklar
Kanun kavrami
Kanuna uymanin énemi
Kanunlara saygi duyma
Devlet otoritesine uyma
Toplumsal Yagsam
Toplumsal iliskiler
Toplumsal yasamin kurallarina uyma
Karsilikl hak ve sorumluluklari oldugunu bilme
Saygi ve hosgori
Birlikte ¢alisma, yardimlagsma, dayanisma
Dayanigma
Topluluk halinde yasamanin 6nemi
Topluluk halinde yasama bilinci kazandirma
isbirligi
Ekonomik Yasam
Kamu mallarini koruma
Tutumlu olma
Turizmin anlami ve 6nemi
Cevre, Yurdu ve Diinya
Cevresini ve yurdu tanima
Baska topluluklari tanima
Bilim insanlari tanimaya merak duyma

Programda 6grenme Ogretme sirecine iliskin agiklama ve oneriler yer almaktadir. Programda yer
alan aciklamalar incelendiginde kullanilmasi 6nerilen yontemlere dramatize etme eklenmistir. Bunun
yaninda gezi, grup calismasi, isbirligi yapma gibi grupla yapilan calismalara agirlik verilmistir. Ogretim
slirecinde yakindan uzaga, yasama yakinlik 6n plana gikarilmis ve teorik bilgilerin uygulamaya gecirilmesi
gerektigi ifade edilmistir. Programda égretmenin roli artmistir. Ogretmene rehber ve kolaylastirici rolii
verilmistir. Ogretmenden okul disi 8grenme ortamlarini kullanmasi, ¢ocugun gériisiine deger vermesi,
siniftaki farkli gorislere saygl gostermesi, ders kitabi disinda farkh kaynaklardan yararlanmasi, cesitli
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degerlendirme yontemlerini kullanmasi ve 6grencilere ¢evrelerindeki olaylara merak ve ilgi uyandirmasi
beklenmistir.
e Cumhuriyetin nasil kuruldugu ve gelistirildigi cocuklara kavratilmali (s. 69).

e Turkiye Cumbhuriyetinin insan haklarina dayana milli, demokratik, laik, sosyal bir hukuk devleti
oldugunu, cumhuriyet rejiminin 6zelligini ve dnemini kavrarlar (s. 65).

e Turk devriminin anlamini, énemini, Tlrkiye'nin saadet ve refahina yaptigi ve yurdun gelecegine
yapacagi etkiyi kavrar (s. 64).

o Ailelerine, ulusa, yurda, Turk devrimlerine ve Glkilerine baglanir (s. 64).

e Millet ve yurt islerini her seyin Ustlinde tutar (s. 64).

¢ Tiirk milletine, bayragina ve ordusuna karsi sevgi, saygi ve gliven duyma (s. 64).

e Kanun kavramini benimser (s. 64).

o Ogrenciyi aktif yapan metotlara dncelik verilmelidir (s. 66).

e Ogretmen, égrencilerin calismasini kolaylastirmali ve onlara rehber olmalidir (s. 66).

e Unitelerin islenmesinde yakindan uzaga ilkesine uyulmaldir (s. 65).

e Unitelerin degerlendiriimesinde cesitlik degerlendirme yollarina bagvurulmalidir (s. 66).

Tablo 6.
1998 ilkégretim Vatandaslik ve insan Haklari Egitimi Programi.

Tema/ Kod Tema/ Kod
Yonetim Bigimi Demokrasi ve Demokratik Degerler
Cumhuriyet Rejimi Demokrasi

Cumhuriyetin diger rejimlere gore Ustlinlikleri
Cumhuriyetin, vatanin her seyin lstlinde tutulmasi
Cumbhuriyet ve Atatirk iligkisi

Demokratik kisilik kazandirma
Farkl goruslere saygi
insan haklari ve demokrasi iliskisi

insan Haklari Degerler
insan haklari ile ilgili temel kavramlar Sevgi
insan haklarinin énemi Saygl,
insan haklarini koruma Hosgoru,

insan haklarini benimseme On yargili olmama
Hak ve 6zgirlikleri kullanmaya istekli olma Vatandasi gérev ve Sorumluluklar
insan haklari ile demokrasi ve baris iliskisi Devlete karsi gorev ve sorumluluklar
Evrensel insan haklari Atatiirk
Dogustan vazgegilmez hak ve 6zgirliikler Atatirk ile ve devrimleri ile insan haklarr iliskisi
Temel hak ve 6zgurliklerin farkinda olma Atatlrk ilke ve inkilaplari benimsetilmeli
Ogrenme-Ogretme Siireci Atatlrk’Gn insana verdigi 6nem

Aktif Ogretim Yéntem ve Teknikleri Milli Glivenlik ve Milli Glig¢ Unsurlari

Tartisma

Soru cevap

Dramatizasyon

Canlandirma

Ornek olay

Grup ¢alismalari

Panel, forum, sempozyum agik oturum- vb

Ogretmenin Rolleri

Toplumsal yasamla baglanti kurulmali
Esnek uygulama

Tartisma ortami olusturulmali
Belirtke tablosu

Okul igi ve okul digi etkinlikler

Milli givenligin dnemi
TSK’nin 6nemi

Terorle miicadele
Terorin yayillma sebepleri
ic ve dis tehditler

Ara Disiplin (Diger Derslerle iliski)
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Tablo 6’da 1998 ilkdgretim vatandashk ve insan haklari egitimi programina iliskin bulgular yer
almaktadir. Program hazirlandiginda cumhuriyetin kurulusundan 75 yil gegmesine kargin Cumhuriyet’in
diger yonetim bicimlerine gore ustunliklerine vurgu yapilmaya devam edilmistir. Cumhuriyetin her seyin
Ustiinde oldugu belirtilerek Cumhuriyet ve Ataturk iligkisi kurulmustur.

1998 programinda ilk defa insan haklarina giiclii bir sekilde yer verildigi séylenebilir. Ogrencilerden,
insan haklari ile ilgili temel kavramlarini, evrensel insan haklarini, dogustan vazgecilmez olan hak ve
dzgiirliikleri ve insan haklarinin 8nemini bilmeleri istenmistir. insan haklarini korumalari, benimsemeleri
ve kullanmaya istekli olmalari beklenmistir. insan haklari ve demokrasi arasindaki iliskiyi kurmalari ve
hak ve 6zgurlikleri kullanmaya istekli olmalari amaglanmistir. Programda insan haklarinin yaninda zayif
denilebilecek diizeyde bir demokrasi vurgusu bulunmaktadir. Demokratik kisilik kazanma, farkl
goruslere saygi ve insan haklari demokrasi iliskisi kurulmustur. Programda yine bu iki kavramla baglantili
olarak insani degerler olan sevgi, saygli hosgori olmaya ve 6n yargili olmamaya yer verilmistir.

Vatandaslarin yurttaslara karsi gorev ve sorumluluklarina programda yer verilmistir. Bunlar arasinda
Atatlirk devrimleri ve insan haklari iliskisi yer almistir. Atatirk’dn devrimlerini benimsetilmesi gerektigi
vurgulanmistir. Bunun yaninda Atatlirk’tin insan verdigi 6nem de programda yer almaktadir.

1998 ilkogretim vatandashk ve insan haklar egitimi programinda milli givenlik ve gli¢ unsurlari
bulunmaktadir. Bu baglamda milli giivenligin ve TSK’'nin 6nemi, terdriin yayilma nedenleri, terorle
mucadele, i¢ ve dig tehditler konulari ilk defa program verilmistir. Bu Tirkiye’nin yasadigi sorunlarin
programa yansimasi olarak degerlendirilebilir. Programin konularinin diger derslerde de verilmesi
istenmistir.

Programda 8grenme dgretme siirecine iliskin dneri ve aciklamalar yer almaktadir. Ogretim siirecinde
dramatizasyon, , tartisma, soru yanit, canlandirma, 6rnek olay, grup ¢alismalari, acik oturum, panel,
forum sempozyum gibi yontem ve tekniklerin kullanilabilecegi belirtilmistir. Bu programla birlikte
kullaniimasi énerilen ydntemlerin degisemeye ve cesitlenmeye basladigi sdylenebilir. Ogrenme 6gretme
siirecinde Ogretmenlerden toplumsal yasamla baglanti kurmalari, esnek uygulamalara yer vermeleri,
tartisma ortamlari olusturmalari, okul iginde ve disinda yapilan etkinlikler tasarlamalari, 6lgme ve
degerlendirme igin belirtke tablosu hazirlamalari istenmistir.

e Turkiye Cumhuriyetinin 6zgirlikeli, demokratik ve laik bir rejim olarak totaliter rejimlere GstUnlGgi
vurgulanir (s. 577).

e insanligin ortak mirasi ile ilgili temel ilkelerin belirgin dzelliklerini aciklayabilme (s. 578).

¢ Bu dersin 6ziinde insan ve insan onuruna saygi yatar (s. 577).

e insan haklarinin korunmasi ve gelistirilmesi ancak 6grenmek, anlamak ve hayata gegirmekle olanaklidir
(s. 577).

e Temel hak ve 6zgurlikleri korumaya istekli olus (s. 580).

e Demokratik yonetimlerde ¢cogulculuk ilkesinin 6nemli oldugunu sdyleme (s. 581).
e Atatirk ilke ve inkilaplarinin insan haklariyla iliskisini kavrayabilme (s. 577).

o Milli glivenligin 6neminin kavrayabilme (s. 582).

e Davranislarin gergeklestirilmesi icin soru yanit, tartisma, ornek olay, dramatizasyon ve grup ¢alismalari
gibi yontem ve teknikleri uygulayip 6grencileri arastirma ve incelemeye yonlendirir (s. 577).

e Bu dersin amag ve davranislarinin sadece bu derste gercgeklesebilecegi disiinilmemeli, 6gretmen
konulari islerken yeri geldikce diger derslerle de iliski kurmalidir (s. 577).

Tablo 7’de 2010 ilkégretim vatandaslk ve demokrasi egitimi programi iliskin bulgular yer almaktadir.
Program, insanin degeri, hak ve ozgirliikleri, demokrasi kiltirl, gérev ve sorumluluklari, programin
yapisi ve 0grenme Ogretme slreci alt basliklarinda incelenmistir. Programin insan haklari, demokrasi,
gorev ve sorumluluklar boyutlarinin dengeli oldugu séylenebilir. Programda insan hak ve 6zgirliklerinin
korunmasi gelistirilmesine, bu siregte sivil toplum orgitlerinin roliine, demokrasi ve insan haklari
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iliskisine, hak ve 6zgirluk ihlallerine ¢6ziim bulmaya ve hak ve 6zguliiklerin vazgecilmez olusuna yer
verilmistir. Bunun yaninda hak arama yollarina da 6nem verilmistir.

Tablo 7.
2010 ilkégretim Vatandaglik ve Demokrasi E§itimi Programi.
Tema/ Kod Tema/ Kod
insanin Degeri, Haklari ve Ozgiirliikleri Gorev ve Sorumluluklar

insanin Degeri
insanin degeri ve onuru
insani degerlerin korunmasi
Kendisine ve ¢evresine deger verme

insan Hak ve Ozgiirlikleri
insan hak ve 6zgirliiklerinin koruma
insan hak ve 6zgiirliiklerini gelistirme
insan hak ve dzgirliiklerinin gelistirilmesinde
sivil toplum 6rgltlerinin katkisi
Hak ve dzgirliiklerin 6nemi/insan hak ve
6zgurluklerinin vazgecilmez olusu/
Hak arama yollari

insan Haklari ve Demokrasi iliskisi
Demokrasi ve insan haklari ve 6zgurlukleri
arasindaki iligki
Hak ve 6zgurlik ihlallerine demokratik ¢dzim
bulma

Programin Yapisi
Etkinlik temelli
Bireysel farkhliklar dikkate alma
Ogrenci merkezli
Coklu zeka kurami
Beceri ve degerler 6n planda
insan hak ve dzgiirliiklerin baskin olmasi
(vatandaslik bile)
Ogrenme-Ogretme Siireci

Aktif 68retim Yontem ve Teknikleri
Soru cevap, tartisma, ornek olay, grup
tartismalari, rol yapma, beyin firtinasi,
miinazara, alti sapkal disiinme teknigi,
istasyon, drama, gézlem, inceleme

Ogretmenin Ogretme Siirecindeki Rolleri
Rol model olmall
Demokratik bir 6grenme-6gretme ortami
olusturmal
Demokratik tutum sergilemeli
Ogrencinin gelisim diizeyini dikkate almali
Farkh 6gretim materyalleri kullanmali
Siirece ve sonuca yonelik degerlendirme
araclari kullanmali

Ogretim ilkeleri
Yasama yakinhk

Karar verme siireglerine katilim
Devletin bireye kargi sorumluluklari
Bireyin sorumluluklari (askerlik vergi oy)
Kamu mallarini koruma
Kurallara uyma
Gorev ve sorumluluklarini yerine
getirme
icinde yasadigi topluma ve
diinyaya karsi sorumluluklari
Temel hak ve 6zgirlukleri
kullanarak sorumluluklarini yerine
getirme
Etkin vatandas olarak toplumun
gelisimine katki saglama
Toplumsal konularda duyarh olma
Ortak degerlerin korunmasi ve
onemi

Demokrasi Kiilturii

Demokrasi kavrami
Demokratik tutum olusturma
Demokrasi bilinci olusturulmasi
Demokratik vatandas olma
Demokrasiyi yagam bigimi haline
donistiirme
Ayrimcilik
Ayrimciliga iliskin farkindalik
Ayrimcilikla miicadele
Birlikte yasama
Farkhhiklar
Onvyargilardan kurtulma
Toplumsal cinsiyet esitligi

Atatiirk ilke ve inkilaplarinin Gnemi
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Programin demokrasi boyutunda, ogrencilere demokrasi kavrami 6gretilmeye calisiimistir.
Ogrencilerde demokrasi bilinci, demokratik tutum, toplumsal cinsiyet esitligine iliskin farkindalik
olusturulmak istenmistir. Ogrencilerin demokratik vatandas olmasi, demokrasiyi yasam bicimi haline
getirmesi, ayrimcilik yapmamasi, birlikte yagamaya alismasi, farkhliklarin zenginlik olugturmasinin farkina
varmasi ve 6n yargilarindan kurtulmasi beklenmistir.

Gorev ve sorumluluklar boyutunda bireylerin karar verme siireglerine katilmasina, devletin bireye ve
bireyin de devlete yonelik sorumluluklarina vurgu yapiimistir. Bunun yaninda insan degerinin korunmasi
ve gelistiriimesi gerektigi belirtilmistir. Bireyin kendisine ve c¢evresine deger vermesi Uzerinde
durulmustur. Programda Atatiirk ilke ve devrimlerinin 6nemine deginilmistir.

Programa iliskin yapilan agiklama ve oOnerilerde, programin etkinlik ve 6grenci merkezli oldugu,
bireysel farkliliklari dikkate alarak verilmesi gerektigi, coklu zeka kuramina dayandigi, beceri ve degerleri
on planda tuttugu belirtilmistir. Programin 6gretim siirecinde tartisma, grup tartismalari, soru cevap,
ornek olay, beyin firtinasi, alti sapkali diisinme teknigi, rol yapma, istasyon, miinazara, gézlem, drama,
inceleme gibi yéntem ve tekniklerin kullanilmasi &nerilmistir. Ogrencilere yasama yakin érneklerin
verilmesi istenmistir. Ogretmenden &grenme &gretme siirecinde dersin baglaminda rol model olmasi,
demokratik bir tutum sergileyerek demokratik bir 6grenme ortami olusturmasi ve 06grencilerin
hazirbulunusluk duzeyini dikkate alarak farkhh 6gretim materyallerinin kullanmasi beklenmistir.
Degerlendirmenin sadece ders sonunda degil siiregte de yapilmasi 6nerilmistir.

e Her insanin degerli ve onurlu oldugunu kabul eder (s.11).
e insan haklarinin ve dzgiirliiklerinin herkes icin dogustan ve vazgecilmez oldugunu kavrar (s.16).

e Dersin 6gretmeninin bizzat kendisinin, insan hak ve 6zgurliklerine duyarli biri olmasi, kazanimlarin
gerceklestirilmesinde hayati 6nemdedir (s.8).

o Ayrimcihgin gesitli bicimlerini sorgulayarak ayrimcilik yapmama konusunda duyarlilik gosterir (s. 14).
e Kamu mallarinin ve ortak yasam alanlarinin korunmasinda sorumluluk Gstlenir (s.18).

e Ogrencilerin kazandigi bilgi, beceri ve tutumlara iliskin dogrudan veri toplayabilmek icin alternatif
olgme degerlendirme arag veya yontemlerinin kullaniimasi gerekmektedir (s.23).

e Etkinlik merkezli, 6grencinin kendi yasantisini ve bireysel farkhliklarini dikkate alan, cevresiyle
etkilesimine olanak saglayan bir anlayis yasama gegcirilmeye ¢alisiimaktadir (s.6).

e Yasama daha fazla niifuz eden 6grenci merkezli, yapilandirmaci yontem ve teknikler kullanilmalidir.
Soru-cevap, tartisma, ornek olay incelemesi, grup etkinlikleri, rol yapma, beyin firtinasi, miinazara, alti
sapkali disinme, turnuva/istasyon, afis hazirlama, drama gibi 6gretim yontem ve teknikleri
kullanilabilir (s.8).

Tablo 8'de 2015 ve 2018 insan haklari yurttaslik ve demokrasi dersi 6gretim programina iliskin
bulgular yer almaktadir. Programlarda insanin degeri, insan hak ve 6zglrlikleri, adalet ve esitlik, uzlasi
kurallar birlikte yasama, vatandaslk sorumluluklari, programin yapisi ve 6grenme O6gretme ve Olgme
degerlendirme siregleri basliklarinda incelenmistir. Hak, 6zgirliik, sorumluluk arasindaki iliskiye, hak ve
ozglirlik kavramlarinin 6nemine, hak ve o6zgirliklere saygiya, hak ve ozgurliklerin ihlali, hak ve
ozgilrliklerle birlikte yasama, insan haklari ve demokrasi kaltira iliskileri agirlikh olarak vurgulanmustir.
Demokrasi konusu, adalet ve esitlik bashgl altinda islenmistir. Hak ve 6zgirlik bakimindan esitlik,
bireysel farkhliklara saygi ile adalet ve esitlik konulari izerinde durulmustur. Bu programda uzlasi da
dénemli bir bashk olarak ele alinmistir. insanlarin anlasmazlik nedenleri, uzlasi durumlari, anlasmazlik
durumlarinda uzlasi ve uzlasi yollari arama gibi konulara yer verilmistir. Birlikte yasama bashgi altinda
birlikte yasama ve sivil toplum kuruluslari arasinda iliski kurulmustur. Kural kavrami, kural ve 6zgtrlik ve
hak arasindaki iliski ile kurallara uyma ve birlikte yasama konularina yer verilmistir. Vatandaslik
sorumluluklari olarak, olarak ortak mallarin korunmasi, yurttas olmanin sorumluluklari, katilim konusu,
devletin vatandaslara karsi sorumluluklari ve karar alma sireglerine katilima vurgu yapilmistir.
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Tablo 8.

2015 ve 2018 insan Haklani Yurttashk ve Demok rasi Dersi Odretim Programi.
Tema/Kod Tema/Kod
insanin Degeri, Haklari ve Ozgiirliikleri Demokrasi

insanin Degeri
insani degerleri benimseme
insan olmanin nitelikleri
Cocuk ile yetiskin arasindaki fark
insan Hak ve Ozgiirliikleri
Hak, 6zgirlik ve sorumluluk arasindaki iliski
Hak ve 6zgiirliklerin ihlal edilmesi
Hak ve ozgiirliiklere saygi gosterme
Hak ve ozgiirliklerle birlikte yasama
insanin dogustan gelen haklari
insan haklari ve demokrasi kiiltiiriiniin
gelistirilmesi
Vatandaslik Sorumluluklar
Ortak mallari koruma sorumlulugu
Yurttas olmanin sorumluluklari
Aktif yurttaslik
Aktif katihm
Devletin vatandaslarina karsi sorumluluklar
Karar alma siireglerine katilim
Ogrenme Ogretme Siireci (2015 dgretim
programi)
Ogretim Yontem ve Teknikleri
Tartigma
Soru cevap

insan haklari ile ilgili belgeler materyal olarak

kullanimi
Olgme ve Degerlendirme
Siire¢ ve sonug odakli 6lgme ve
degerlendirme araglari
Go6zlem agirlikh (2015 6gretim programi)

Adalet ve Esitlik
Hak ve 6zgurliik bakiminda esit olma
Adalet ve esitligin saglanmamasi
Birlikte Yasama

Birlikte yagama
Sivil toplum kuruluslari
Bireysel farkliliklara saygi

Kurallar
Kural kavrami
Kural, 6zgiirlik ve hak arasindaki iliski
Kurallara uyma ve birlikte yasama

Uzlasi
insanlarin anlasmazlik nedenleri
Uzlasi gerektiren ve gerektirmeyen
durumlar
Anlasmazliklarin ¢6ziimiinde uzlasi
Uzlasi yollari arama

Programin Yapisi (2015 6gretim programi)
Ogrenci merkezi
Masal temelli

2015 programinda Ogrenciyi merkeze alan masal temelli bir yapisi oldugu belirtilmistir. Tartisma,
soru yanit yontemlerinin kullaniimasi istenmistir. Bunun yaninda 6gretim sirecinde insan haklarina
iliskin belgelerin de materyal olarak kullanilmasi énerilmistir. 2018 programinda ise herhangi bir yontem
teknik 6nerilmemistir. Ogrencilerin siire¢ degerlendiriimesine énem verilmesi her iki programda
vurgulanmistir.

e insan olmanin niteliklerini agiklar (MoNE, 2015, s.8; MoNE, 2018, s.12).

e Hak ve ozgurliklere saygi gosterir (MoNE, 2015, s.10; MoNE, 2018, s.13).

e insanlarin farkliliklarina saygi gosterir (MoNE, 2015, s.10; MoNE, 2018, s.13).

e insanlar arasindaki anlasmazliklarin nedenlerini agiklar (MoNE, 2015, s.11; MoNE, 2018, s.14).

e Kuralin, 6zgirlik ve hak arasindaki iliskiye etkisini degerlendirir (MoNE, 2015, s.12; MoNE, 2018, s.14).
e Birlikte yasamak igin bir yurda ihtiyag¢ oldugunu bilir (MoNE, 2015, s.12; MoNE, 2018, s.15).

e SOz konusu ozellikleri tek bir zamanda 6lgmek yerine siireg icindeki degisimleri dikkate alan 6lglimler
kullanmak esastir (MoNE, 2018, s.6).
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e Ogretim programi, élgme siirecinde kullanilabilecek dlgme arag ve yéntemleri agisindan uygulayicilara
kesin sinirlar ¢izmez, sadece yol gosterir (MoNE, 2015, s.2).

e Programin uygulanmasinda 6grenci merkezli bir yaklasim esas alinacaktir (MoNE, 2015, s.8).
e Dersin islenisinde her bir kazanim igin en az bir masal segilir (MoNE, 2015, s.8).

e Masaldan hareketle 6grencilerin cesitli sorularla ve yonlendirmelerle konuyu tartismalari, kendi
cevaplarini olusturmalari, kazanim dogrultusunda bir kavrayis ve anlayis gelistirmeleri saglanir Dersin
islenisinde her bir kazanim igin en az bir masal segilir (MoNE, 2015, s.8).

Tartisma

29 Ekim 1923’te Cumbhuriyetin ilan edilmesi ile babadan ogula gegen ve tek kisinin egemenligine
dayali yénetim biciminin yerini halk egemenligine dayali Cumhuriyet rejimi almistir. Cok uzun vyillar
varligini stirdren Osmanh Devletinin yikilmasinin ardindan kurulan yeni devletin varligini stirdirebilmesi
icin ideolojisinin olusturulmasi geregi ortaya cikmistir. Cunkii devletlerin devamliligl, ideolojisinin
olusturulmasi ile miimkin olabilir. Bunu saglayacak olan da devletin ideolojik aygitlaridir. Althusser
(2017) dini, okulu, aileyi, hukuku, siyasal yapiyi, sendikalari, haberlesme araglarini ve kiiltiri devletin
ideolojik aygitlari olarak belirtmistir. Devletin ideolojik aygitlari arasinda yer alan egitim ve okullari Tozlu
(2003) devletin ideolojisinin olusturuldugu yerler olarak gérmektedir. Cliinki devletler varliklarini ve
mesruiyetlerini toplumda siirekli kilmak icin egitimi ve okullari kullanirlar. Boylece siyasal iktidarlar kendi
ilkelerini topluma aktarirlar. Bu anlamda egitim ve ideoloji birbiri ile iliskilidir. Cumhuriyetin kuruculari,
istenilen toplumun insasi i¢in devletin tim olanaklarini kullanmistir (Simsek, Kiiciik & Topkaya, 2012).
Osmanl devletinde dine referanslarla olusturulmus ideolojisi yerine, yeni kurulan Tirkiye Cumhuriyeti
Devletinin ulus devlet ideolojisi olusturulmustur. Ulus devlet kimligi insasi i¢in egitim ve okullar birer
arag olmustur. Egitim icin mekanlar olusturulmus, 6grenci ve 6gretmen icin roller belirlenmis, 6grenme
ve 6gretme sireci icin programlar hazirlanmistir. Bdylece yeni kurulan devletin, toplumsal, siyasal ve
kalturel kodlarin olusturulmasi ve aktariimasi gérevi okullara verilmistir (Kaplan, 1999).

Okullar kendilerine verilen ideolojik rolleri 6gretim programlari ile hayata gecirmeye calismislardir.
Bu baglamda Cumhuriyet’in ilanindan sonra hazirlanan 1926, 1936 1948, 1968 ve 1998 ilkokul/ilkogretim
programlarinda bulunan demokrasi, vatandaslhk ve insan haklari konulari ile yeni devletim yonetim
bigimi olan Cumhuriyete bagh olmanin 6nemi 6n plana c¢ikarilmistir. Cumhuriyet’in diger ydnetim
bigimlerine gore Ustilin yonleri vurgulanmistir. Bu vurgunun yaninda eski devletin ve ydnetim bigiminin
olumsuz yénleri 6n plana cikarilmistir. Bu baglamda Basgoz (2005) padisahligi 6ven eski kitaplarin
kullanilmasinin  durduruldugunu ve Cumhuriyeti korumaya ve yasatmaya yonelik programlarin ve
kitaplarin hazirlandigini belirtmistir. Programlarla 6grenciler duyussal olarak devlete bagli hale getirilmek
istenmistir. BOylece yeni devletin ve yodnetim bigimi olan Cumhuriyet'in mesruiyeti saglanmaya
cahsilmistir. 1968 ve 1998 programlarinda Cumhuriyet’in kurulmasinin izerinden uzun siire gegmesine
karsin Cumhuriyet rejiminin diger yonetim bigimlerine gore Ustiinlikleri vurgulanmaya devam edilmistir.
Cumhuriyet’in kurulusundan 1998 yilina kadar yeni kurulan devletin ideolojisinin olusturulmaya, yeni
sistemin varliginin ve devamliliginin saglanmaya calisildig1 séylenebilir.

Devlet, varligini ve mesruiyetini saglamak amaciyla egitim yaninda toplumsal ve siyasal yapida yeni
dizenlemeler yapilmistir. Cumhuriyet’in kurulmasinin ardindan yeni devletin yoénetim bicimi ile
(toplumsal yapinin 6geler) uyumlu mekanizmalarini olusturmak igin eski yonetimin unsurlari kaldirilarak
Atatlirk devrimleriyle gelen yenilikler hayata gecirilmeye baslanmistir. Bu baglamada, 1924’de Tevhid-i
Tedrisat Kanunu kabul edilerek egitim ve 6gretimin birlestirilmesi saglanmistir. 1926’da isvicre Medeni
Kanunu kabul edilmistir. 1928’de Arap Alfabesinin yerini Latin Alfabesi almistir. 1930’da kadinlara segme
ve secilme hakki verilmistir. 1932’de Tirk Dil Kurumu kurulmustur. 1934’te ise soyadi kanunu
cikanlmistir (Karpat, 1996). 1926 yilindan itibaren yapilan devrimlere baghlik olusturulmasi icin 1936,
1948 ve 1968 ilkokul programlarinda devrimlere bagliligin 6nemi ve gerekliligi vurgulanmistir. Boylece,
veni devletin yeniliklerini benimsemis bireylerin yetistirilmesi amacglanmistir. Bdylece yeni kurulan
devletin siyasal ve toplumsal ideolojisi olusturulmaya ve yeniden tretimi saglanmaya galisiimis olabilir.

438



Ozgilir ULUBEY — Pegem Egitim ve Ogretim Dergisi, 11(1), 2021, 401-446

Yasamin sirekliligi, organizmanin gereksinimlerini karsilayarak c¢evreye uyum saglamasi ile
gerceklesir. insanin gelisim sirecleri oldugu gibi toplumlarin devamliliginin bazi gelisim siirecleri vardir
(Ulubey, 2008). Toplumlarin devamliligi i¢in o toplumda yasayan insanlarin oncelikle topluma uyum
saglamalari; yani sosyallesmeleri gerekmektedir (Dewey, 1996). Sosyallesmenin yaninda diger 6nemli bir
kavram dayanismadir. Dayanisma, farkh biling durumlarinin  bir toplumun tim Uyelerinde
bulunmasindan olusan toplumsal bir olgudur (Durkheim, 2006). Durkheim dayanismayr mekanik ve
organik dayanisma olarak ikiye ayirmaktadir. Mekanik dayanisma hayat ve diinyaya bakislarinda, deger
yargilarindaki benzerlikten dolayi bireyleri topluma baglayan dayanismaya verilen isimdir. Bu dayanisma
tirinde ortak degerler inanglar ve duygular olur. Buna ortak biling adi verilmektedir. Organik dayanisma
ise ortak bilincin yerini isbélimi almistir. isbéliimiiniin ortaya ¢ikmasi ile ortaya ¢ikan dayanismaya
organik dayanismadir. Mekanik dayanismada sosyallesme ve dayanisma olduk¢a ©nemlidir.
Sosyallesmenin ve dayanismanin gerceklesmesindeki 6nemli unsurlardan biri egitimdir. Egitimin en
onemli gorevi, biriken kiiltirel mirasin yeni kusaklara aktarilmasidir ve toplumsal olarak dayanismanin
saglanmasidir. Egitim programlarinin toplumsal uyumun ve dayanismanin saglamasinda bir ara¢ oldugu
sdylenebilir. ilkokul/ilkdgretim programlarindan 6grencilerin yeni kurulan devlete aidiyetlerinin
olusturulmasi igin Turk milletini, sevme, sayma, millete adanmis olma, askerligi ve orduyu sevme gibi
yeni kurulan devlete duyussal olarak baghlik ve dayanisma olusturulmaya calisilmistir. Alti ok olarak ifade
edilen cumhuriyetgilik, devletgilik, halkgihk, milliyetgilik, 1aiklik ve devrimcilik Cumhuriyet Halk Firkasi
Programi’nda yer almistir (Karpat, 1996). Alti Ok, 1936 Yurt Bilgisi Programina da girmistir. Programlarda
yer alan ilkeler gercevesinde alti ok egitim alaninda uygulanmaya baslamis (Tezcan, 2011). Programlarda
verilen degerlerle, yeni devletin milli, manevi ve kiltirel unsularinin yeni nesil tarafindan
benimsenmesinin, degerlere baglihk olusturulmasinin ve bireylerinde dayanisma iginde olmasinin
beklendigi sdylenebilir. Boylece yeni kurulan devlete uyum saglayan ve dayanisma olan bireyler
yetistirilmeye calisildigi ifade edilebilir.

ilkokul/ilkégretim programlarinda Cumhuriyetin ilk yillarinda devletin gérev ve sorumluluklari ile
bireylerin devlete ve millete baglilk olusturma gibi sorumluluklari tGzerinde dururmustur. Daha sonraki
programlarda bireye kurallara uymasi ve gorevlerine yerine getirmesi gibi sorumluluklar verildigi
soylenebilir. 2010 programi ve sonrasinda gelistirilen programlarda vatandaslarin sorumluluklarina ve
vatandaslik sidrecine katilimi 6n plana c¢ikarilmistir. Cumhuriyet’in  kuruldugu vyillarda gelistirilen
programlar incelendiginde yeni devlete bagl sorumluluklarini yerine getiren bireylerin yetistirilmesinin
amaglandigl anlasiimaktadir. Daha sonraki programlarda vurgunun vatandaslk sorumluluklarini yerine
getirmek oldugu soylenebilir. Aktif katiimin son 20 yilda oldugu belirtilebilir. Modern bir devlette
gelistirilen programlarda devletin bireye yonelik sorumluluklarinin daha 6n planda olmasi gerekirken
vurgunun 1926 programi disinda bireyin devlete yonelik sorumluklarina yonelik olmasi olduk¢a
distundirtcidir. Modern devlet olma yolunda olan ve hedefini ¢cagdas devletler diizeyine ulasma hatta
gecme olarak belirleyen bir (lkenin programlarinda sorumlulugu paylasmayip sorumluluklari bireye
yliklemesi oldukca dikkat c¢ekicidir. Bu durumun bireyin lehine degismesi gerekli oldugu
distntlmektedir. Alanyazinda vyapilan diger c¢alismalarda bu arastirmanin bulgularini dogrular
niteliktedir (Hablemitoglu & Ozmete, 2012; Merey, Karatekin & Kus, 2012, Sen, 2020; Siraz & Bay, 2020;
Ugurlu, 2011; Ustel, 2016).

Demokrasi kavrami ile ilk defa 1948 Yurttashk Bilgisi Programinda yer almistir. Demokrasiyi, birbirinin
hakkina, farkli goriislere saygl gosterme, isholimi yapma, birlikte ¢alisma, secimlere katilma, siyasi
partilerin gorev ve sorumluluklari ile kurallara uyma gibi genis bir ¢cercevesinin oldugu soéylenebilir. 1948
programinin gelistiriimesinde 6nce Tirkiye’de ve diinyada yasanan gelismeler etkili oldugu
anlasiimaktadir. Atatiirk’iin vefatinin ardindan ismet inénii alti ilkeye bagli olmanin yaninda liberalligin
onlnl agmaya baslamistir (Karpat, 1996). Ancak ikinci diinya savasi bu konuda ilerlemeyi engellemistir.
ikinci Diinya Savasinin ardindan Tirkiye’nin Birlesmis Milletlere girmek istemesi, Rusya’nin Tirkiye’den
toprak talep etmesi ve bogazlarin statiisiinde s6z hakki istemesi ABD ile yakinlagsmayi ve siyasi rejiminde
degistirmeyi gerekli kilmistir. 1945 yilinda ¢ok partili hayata gecilmesi ve Birlesmis milletlere girilmesi ile
Tiirkiye Batiya yakinlasmistir (Erdogan, 1992; Kartal, 2003). 1948 yilinda insan Haklari Evrensel Bildirgesi
imzalanmistir (Kapani, 2011). Diinyada ve Turkiye’deki bu gelismeler 1948 programinda demokrasiye yer
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verilmesini sagladigi soylenebilir. Ozellikle secimlere katilma, siyasi partiler ile partilerin gérev ve
sorumluluklari programda yer almistir. 1961 Anayasasi ile sosyal devlet anlayisi 6n plana ¢ikmistir. Bu
baglamda Anayasa Mahkemesi, Yiksek Hakimler Kurulu, toplu sézlesme ve grev hakki, Tiurkiye Radyo
Televizyon Kurumu, Devlet Planlama Tegskilati, g¢ogulculuk anlayisi, Cumhuriyet Senatosu gabi
demokrasiyi korumayi amagclayan haklari ve kurumlari beraberinde getirmistir. Bu gelismeler 1968
programi ile desteklenmeye calisilmistir. 1968 programinda Ogrencilere demokrasinin ilkeleri
ogretilmeye calisilmis, demokrasinin  korunmasi gerektigi ifade edilmis ve demokrasi icindeki
sorumluluklara vurgu yapilmistir (Aksin, 1996). 1968’den 1998’e kadar gecgen sirede siyasi ¢alkantilarin,
mubhtiralarin, darbelerin ekonomik krizlerin, gazeteci cinayetlerinin yasandigi bir dénemdir. Demokrasi
adina Ozellikle 1980 darbesinin ardindan baskilarin yasandigl bir donemdir. Bu nedenle 1998
programinda insan haklarina goére zayif olarak nitelendirilebilecek bir demokrasi vurgusu bulundugu
soylenebilir. Demokrasi, yalnizca demokratik kisilik kazanma, farkh gorislere saygi ve insan haklar
demokrasi baglaminda ele alinmistir. Programda yine bu kavramla baglantili olarak insani degerler olan
hosgori ve 6n yargili olmama gibi kavramlara yer verilmistir.

17 Aralik 2004 tarihinde yapilan Briiksel Zirvesi'nde, Turkiye’nin Avrupa Birligine adaylik icin siyasi
kitreleri sagladigl, bu nedenle AB’ye (yelik miizakerelerine baslanabilecegine karar verilmistir. Bu
karardan 6nce Tirkiye Kopenhag siyasi kriterlerini saglamak amaciyla 2001 ve 2004 yillarinda anayasada
degisiklikler yapmistir. Bu gercevede demokrasi, diisiince ve ifade 6zgiirligd, iskencenin énlenmesi, sivil
otoritenin glglendirilmesi, 6zel hayatin gizliligi, kisi hirriyeti ve givenligi, haberlesme, yerlesme ve
seyahat ile dernek kurma o0zglrligd, konut dokunulmazhg ve kadin-erkek esitligi alanlarinda
diizenlemeler yapilmistir. Olim cezasi kaldirilmis, kadin ve erkek esitligi giiclendirilmistir (Basbakanlik
Avrupa Birligi Genel Sekreterligi, 2007). Avrupa Birligine Uyelik slirecinde demokrasi ve insan haklarina
yonelik calismalarin izlerinin 2010 vatandaslik ve demokrasi egitimi programinda gorildiigi soylenebilir.
Programinin demokrasi boyutunda, 6grencilerde demokrasi bilinci, demokratik tutum, toplumsal cinsiyet
esitligine iliskin farkindalik olusturulmak istenmistir. Ogrencilerin demokratik vatandas olmas,
demokrasiyi yasam bicimi haline getirmesi, ayrimcilik yapmamasi, birlikte yasamaya alismasi,
farkhhklarin zenginlik olusturmasinin farkina varmasi ve o6n yargilarindan kurtulmasi beklenmistir.
Programda insan hak ve 6zgirliklerinin korunmasi gelistirilmesine, bu siiregte sivil toplum 6rgiitlerinin
roliine, demokrasi ve insan haklari iliskisine, hak ve 06zglrlik ihlallerine ¢6ziim bulmaya ve hak ve
ozguluklerin vazgecilmez olusuna yer verilmistir. Bunun yaninda hak arama yollarina da 6nem verilmistir.
Ancak 2015 programinda demokrasi vurgusunun azaldig gorilmektedir. 2015-2018 demokrasi konusu,
adalet ve esitlik bashgi altinda islenmistir. Hak ve 6zgiirlik bakimindan esitlik, bireysel farkliliklara saygi
ile adalet ve esitlik konulari Gzerinde durulmustur. Bu programlarda uzlasi da énemli bir baslik olarak ele
alinmistir. insanlarin anlasmazlik nedenleri, uzlasi durumlari, anlasmazlik durumlarinda uzlasi ve uzlasi
yollari arama gibi konulara yer verilmistir. 2015 ve 2018 insan haklari yurttaslik ve demokrasi dersi
6gretim programlari iki program farkli donemlerde kabul edilmis gibi goriinse de icerigi hemen hemen
aynidir. Programlar insanin degeri, insan hak ve ozgurlikleri, adalet ve esitlik, uzlasi kurallar birlikte
yasama, vatandaslik sorumluluklari, programin yapisi ve 6grenme 6gretme ve Olgme degerlendirme
strecleri baslklarinda incelenmistir. Demokrasi konusu, adalet ve esitlik bashgl altinda islenmistir.
Dinyada insan hak ve 6zgurliklerinin dnemine vurgu arttigi icin programlarda insan haklarina vurgu da
artmistir.

Yontem hedefe ulasmak icin 6nceden izlenen en kisa yol (Demirel, 2017) olarak tanimlanmaktadir.
Ogrenme-6gretme siirecinin etkili olabilmesi icin 6grenciyi etkin hale getirecek yéntem ve teknikler
kullaniilmasi gerekmektedir. Bunlar, beyin firtinasi, istasyon, drama, alti sapkali diisinme, 6rnek olay, rol
oynama, soru yanit ve miinazara gibi yontem ve tekniklerdir (Aykag, 2018; Demirel, 2017; Goziitok,
2017). 1926’dan 1968 programina kadar gelistirilen programlarin 6grenme-6gretme siregclerinde, gezi,
gozlem, inceleme, tartisma, dislindirme, uygulama yapma ve grup c¢alismalari gibi yontem ve
tekniklerin kullaniimasi 6nerilmistir. 1968 programinda bunlara ek olarak dramatize etme eklenmistir.
1998 programinda, soru cevap, ornek olay, canlandirma, agik oturum, panel, forum sempozyum gibi
yontem ve tekniklerle 6gretim yapilabilecegi belirtilmistir. 2010 programinda etkinlik temelli bir program
oldugu, beyin firtinasi, rol yapma, alti sapkali diisinme teknigi, miinazara, drama ve istasyon gibi
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yontemler de bunlara eklenmistir. 2015 programlarinda ise masal temelli bir program oldugu tartisma ve
soru cevap yontemlerinin kullanilabilecegi belirtilmistir. 2018 programinda herhangi bir yontem ve
teknik  kullanimi  6nerilmemistir. Cumhuriyet tarihi boyunca tiim programlar incelendiginde
programlarda 6grencilerin merkeze alan ve derse etkin bir sekilde katilmalarinin saglanmaya ¢alisildigl,
ogretim yontem ve tekniklerinin buna gére belirlendigi sdylenebilir. Programlarda giderek artan yontem
cesitliligi dikkati cekmektedir. Bunun en énemli istisnasi 2015 ve 2018 programlaridir. 2015 programinda
masali temek alan ve birka¢ yontem ve teknikle dersin yiratilmesi 6ngorilmustir. Sadece masali temel
alan bir anlayisin 6grencileri bir slire sonra sikabilecegi, dersten sogumalarina neden olabilecegi
soylenebilir. 2018 programinda ise 6gretmenlere 6gretim sireci igin yontem ve teknik dnerilmemistir.
Son programlarda Onerilen Ogretin yontem ve tekniklerinin sayisinin azalmasi ya da hi¢ olmamasi
olduk¢a dikkat ¢ekicidir. Bu durum o6gretim sirecinin niteli§i konusunda soru isaretlerinin ortaya
cikmasina neden olabilir. Bununla birlikte yapilan arastirmalar 6gretmenlerin, 6grenciyi etkin kilacak
yontem ve teknikleri bilmediklerini anlatim ydntemini tercih ettiklerini gostermektedir (Aykag, 2007;
Ozpolat, Sezer, isgdr & Sezer, 2007). Cumhuriyetin kurulusundan bugiine programlarda 6grenciyi etkin
kilacak yéntemlerin kullanilmasi énerilmesine karsin 6gretmenlerin bu konuda yeterince bilgiye sahip
olmamasi Tirkiye’deki 6gretmen egitimi agisindan oldukga dikkat gekici bir durumdur.

Alanyazinda 6gretim siirecinde etkili bir 6grenme 6gretme siireci olusturulabilmesi icin bazi ilkelerin
dikkate alinmasi gerektigi belirtilmistir. Bu ilkeler, agiklik, yasama yakinlik, bilinenden bilinmeyene,
o6grenci dizeyine uygunluk, yakindan uzaga, somuttan soyuta, aciklik, is, yasama uygunluk, gincellik,
ekonomiklik ve buttinliktir (Akay, 2015; Demirel, 2017, Hesapgioglu, 2011; Taspinar, 2017). Cumhuriyet
tarihi boyunca gelistirilen ilkokul/ilkogretim programlarinda 6grencileri etkin hale getirecek 6gretim
ilkelerine yer verildigi sonucuna ulasilmistir. 1926, 1936, 1948, 1968 programinda 6grencilerin yaparak
yasayarak o6grenmelerinin, yakin cevresinden uzaga, basitten karmasiga ve yasama yakin 6rneklerle
dgretim siirecine etkin katiliminin saglanmasi istenmistir. Ogrencilerden teorik bilgileri uygulamalari ve
ogrendiklerini yasam bigcimi haline getirmeleri istenmistir. Daha sonraki programlarda 6gretim ilkelerine
ciddi bir vurguya rastlanmamistir. Cumhuriyetin ilk 50 yilinda 6gretim ilkelerinin dnemsendigi ve
programlarda buna dikkat edildigi sdylenebilir. Ancak uygulamada bu ilkelerin ne kadar dikkate alindigi
tartismalidir.

Cagdas egitim anlayisinda, 6grencinin 6grenme-6gretme siirecine etkin olarak katildigi ve 6grencinin
dgrenmenin merkezinde yer aldigi egitim 6ngorilmektedir (Dunlop & Grabinger, 1996). Ogretme-
dgrenme siirecinde dgretmenin rehber ve kolaylastirici roliinde olmasi beklenir. Ogretmenin bu rolii
6grencinin bilgiyi yapilandirmasinda olduk¢a 6nemlidir. Bu konuda yapilan arastirmalar da 6gretmenin
rehber ve kolaylastirici olmasi gerektigini gostermektedir (Akpinar & Aydin, 2010). Cumhuriyetin
kurulusun bugiine programlar incelendiginde 6grenme 6gretme sirecinde 6gretmenlerden rehber ve
kolaylastirici olmalari ve uygulayarak 6gretim yapmalari beklenmistir. Konulari yasamla iliskilendirmeleri,
o6grencilere yasamdan ornekler vermeleri ve farkl 6gretim materyalleri kullanmalari istenmistir. Okul disi
6grenme ortamlarini kullanmasi, ¢ocugun gorisiine deger vermesi, siniftaki farkli gorislere saygi
gostermesi, 6grencilere ¢cevrelerindeki olaylara merak ve ilgi uyandirmasi beklenmistir. Sinifta tartisma
ortamlari olusturmalari, okul ici ve okul disi etkinlikler tasarlamalari beklenmistir. Ogretmene bu sekilde
rehber ve kolaylastirici rolii verilmesine karsin yapilan arastirmalar, 6gretmenlerin rehber olmadigi,
o6gretmenin merkezde oldugu bir sirecin yasandigini gostermektedir (Ayka¢ & Ulubey, 2012; Goziitok,
Akgiin & Karacaoglu, 2005; Kayik¢l & Sabanci 2009).

Sonug ve Oneriler

Sonug olarak, Cumhuriyet’in ilan edildigi ilk yillarda ilkokul programinda yurt ve yurttashk bilgisi
derslerinde vatandasin devlete karsi gérev ve sorumluluklarina agirlik verildigi, vatan ve millet sevgisi
Gizerinde duruldugu gorilmustir. Bireylerin yeni kurulan devlete uyum saglamalari hedeflenmistir.
Bunun vyani sira devlet ve hikiimet isleyisinin 6gretilmesi beklenmistir. Askerin ve askerligin
sevdirilmesine 6nem verilmistir. Programlarda Atatirk ilke ve inkilaplarin anlasilarak bu ilkeleri
benimsemis bireylerin yetistiriimesi beklenmistir. Devlete itaat etmenin énemi lzerinde durulmustur.
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Cumhuriyetin ilk yillarinda yeni devlete uyum saglayan ve bu devletin ilkelerini benimsemis bireylerin
yetistiriimeye caligildigi anlasilmaktadir. Bu baglamda yurt ve yurttashk bilgisi dersleri butiin derslerin
merkezine konulmustur. 2000’li yillarin basinda Avrupa Birligi'ne katilim suirecindeki siyasi sartlari yeri
getirmek amaciyla yapilan yasal demokrasi ve insan hak ve 6zgiliiklerine programlarda agirhkli olarak
yer verildigi soylenebilir. Bireylere demokrasinin 6neminin ve demokrasinin unsurlarinin 6gretildigi
belirlenmistir. Bununla birlikte bireylere insan hak o6zgirliklerinin 6gretilmesinin  amaglandigi
anlasilmaktadir. Sonug¢ olarak vatandaslik sorumluklarindan, hak o6zgirlik ve demokrasi egitimine
yonelen bir egilimin oldugu soylenebilir. Ancak bu anlayisin tam olarak iginin dolduruldugunu séylemek
pek mimkiin degildir.

Arastirmanin sonucunda son iki programda insan haklari boyutlarinin azaltildigi anlagilmaktadir. Bu
iki boyut vyeni gelistirilen programlarda guglendirilmelidir. 2015 programinin etkinlikleri masal
kullanilarak yapilandirilmis ve tartisma ve soru yanit yapilmasi énerilmistir. Programdaki uygulamalarin
ogrenciyi cok fazla merkeze almadigi ve yasamdan uzak oldugu sdylenebilir. 2018 programinda yéntem
teknik Onerilmemistir. Daha 6nceki yillarda 6nerilen yontem teknikler ile 6grenciyi merkeze alan
uygulamalar gbéz o6nidnde bulunduruldugunda yeni programlarin yetersiz oldugu soéylenebilir. Yeni
gelistirilecek programlarin daha ©nceki programlarda oldugu gibi yontem ve teknikleri
cesitlendirilmelidir. Programlarin igerigi yasama uygun olarak yapilandiriimahdir. Cumbhuriyetin
kuruldugu yillardan itibaren programlarda ulusal degerlere agirlik verildigi, daha sonraki yillarda bu
durumun degistigi belirlenmistir.

Arastirmada, 1924 ilkokul programindaki malimat-1 vataniyye dersinin Osmanlica olmasi, 1995
vatandaslik ve insan haklari programina ulasilamamasi, 2005 ilkégretim programinda demokrasi,
vatandaslik ve insan haklari egitiminin ayri bir ders olarak verilmemesi ve diger derslerin igcinde ara
disiplin olarak verilmesi nedeniyle bu programlar arastirma kapsami disi tutulmustur. 1924 mal(imat-i
vataniyye dersi ile 1995 vatandaslik ve insan haklari dersi 6gretim programinin dahil edildigi ¢alismalar
yapilabilir.

442



Ozgilir ULUBEY — Pegem Egitim ve Ogretim Dergisi, 11(1), 2021, 401-446

References
Akay, C. (2015). Ogrenmeyi etkileyen temel faktorler ve genel dgrenme-dgretme ilkeleri. In. Ed. T.
Yanpar Yelken & C. Akay (Eds), Ogretim ilke ve yéntemleri (s. 43-76). Ankara: Ani Yayincilik.

Akpinar, B. & Aydin, K. (2010). Egitimde degisim ve 6gretmenlerin degisim algilari. Egitim ve Bilim, 32
(144), 71-80.

Aksin, S. (1996). Ana cizgileriyle Tiirkiye’nin yakin tarihi 1789-1980 (2. Baski). Ankara: imaj Yayincilik.
Althusser, L. (2017). ideoloji ve devletin ideolojik aygitlari. (Cev. A. Timertekin). istanbul: ithaki Yayinlari.
Altunya, N. (2003). Vatandaslik bilgisi. Ankara: Nobel Yayinlari.

Aslan, E. (2019). imparatorluk’tan Cumhuriyet’e gegiste benlik algisinin déniisiimii: 1924 ilk mektepler
mifredat programinda vatandaslik egitimi. Elementary Education Online, 18 (4), 1984-2004.

Aslan, S. & Aybek, B. (2018). Sinif 6gretmenlerinin ilkokul 4. sinif insan haklari, yurttashk ve demokrasi
dersi 6gretim programina yonelik gorlslerinin incelenmesi. Gazi University Journal of Gazi
Educational Faculty (GUJGEF), 38 (1), 233-262.

Aykag, N. (2018). Ogretim ilke ve yéntemleri. Ankara: Pegem Akademi Yayincilik.

Aykag, N. (2007). ilkégretim programinda vyer alan etkinliklerin 6gretmen gériisleri dogrultusunda
degerlendirilmesi. Ahi Evran University Journal of Kirsehir Education Faculty, 8 (2), 19-35.

Aykag, N. & Ulubey, O. (2012). Ogretmen adaylarinin ilkdgretim programinin uygulanma diizeyine iliskin
gorusleri. Journal of Faculty of Educational Sciences, 45 (1), 63-82.

Banks, J. A. (2004). Democratic citizenship education inmulticultural societies. In J. A. Banks (Ed.)
Diversity and citizenship education: Global perspectives (pp. 3-15) San Francisco: Jossey-Bass
Publishers.

Basgdz, I. (2005). Tiirkiye'nin editim ¢ikmazi ve Atatiirk. istanbul: Pan Yayinlari.

Benge, D. E. (2006). Latina/o students' knowledge about American citizenship and their perceptions
about citizenship, citizenship education, and relevant socio-cultural factors. Unpublished doctorate
dissertation, The University of North Carolina, USA.

Bilyiikalan-Filiz, S. & Sel, B. (2018). insan haklari, yurttaslik ve demokrasi ders kitabinda yer alan
degerlerin incelenmesi. Asian Journal of Instruction, 6 (2), 1-17.

Cicioglu, H. (1983). Tiirkiye Cumhuriyetinde ilk ve orta é§retim (Tarihi gelisimi). Ankara: A.U. Dil ve Tarih-
Cografya Fakiiltesi Yayinlari, 334.

Creswell, J. W. & Miller, D. L. (2000). Determining validity in qualitative inquiry. Theory Into Practice, 39
(3), 124-130.

Demirel, 0. (2017). Ogretim ilke ve yéntemleri 6§retme sanati. Ankara: Pegem Akademi Yayincilik.

Dunlop, J. C. & Grabinger, R. S. (1996). Rich Evironment For The Active Learning in The Higher Education.
In B. G. Wilson (Ed.). Constructing learning environmets: case study in instruction design (pp.65-82).
Englewood Cliffs, N.J: Educational Technology Publications

ERI (Education Reform Initiative). (2005). Yeni 6gretim programlarini inceleme ve degerlendirme raporu.
Retrieved June 20, 2019, from ilkdgretimonline.org.tr/vol5sayl/yenimufredat_raporu%5B1%5D.pdf-

Ersoy, A. F. (2016). Vatandaslik ve demokrasi egitimi dersine iliskin sosyal bilgiler 6gretmenleri ve
ogrencilerinin algisi. Inonu University Journal of the Faculty of Education, 17 (3), 67-83.

Dag, N. (2012). Vatandasligin niteliksel dontisimi ve vatandaslik egitimi tGzerine bir betimleme ¢alismasi.
Eskisehir Osmangazi University Journal of Social Sciences, 13 (1), 105-118.

Dewey, J. (1996). Demokrasi ve editim (Cev. M. S. Otaran). istanbul: Basari ve Kiiltlir Yayinlari Dizisi.

Doganay, A. & Sari, M. (2004). ilkdgretim ikinci kademe 6grencilerine temel demokratik degerlerin
kazandirilma dizeyi ve bu degerlerin kazandirilmasi siirecinde agik ve ortiik programin etkilerinin
karsilastirilmasi. Kuram ve Uygulamada Egitim Yénetimi, 39 (39), 356-383.

Durkheim, E. (2006). Toplumsal isbéliimii (Cev. O. Ozankaya). istanbul: Cem Yayinevi.
443



Ozgilir ULUBEY — Pegem Egitim ve Ogretim Dergisi, 11(1), 2021, 401-446

Erdogan, M. (1992). Liberal toplum ve liberal siyaset -Tiirkiye’de demokrasiye gegisin deneyimi (1945—
1950). Ankara: Siyasal Kitapevi.

Géziitok, F. D. (2017). Ogretim ilke ve yéntemleri. Ankara: Ankara: Pegem Akademi Yayincilik.

Goziitok, F. D., Akgiin O. E. & Karacaoglu 0. C. (2005). ilkdgretim programlarinin dgretmen yeterlikleri
agisindan degerlendirilmesi. Egitimde yansimalar: Yeni llkégretim Programlarini Dederlendirme
Sempozyumu (s. 17-40.). Ankara: Sim Matbaasi.

Giilmez, M. (2001). insan haklari ve demokrasi egitimi (2. Baski). Ankara: TODAI Yayinlari.

Giundogdu, K. (2004). A case study on democracy and human rights education in an elementary school.
Unpublished doctorate dissertation, Orta Dogu Universitesi, Sosyal Bilimler Enstitiisti, Ankara.

Gindogdu, K. & Yildirnrm, A. (2010). Voices of home and school on democracy and human rights
education at the primary level: a case study. Asia Pacific Education Review, 11 (4), 525-532.

Gurkan, B. & Doganay, A. (2020). Factors affecting citizenship education according to perceptions and
experiences of secondary-school teachers. Turkish Journal of Education, 9 (2), 106-133.

Glven, M. (2011). Okuléncesinde demokrasi egitimi ve ¢ocuk haklarinda egitim ortamlari. In H. Deveci
(Ed.). Okul éncesinde demokrasi egitimi ve cocuk haklari (s. 93-118). Eskisehir: Anadolu Universitesi
Yayinlari.

Glven, M., Cam, B. & Sever, D. (2013). Demokrasi egitimi ve okul meclisleri projesi uygulamalarinin ve
kazanimlarinin degerlendirilmesi. Electronic Journal of Social Sciences, 12 (46), 1-23.

Hablemitoglu, S. & Ozmete, E. (2012). Etkili vatandashk egitimi icin bir &neri. Journal of Ankara Health
Sciences, 1 (3), 39-54.

Hagat, S. O. & Demir, F. B. (2017). ilkokul dérdiincii sinif &grencilerinin insan haklari, yurttaslk ve
demokrasi dersine iliskin gérusleri. Turkish Scientific Researrch Journal 2 (1), 1-17.

Harms-Logan, H. (2009). Conceptions of citizenship education in preservice elementary social studies
education. Unpublished doctorate dissertation, University of Kansas, USA.

Hébert, Y. & Sears, A. (2001). Citizenship education. Canadian Education Association. Retrieved April 26,
2018, from http://www.cea-ace.ca/res.cfm?subsection=rep.

Hesapgioglu, M. (2011). Ogretim ilke ve yéntemleri: Egitim programlari ve égretim. Ankara: Nobel
Yayincilik.

Izgar, G. (2017). insan haklari, yurttaslik ve demokrasi ders kitabinin yapilandirmaci yaklasim agisindan
analizi. ilkégretim Online, 16 (2), 584-600.

Jett, T. D. (2013). Teacher perceptions of global citizenship education in a southern elementary public
school: Implications for curriculum and pedagogy. Unpublished master’s thesis, University of South
Carolina, USA.

Kalayci, N. (2000). 1968 sonrasi gelismeler. In A. Tazebay (Ed.). ilkégretim programlari ve gelismeler
program gelistirme ilke ve teknikleri agisindan degerlendirilmesi (s. 127-175). Ankara. Nobel
Yayincilik.

Kalayci, N., & Hayirsever, F. (2014). Toplumsal cinsiyet esitligi baglaminda vatandaslk ve demokrasi
egitimi ders kitabina vyonelik bir inceleme ve bu konuya iliskin 6grenci algilarinin
belirlenmesi. Educational Administration: Theory and Practice, 14 (3), 1065-1072.

Kapani, M. (2011). insan haklarinin uluslararasi boyutlari (4. Baski). istanbul: Bilgi Yayinevi.

Kaplan, . (1999). Tiirkiye'de milli editim ideolojisi. istanbul: iletisim Yayinlar.

Karaman-Kepenekgi, Y. (2008). Egitimciler icin insan haklari ve vatandashk. Ankara: Ekinoks Yayinlari.
Karpat, K. H. (1996). Tiirk demokrasi tarihi-sosyal, ekonomik, kiiltiirel temeller. istanbul: AFA Yayinlari.

Kartal, C. B. (2003). Turk siyasal hayatinda beyaz ihtilal: 1950 secimleri. Journal of Atatiirk, 3 (4), 265-
280.

444


http://www.cea-ace.ca/res.cfm?subsection=rep

Ozgilir ULUBEY — Pegem Egitim ve Ogretim Dergisi, 11(1), 2021, 401-446

Kayikgl, K. & Sabanci, A. (2009). Yeni ilkogretim programlarinin degerlendirilmesi. Journal of National
Education, 181, 240-252.

Kerr, D. (1999). Citizenship education: An international comparison. (International Review of Curriculum
and Assessment Frameworks Paper 4). London: Qualifications and Curriculum Authority. Retrieved
March 31, 2014, from http://www.larc-research.org.uk/research/centre-for-information-and-
reviews.

Kondu, Z. & Sakar, T. (2013). Vatandashk ve demokrasi egitimi dersi nigin verilir? Mehmet Akif Ersoy
University Journal of The Institute of Educational Sciences, 2 (3), 49-60.

Kyngds H. (2020) Inductive Content Analysis. In Kyngds H., Mikkonen K., Kaaridinen M. (eds) The
Application of Content Analysis in  Nursing Science Research. Springer, Cham.
https://doi.org/10.1007/978-3-030-30199-6_2.

Lincoln, Y. S. & Guba, G. (1985). Naturalistic inquiry. California: Sage Publication.

Meriam, S. B. (2009). Oualitative research: A guide to desing and implementation. San Francisco, CA:
Jossey-Bass.

MoNE, (Ministry of National Education) (1930). 1926 ilkmektep miifredat programi. istanbul: Devlet
Matbaasi.

MoNE (1936). 1936 ilkokul programi. istanbul: Milli Egitim Basimevi.
MoNE (1957). 1948 ilkokul programi. istanbul: Milli Egitim Basimevi.
MoNE (1968). 1968 ilkokul programi. istanbul: Milli Egitim Basimevi.
MoNE (2003). Tiirkiye’de ilkbgretim (Diinii, bugiinii, yarini). istanbul: Milli Egitim Basimevi.

MoNE (2010) flkégretim vatandashk ve demokrasi egditimi dersi éGretim programi. Retrieved May 4,
2019. from
http://ttkb.meb.gov.tr/program.aspx?tur=ilkogretim&lisetur=&ders=&sira=&sinif=&sayfa=3,

MoNE. (2015). insan haklari, yurttashk ve demokrasi dersi 6Gretim programi. Retrieved June 4, 2016,
from http://mufredat.meb.gov.tr/Programlar.aspx.

MoNE. (2018). insan haklari, yurttashk ve demokrasi dersi 6Gretim programi. Retrieved May 4, 2019,
from http://mufredat.meb.gov.tr/Programlar.aspx.

Merey, Z., Karatekin, K. & Kus, Z. (2012). ilkdgretimde vatandaslik egitimi: Karsilastirmali kuramsal bir
calisma. Gazi University Journal of Gazi Educational Faculty, 32 (3), 795-821.

Miser, R. (1991). Demokrasi egitimi. Journal of Faculty of Educational Sciences, 24 (1), 49-54.

Molina-Giron, L. A. (2012). Educating good citizens: A case study of citizenship education in four
multicultural high school classrooms in Ontario. Unpublished doctorate dissertation, University of
Ottawa, Canada.

Okutan, M. (2010). Tirk Egitim Sistemi’nde demokrasi egitimi. Uluslararasi insan Bilimleri Dergisi, 7 (1),
938-946.

Ozbek, R. (2017). Vatandaslik ve insan haklari egitimi ders amaclarinin gerceklesme diizeyi. Inonu
University Journal of the Faculty of Education, 18 (1), 359-371.

Ozpolat, A., Sezer, F., isgor, i. & Sezer, M. (2007). Sinif gretmenlerinin yeni ilkégretim programlarina
iliskin gorislerinin incelenmesi. Journal of National Education, 174, 206—-212.

Prime Ministry General Secretariat of the European Union (2007). Tiirkiye’de siyasi reform: Uyum
paketleri ve giincel gelismeler. Retrieved July 22, 2002, from https://www.ab.gov.tr/files/pub/tsr.pdf.

Rasmussen, M. L. (2012). The human rights education toolbox: A practitioner’s guide to planning and

managing human rights education. Copenhagen: The Danish Institute for Human Rights. Retrieved
April 22, 2013, from.http://www.humanrights.dk/files/media/dokumenter/udgivelser/hre_eng.pdf.

445


http://www.larc-research.org.uk/research/centre-for-information-and-reviews
http://www.larc-research.org.uk/research/centre-for-information-and-reviews
http://www.humanrights.dk/files/media/dokumenter/udgivelser/hre_eng.pdf

Ozgilir ULUBEY — Pegem Egitim ve Ogretim Dergisi, 11(1), 2021, 401-446

Sen, A. (2020). Three evils of citizenship education in Turkey: Ethno-religious nationalism, statism and
neoliberalism. Critical Studies in Education, 1-16, Retrieved April 22, 2020 from
https://doi.org/10.1080/17508487.2020.1761849.

Seker, M. (2013). 8. sinif vatandaslik ve demokrasi egitimi ders kitaplarinin 6grenme stilleri agisindan
incelenmesi. International Journal of Turkish Education Sciences, 1 (1), 51-62.

Simsek, U., Kiicik, B. & Topkaya, Y. (2012). Cumhuriyet donemi egitim politikalarinin ideolojik
temelleri. Electronic Turkish Studies, 7 (4), 2809-2823.

Siraz, F. & Bay, E. (2020). Vatandashk egitimi baglaminda 1998, 2005 ve 2018 sosyal bilgiler 6gretim
programlari genel hedeflerin analizi. Anatolian Turk Education Journal, 2 (1), 1-18.

Tarman, B. & Kuran, B. (2014). Vatandaslik ve demokrasi egitimi dersindeki degerlerin 6grenilme
dizeyleri ile gevre iliskisi hakkinda 6gretmen gorisleri. Gazi University Journal of Gazi Educational
Faculty, 34 (2), 293-319.

Taspinar, M. (2017). Kuramdan uygulamaya &gretim ilke ve ydntemleri. Ankara: Pegem Akademi
Yayincilik.

Tezcan, M. (2011). Atattlirk ve egitim bilimleri (3. Baski). Ankara: Ani Yayincilik.

Tooth, J. (2008). Reflections of citizenship and citizenship education in manitoba civics textbooks, 1911-
2007: An exploratory study. Unpublished doctorate dissertation, University of Manitoba, Canada.

Toprak, E. & Demir, S. B. (2017). ilkokul 4. sinif insan haklari, yurttaslik ve demokrasi dersinde yasanan
sorunlarin sinif 6gretmenleri tarafindan degerlendirilmesi. Bolu Abant Izzet Baysal University Journal
Education Faculty, 17 (4), 2160-2179.

Toraman, C. & Goziitok, F. D. (2014). ilkégretim 8. sinif vatandaslik ve demokrasi egitimi ders
programinin (2010) degerlendirilmesi. Elementary Education Online, 13 (3), 954-979.

Tozlu, N. (2003). insandan devlete egitim. Ankara: Yeni Tirkiye Yayinlari.

Ugurlu, C. T. (2011). Avrupa Birligi Glkelerinde ve Turkiye'de vatandaslik egitimi. Electronic Journal of
Social Sciences, 10 (37), 153-169.

Ulubey, 0. & Goziitok, F. D. (2015). Yaratici drama ve diger etkilesimli 6gretim yéntemleri ile gelecegin
vatandaslik, demokrasi ve insan haklari egitimi. Education and Science, 40 (182), 87-109.

Ulubey, O. (2008). Toplumsal dayanismanin saglanmasinda editimin islevi: Emile Durkheim ve Ziya
Gokalp’in gérislerinin karsilastirmali olarak incelenmesi. Unpublished master’s thesis, Mugla Sitk
Kogman Universitesi Sosyal Bilimler Enstitiisii, Mugla.

UNESCO, (2012). World programme for human rightsv education. Paris: UNESCO. Retrieved August 4,
2020, from www.ohchr.org/Documents/Publications/WPHRE Phase 2 en.pdf. adresinden 12 Mayis
2013.

Uyangdr, N. (2007). ilkégretim 7. sinif vatandaslik ve insan haklari egitimi programinin degerlendirilmesi.
Balikesir University The Journal of Social Sciences Institute, 11 (20), 68-95.

Ustel, F. (2016). Makbul vatandasin pesinde: Il. Mesrutiyet'ten bugiine vatandashk editimi. istanbul:
iletisim Yayinlari.

Ustiindag, T. (1997). Vatandaslik ve insan haklari egitimi dersinin 6gretiminde yaratici dramanin erisiye
ve derse yonelik 6grenci tutumlarina etkisi. Hacettepe University Journal of Education, 13, 89-94.

Yildirnm, A. & Simsek H. (2013). Sosyal bilimlerde nitel arastirma yéntemleri (9. Baski). Ankara: Seckin
Yayincihk.

446


https://doi.org/10.1080/17508487.2020.1761849
http://www.ohchr.org/Documents/Publications/WPHRE_Phase_2_en.pdf.%20adresinden%2012%20Mayıs%202013
http://www.ohchr.org/Documents/Publications/WPHRE_Phase_2_en.pdf.%20adresinden%2012%20Mayıs%202013

