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This study aimed to improve the education process by enabling children to associate
natural environmental experience with art and to include it into aesthetic experience
in place-based visual arts applications. Accordingly, answers for subquestions such as
how it can be possible for children to create nature-art relation through place-based
education, how application (art making) studies are conducted during this education
process and how they evaluate the process of education were sought. In the research,
conducted with cooperative action research, the participants were 12 children chosen
between the ages of 7-11 years. The data collected with observation, semi-structured
interview, researcher and participant reflecting diary, studies of participants and video
recordings were analyzed with inductive analysis. Results showed that participants
created relationship between natural objects and artistic elements by making
discoveries in natural environment and by making applications with natural materials.
They also noticed aesthetics in nature and created a bond and with visual designs they
made with aesthetic experiences, they created art-nature relationship. They evaluated
their learning experiences as a difficult and entertaining process during which they
sometimes felt fear and tiredness. It was also revealed that the participants
questioned the permanence and value of art making and made aesthetic judgements.
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Arastirmada, c¢ocuklarin yer temelli goérsel sanat uygulamalarinda dogal ¢evre
deneyimini sanatla iliskilendirmesi ve estetik deneyime dahil etmesi saglanarak
6gretim slrecinin iyilestirilmesi amaglanmistir. Bu temel amag dogrultusunda
cocuklarin doga ve sanat iligskisini kurmasinin yer temelli &6gretimle nasil
saglanabilecegi, bu 6gretim slrecinde uygulama calismalarinin nasil yuridagua ve
cocuklarin siireci nasil degerlendirdigi alt sorularina yanit aranmistir. isbirlikli eylem
arastirmasi deseniyle yuritilen arastirmada odak katilimcilar 7-11 yas araligi temel
olglitiinde yaz okuluna katilan 12 ¢ocuk arasindan maksimum gesitlilik 6rneklemiyle
secilmistir. Arastirmada gozlem, yari yapilandiriimis gériisme, arastirmaci ve katilimci
glnlukleri, katihmci galismalari ve ders video kayitlariyla toplanan veriler timevarim
analiziyle ¢éziimlenmistir. Arastirmada, katilimcilarin dogal cevrede kesifler ve dogal
malzemelerle uygulamalar yaparak dogal nesne ve sanat elemanlar arasinda iliski
kurdugu ortaya ¢ikmistir. Katihmcilarin dogadaki estetigi fark ettikleri, dogayla 6znel
bag kurduklar, estetik deneyim araciligiyla gorsel tasarimlarinda sanat- doga iliskisini
kurdugu bulunmustur. Katilmcilar 6grenme deneyimlerini merak, heyecan gibi
duygulari harekete geciren zorlu, eglenceli zaman zaman korku ve yorgunluk
hissettikleri bir sire¢ olarak degerlendirmistir. Bununla birlikte katihmcilarin sanat
yapiminin kaliciligini, degerini sorguladigi ve estetik yargida bulundugu ortaya ¢ikmistir.
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Introduction

“I dedicated myself to such beautiful ones / | didn't see any loyalty, | didn't find any use / | had
everything | wanted from the soil / My faithful belove is the black soil”. The poet, in this stanza of the
poem called “Black Soil”, by inviting the reader to interiorize soil and to integrate with it, embraces the
notion of “beauty”, which is one of the basic notions of aesthetics (Glimis, 2019). The poet, Asik Veysel
Satiroglu, puts forward his art by identifying soil, a symbol of the existence of beauty in nature, with his
own existence. As a child of a farmer family, the poet, who lost his eyesight due to smallpox he had
when he was seven, defines beauty based on his experiences other than visual. The common ground of
the poet’s experience with soil and his art is that both are strong contexts in terms of providing an
emotional bond. In the nature of both of the experiences along with instinctiveness and intuitivism,
perception of sense, embodiment, imagination, and their both addressing to emotions and
psychoanalysis are other common grounds (Vasko, 2015). Berry (1994) elaborates this association based
on the ecology of the body and explains the world, our health, our ways of creating relations, production
processes, meaning our life experiences with their being in a relation with the nature. The modern
human not being able to have such experience with soil, results with not being able to create an
existential bond. As Leopold (2004, p. 127, 141) points out, as the soil only becomes an ordinary place
between cities on which crops grow, it makes him become the one invading the soil. The ethic of soil
saves “Homo Sapiens from being the side invading soil but makes them become an innocent member of
this community”. The responsibility of the educators for this membership is to leave the sided part of
modern human and by making children create a bond with the soil in person, make them create a
relation based on love before taking the knowledge and responsibility of the nature (Inwood, 2013;
Sobel, 2014). In terms of art education, it can be addressed as planning and applying educational
processes reflecting the association in the effort of experiencing nature and expressing the feeling of
this experience with artistic ways to aesthetic experience process.

Graham (2007) indicates that in today’s education, by making the operability of economic system
come into forefront, local and ecological get marginalized, local public and natural communities get
neglected and alienation and rootlessness appear within communities. Critical-place based education
focused on relation nets between human and natural communities, advocates attracting attention to
ecology and offers a solid frame to perform applications in this field. Within this scope art education
emphasizing the value of art making, enables students to notice and understand the environment they
belong to. Introducing students with eco-art makings and involving them in applications of art making in
natural environment, give them the opportunity to integrate their daily lives with art education.
Thereby, it encourages them to think about the places they live in (Ball & Lai, 2006; Blandy & Hoffman,
1993; Graham, 2007). Vasko (2015) emphasizes that art education is a strong context in terms of
creating a sense of belonging, commitment to environment and other life forms and in terms of
improving self-development of the individuals. Vasko argues that the nature of the experiences forming
this context is instinctive and personal and that is why by interiorizing the things we see and hear, we
look at, listen to and touch them repeatedly until they are ours.

According to Marion Gilliam who wrote an introduction for Sobel’s (2014) work called “Beyond
Ecophobia”, instead of being a context in life, nature is objectified in the field of education as it has
become anything limited to the diagrams and images on the boards and in labs and detached from its
living context (a physical and spiritual experience). Aytac Timur who wrote the presentation of the same
work (2014, p.15) indicates that urban children encounter with global ecological problems in their
education lives without being able to create a bond with nature as a result of this breaking and that
insensibility occurs within them and they become “Children who are afraid of a fly”. While emphasizing
that the nature should be a playground for children instead of fear, Sahn (2014) draws attention to
giving them information related to problems about nature instead of telling them the positiveness of
human nature relations by ignoring their curiosities. The key point here is to let children create close
relationship with nature in there immediate environment before putting the burden of the world on
their shoulders. As Sobel (2014), who studies place-based education in order to provide aesthetic
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experience stirred with sensorial experiences, indicates, before we ask children to dress the wounds of
natiire, we have to give them the opportunity to create a bond with nature, to learn to love it and to be
comfortable in it (Sobel, 2014, p.31). Gruenewald (2008) indicates that focusing on experiencing with
place challenges traditional education that makes children confront the problems of nature before they
could create a bond between environmental education and nature and also that confines the children
indoors and lets them think of outdoors only as something abstract. As . Leopold (2004), Sobel (2014)
and others suggest, there can be no ethical relation with place before the place is loved, respected and
admired at and they emphasize that being closer to place is important in education. Besides, Ball and Lai
(2006) argue that in place-based art education, with local content and traditional materials, students get
closer to art and literature by studying the subjects they feel familiar. They also think that their
prejudices related to inaccessibility of art break down.

Inwood (2013), who studied eco-art education with action research in four schools, shows that eco-
art education elementary school lessons could support learning through art and environmental
education. In elementary level Turkish public schools, visual arts lessons are conducted by form
teachers. Correspondingly, there are so few studies related to elementary level visual arts education and
studies on art education in natural environment in this level are even more fewer. The existence of
application examples related to integration of environmental education with art education is highly
important for form teachers. Moreover, they are seen necessary in terms of structuring visual arts
education with an interdisciplinary relation within forty minutes and in terms of offering examples on
creating alternative education programmes outside shool. Oguz Namdar and Onder (2019) explain that,
during elementary school, form teachers’ correct evaluations of the pictures drawn by children within
the context of lesson play an important role in terms of evaluating the use of principles and elements of
art as well as their getting an idea about the psychological explanations of students’ pictures. Therefore,
they draw attention to the necessity of increasing the number of studies that were made and will be
made in elementary level visual arts education. Ayaydin (2005) emphasizes that instead of seeing art
lessons as talent lessons, it should be seen as a lesson supporting the academic lives of the students
along with their daily lives and should be taken from a wide perspective for the students to analyze and
understand the meaning of the world through images and symbols.

In the present study, it was aimed improve the education process by enabling children to associate
natural environmental experience with art and to include it into aesthetic experience in place-based
visual arts applications. Accordingly, answers to the following questions were sought:

1. How can children create nature-art relation through place-based education?

2. How are the application (art making) studies conducted during place-based visual arts education
process?

3. How do children evaluate the process of place-based visual arts education in natural environment?

Method
Research Design

The selection of the research approach along with its research pattern and method have been
formed according to paradigmal viewpoint of the researcher, personal experience and the target group
of the study (Creswell, 2013). The question of this research based on how the education process
functions and how it can be improved led the researcher to qualitative research.

The research was conducted by cooperative action research pattern. The aim in action research is to
solve problems, evaluate or find new ideas and to understand how these ideas work. In real settings, the
trial of a new instructional plan is also defined as the development, improvement of plan that is applied
in present (Johnson, 2015). Cooperative action research, which is a type of action research, is performed
to test or evaluate the application within the previously determined hypothetic framework. It can be
done in two ways: In the first one, the practitioner applies a new approach with the guidance of a
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researcher, who has a good command of the hypothetic framework. The practitioner performs the
application in accordance with these suggestions. In the second one the researcher and practitioner
both determine the problems occured in the application and propose suggestions to improve it (Berg B.,
Lune H. 2015; Yildirm A., Simsek H., 2011). In this research researcher-expert and researcher-
practitioner analyzed the situation together, determined the problems and performed the action plan.

Setting

Sobel (2014), in his activities on map-making with children, indicates that maps of children within the
age range of 7-11 years enlarge and become abstract in terms of content and that their interest in social
places increase. He points out that as in every period of age, also in this period children desire to be in
interaction with their immediate environment and thereby suggests environmental learning to start
from the nearest places such as the copse behind the school, park, garden, district, street or grocery
store. This research was conducted as part of summer school 2018 child university, in a city of Central
Anatolia Region, in outdoor, inside the arboretum within approximately one hundred different trees and
woody plants (Figurel).

Figure 1. Research environment.

Participants

The researcher- practitioner first taught in a rural region in elementary level and later on with her
thesis study on critical place-based art education continued her profession in bachelor’s degree and
experienced and learned with children in child university art programmes. The researcher- practitioner,
together with researcher-field expert she works with, has continued searching how she can apply a
place-based education in her lessons. The field expert while conducting application lessons in the field of
plastic arts, continues to do her own artistic studies.

Sobel (2014) by considering children within the age range of 7-11 turning themselves towards
environment, emphasizes the importance of providing an environment for them to learn and to be
interested in the characteristics of their own local natural environment. Because of this, the participants
were chosen with the strategy of “criterion sampling”, considering the criterion of being between ages
7-11 years along with participating in the application studies voluntarily and without being absent
(Patton, 2014). Gender equality could not be provided in the determination of the participants as the
number of the registered male children were fewer. The researcher gave detailed information to
participants as well as to their parents related to subject, content, purpose and importance of the
research and took permissions from the participants and parents of the participants with voluntary
participation form. The code names to the focused group composed of 4 girls and 1 boy, chosen within
the framework of providing maximum variety were given and the identities of the participants were
protected. Ender is a boy who lives in a house with garden and who is interested in natural
environment. Serra is a successful, emotional girl, who is sensitive to group works. 7 years old, Omay is
curious, quite talkative with high leadership skills and interested in art. Eda, who is the same age, is
rather quiet, shy in terms of expressing herself. Hazal, the youngest of the group, is excited, talkative,
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experienced in living with pets like dog, fish, bird and interested in art. Besides, an undergraduate of fine
arts and a volunteer high school student have been included in the programme and contributed in terms
of providing the safety of the participants.

Data Collection Tools

In the research, the data collection tools are semi-structured interview (l.), researcher diary (R.D.),
participant reflecting diary (P.D.) studies of participants and video recordings (V.R.). The collected data
and education process in 2017 summer school were analyzed and following the sharing of opinions on
the necessary improvements and developments, action plans were prepared. In action research, in
terms of conclusiveness of the reseach, it is very important to have an expert observing to what extent
have the goals of the practitioner -teacher are reflected during education process. Therefore expert-
researcher observed the lesson of the practitioner -researcher and the action plans have been
developed in accordance with these observations.

While making evaluations at the end of every lesson about the studies that occured during the
research and about the experiences during the lesson, recordings and semi-structured interviews were
made once with every participant. In semi-structured interviews, the participants were asked to tell
about their studies they made in artistic activities. The participants were also asked about their feelings
during the education process and about the positive and negative sides of the programme along with
their opinions on nature and art. In the research, the representational examples of the participant
performances were coded and included in the analysis by staying true to the expressions the
participants described in order to interpret the reflection of education process in application practices.

Data Collection

The research is composed of two processes namely “Preparation” and “Application-Product
Development”. The “Preparation” process was during 2017 summer school within the scope of
“ecological art programme”. In 2018 summer school, the permissions (research ethics committee
approval, Nr 29735) for “Application-Product Development” process were taken to conduct 1 week in
outdoor, 3 hours a day, 15 hours in total.

In the first lesson conducted during the “Preparation” stage of the research between July 24-28,
2017 the activities “Draw your tree” and meeting game were carried out and as application, drawings
were made into sketch books during expedition of discovery. In the second day, map-making (Sobel,
2014) took place based on sketches. The participants, with the activity called “Where would you want to
live” made drawings by determining their special places in their maps. In the third day, expedition of
discovery proceeded and various materials were collected during the trip. As application, research
sketches were made into their sketch books with the obtained materials. In the forth day, passing the
edge game was played with animal sounds and by collecting natural materials compositions were made
in the nature along with application and evaluation. In the last day, a game about recognition was
played by forming a net with the ropes. Also studies on the things that attract attention within the
environment were made with watercolour technique and ecological artistic examples were analyzed.

As a result of the macro analysis of the application, it was found out that the participants preferred
cooperative studies as well as individual studies in the studies made with natural materials and that they
used “visualization based on connotation” and that they personalized a moment they experienced
during their expedition or an element from the nature by visualization. From this point of view, it was
discovered that it was necessary to stop at points where the participants were attracted and to plan the
process accordingly. This situation was described in the researcher diary as below:

We walked through the places we did not go the other day and stopped at places where the children
were interested in for 5-10 minutes and made examinations. [...] They saw a turtle under the trees
located on the left of the entrance. We stopped a little longer here. They surrounded the turtle and
examined it. Some of them drew sketches and some took photographs. [...] It was very pleasing that
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they got excited when they saw the animal and tried to draw it and when they used expressions such as
“Can we stop here”, | want to look at this place” and “I want to draw in here.” (25.07.2017 R.D.).

The period between the ages 7-12 years is special in that the connotations of the experiences
children encounter in nature continue throughout their life (Ormond, 2013; Sobel, 2014). As children try
the define the world with their senses and actions in this period, it would provide a more effective
learning process to draw their attention to details to make them create rich object concepts and to help
them use all of their senses (Fox & Schirmacher, 2014). In observation or field trips “student
participation will provide the attention to be directed according to the interest of the students rather
than of the teachers’ and will enable many details that are meaningful for the students but seen
insignificant for the teachers, to be discussed. (Seyhioglu & Uzungoz, 2012). Therefore, it was decided to
make time flexible trips in the next action plan to provide more interaction and thought that increasing
the drawing activities integrated with these trips would contribute to the permanence of the moment.

Allowing children to encounter artistic experiences with various materials in different places and
times is an effective method in terms of deciding what they will do and learning to focus their attention
and of the others’ in a specific field (Fox & Schirmacher). “Actually, my purpose was to make a detailed
research study, but the children were more creative than expected. Some made printmaking by
colouring the materials, some drew pictures by using the colours of the plants they collected, some
sticked the things they collected directly into their sketch books and some designed imaginative animals
by putting together the things they collected” (26.07.2017 R.D.). As the researcher mentions in the
diary, it was seen that interaction of the participants with natural materials could be more supported
with different techniques used in visual arts education. Thus, it was decided to add drawing activities by
using ink and watercolour techniques with drawing points formed with natural materials.

After analyzing the video about “river and tides” studies of Andy Goldsworthy, it came into view that
the participants questioned their works they made in nature in terms of the view, life and extinction and
that they expressed ecological art with “nature blended art definition “The participants expressed their
sadness by saying “l made this work with leaves and it gets blended with water”, “but it gets ruined”,
“Ours is also ruined”, “I am sorry. All of my efforts went in vain”. On the other hand two other
participants said, “I am not sorry, after all it disappeared in nature and another one expressed, “No, it
didn’t disappear, it blended with nature” (27.07.2017 R.D.). Starting from this, in the next action plan, it
was decided to spare more time for the examination of artistic works following the completion of the
planned activities on the last day of the programme and to ask children an interview question related to
the nature-art relation.

Fox and Schirmacher (2014) indicate that field trips are a good opportunity for the children to use
their senses and to expand their personal boundaries through a wider community. With the example of
pumpkin, they compare a child identifying a pumpkin at the supermarket with identifying it by seeing in
the nature. They point out that making productions with pumpkin would be more meaninful for the
child to learn with multi-sensed experiences (smelling, touching, tasting etc.). In the research, surveying
was observed to be the suitable technique to increase the learning outcomes related to environmental
learning. Moreover, as the researcher expresses in the diary, the participants creating a relation with
play-art-natural environment, were rather attractive: “One of the children expressed that he or she
wanted to play the ecosystem game once more. As this child was generally very quiet, this request was
significant to me. [...] Today, | realized that they got as much as, or even more in contact with the place
they were in during the time we played” (26.07.2017 R.D.). Starting from this point of view, in the next
action plan, with the use of “Green Diary” (Dikmen and Sevde, 2016) illustrated by Eren Dedeleroglu in
which game, art and learning are blended, the application technique called “Let’s find the tree types and
draw their leaves” was created by using information leaves of the tree types in the arboretum (Figure 2).
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Figure 2. “Let’s find the tree types and draw their leaves”.

With the action plans created in this direction, the “Application and development process” of the
research was carried out in the summer school on July 09-13, 2018. The action plans in question and the
learning outcomes of the students are shown in Table 1.

Table 1.

Action plan.

Activities

Learning Outcomes

The
First
Day

The
Second
Day

The
Third
Day

The
Forth
Day

The
Last
Day

“Draw your tree”:

Meeting game.

Application: Sketch book making,

expedition of discovery and sketching.

sowing seeds with TEMA (The Turkish Foundation
for Combating Soil Erosion, for Reforestation and
the Protection of Natural Habitats).

With the participation of theme, getting to know
the foundation and dibbling, map-making (Sobel,
2014) based on sketches

Application: “Where would you want to live”:
Determining the personal boundaries and
showing them on the map. “Find your tree and
draw its leaves”.

Getting to know and discovering the trees.
Application: Survey drawings.

Game with animal sounds,

expedition of discovery material collection.
Application: Studying in nature with natural
materials.

Ecology game,

Works of ink drawing technique and watercolour
with drawing points made with natural materials.
Application: Designing the first page news of the
newspaper, examining of eco-art examples
Evalutation

Uses different materials and techniques in the
works of visual arts, reflects emotions and
opinions, uses fore- and background,
visualizes experiences by associating them
with different ideas and themes.

Developing a sense of place/ observing and
getting to know the environment.
Distinguishes natural and artifical objects,
compares natural and built environment.

While forming art forms and works, makes
drawings based on observation, uses
geometrical and organic forms in these
drawings

Uses elements of art (colour, line, form,
tissue, place/space) and design principles
(rhythm, balance, ratio and proportion,
emphasis, unity, diversity, action, contrast),
realizes the possibility of unexpected
outcomes, offers various solutions to
problems encountered.

Realizes that art making has a value,
interprets the ideas in his/her own works or of
their peers’, expresses his/her conclusions on
art making, expresses how aesthetical
preferences change according to people.
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Data Analysis

In the research, inductive analysis was used. According to Liamputtong (2009), by searching a data
set with inductive analysis, by creating codes, categories and themes, repetitive meanings are tried to be
found. In the research, following the first coding, all of the data were reviewed and temporary themes
were achieved. The themes occured in the whole data set was checked in terms of relation with the
codes. At last, thematic map of the analysis was revealed and the themes were named. The printouts of
the interviews were coded independent from each other and contradictory situations were reviewed
and evaluated.

Plausibility

In qualitative researches, persuasiveness strategies such as triangulation, the role of researchers, the
opinion of experts, analysis with multicoders and receiving participant approval for data set can be used.
In order to increase the persuasiveness of this research observation, interview, document analysis, data
collection with participant and researcher journals and data triangulation were employed.

In order to increase the persuasiveness of the research, data variation was made and expert-
researcher opinions and suggestions were taken in the meetings that took place at the end of the
activities and these suggestions were reflected in the action plan. Thus during the process of research,
expert and participants’ opinions were taken into consideration and action plans were formed. During
the process of analysis, the researcher coded the data independently with three experts who had
qualitative research experience in the field of visual arts education and determination in data set was
provided as Creswell (2013) points out. Therefore the researcher diversified the point of view and was
tried to be purified from the prejudices.

The researcher presenting various evidences related to the authenticity of the findings, objective
collection and analysis of data and consistency of the processes with each other increase the
persuasiveness of the research showing that the research is consistent, confirmative and transferable.
Transferability is the presentation of the data set to the reader in detail through analysis. In the
research, in order to provide transferability, findings were reached through themes revealed at the end
of the analysis and themes were tried to be explained in detail in each finding topic (Yildirim & Simsek,
2011). Besides, in the reseach, in order to provide consistency, the understanding of the circumstances
that occured within the focus group and the description of the action research process in detail were
focused on. Along with this, it can be said that through the inductive discovery of repetitions and
patterns in data, consistency was provided. During the process of analysis, the coding of the data
independently with three experts in the field of visual arts education professionalized in qualitative
research, consistency was tried to be provided by creating determination in data as Creswell (2013)
points out. Besides, with the presentation of the findings achieved in research with references
attributed to data set, it can be said that confirmativeness is provided.

Findings

In the research, it was found out that the participants, by expeditions in the natural environment and
by making applications with natural materials created a relationship between natural objects and artistic
elements by turning the representatives of nature, the tangible data into a visual material on the surface
as abstract. The participants were observed to recognize the aesthetics in nature, to create personal
relation with nature and through aesthetic experiences they created art-nature relationship with visual
designs they made. They evaluated their affective learning experiences as a difficult and entertaining
process during which they sometimes felt fear and tiredness. In addition to this, they questioned and
judged the permanence of art making (Figure 3). The themes occured in this context is explained below
in detail.

104



Ayca SESIGUR, Semsettin EDEER — Pegem Egitim ve Ogretim Dergisi, 11(1), 2021, 97-134

Discovery: Creating
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Figure 3. Breakdown of findings by themes.

Discovery: Creating Relationship between Natural Objects and Artistic Elements

Yavuzer (2019) indicates that children between the ages of 9-12 years have two basic needs. The first
one is to be recognized and the second one is the need to discover the relationship with their
environment and with people forming their environment. Findings related to “Creating relation between
natural objects and artistic elements” include the themes of “discovery”, “introducing oneself with
visuals” and “studying with natural materials”. In the research, the participants examined the animals,
insects and tree types they encountered during the trips they made, discovered by observing their
environment and expressed these discoveries in visual maps they made, in journals, study papers and
drawing points (made with natural materials) in their work with ink.

In tree drawing activity, the participants visually introduced themselves. In this activity, the children
were observed to express their own physical and characteristic features by attributing them to their
drawings of trees (Figure 4). Along with this, while reflecting their self-conception and the things they
love in their drawings, the children were observed to use the images of animals and entitites in nature
through mythological symsbols. Starting from Serra’s statement saying “my tree has a sun and | love
Greek mythology within sun, so | drew thunder as the symbol of Zeus and fire as the symbol of
Hephaestus. Dolphins are my favourite animals, so | drew a dolphin in the ocean. [...] and | drew a
suitcase as | love travelling” it can be said that she is defining herself through indicators (V.R.
09.07.2018). Another participant Ender stated “this tree has been vaccinated but it nearly has no
connection at all. The tree completely changed itself after vaccination.” He expressed his reason for
drawing the tree as such “because | myself sometimes feel confused” (V.R, 09.07.2018). With Eda’ s
statement saying “my tree’s name is puki. It looks like willow tree; because it is tall like me” it can be
said that she is identifying her physical features with the features of the tree she drew (V.R,
09.07.2018).

In getting to know the tree types activity with detailed survey drawings, the participants examined
the information leaves of the trees and compared the information with the types in the study papers
they chose. Each participant made survey drawings in 3 study papers (Figure 3) (R.D., 11.07.208). Omay
expressed her experience in this activity by saying “Today was a perfect day for getting to know the
trees. It was tyring too, but it was nice to discover the trees”. Ender with his statement “We found
thousands of types of trees. Actually | didn’t count the number but...We discovered the trees and we
became closely acquainted with them” (V.R., 11.07.2018) defined the activity as “discovery”. Hazal, in
trips she defined as “insect discovery”, visually reflected the snail she encountered like this: (Figure 5):
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Figure 4. Drawings of trees.

Figure 5. Hazal’s diary.

Starting from Serra’s statement saying “I discovered insect types and | imagined grasshopper and
spider before | went to bed” it can be said that the effect produced in her own imaginary world by the
experiences she had during the activities helped to enrich her visual memory (l., 13.07.2018). The
researcher expressed her observations related to the process of map-making as such:

“They wanted to do the map-making (Figure 6) with the notes they took down into their sketch
books in the place in the middle of the water they called islet and we settled there. They studied
pictorial and with much more materials in an exploratory way, but they mostly made use of their sketch
books. Omay, by using the lines, made a nice start by saying ‘the roads we walked on are our footprints’.
Eda reflected the things she saw on the map and the places she stopped in detail. Hazal had difficulty in
map-making. She disliked her first work and quit doing it. She insisted on getting another paper. Ender
organized his map nicely. He especially reflected the points he marked and the notes he took down in
his map and completed it. Serra made her map more pictorial. She later on added the paths and by
drawing white lines on the black paths she determined the roads” (R.D., 10.07.2018).
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Figure 6. Drawings of maps.

In the research, it was revealed that in map-making and the works they made with natural materials,
the participants chose their materials according to linear featues, tissue, form and colour, that they tried
to colour it with plants and fruits, that they could create a bond between natural objects and artistic
elements, that they saw nature as a tool of expression and that they took down visual notes. It can be
said that while doing animal images and indoor and outdoor descriptions with natural materials, they
noticed they could make designs in nature with natural materials without harming the nature. Omay’s
expression saying “l have never made something out of leaves before” and Serra’s expression “the thing
we call stationery is nature” indicate that they noticed that artistic materials are not materials we only
buy from stationery and that all of nature’s objects can serve as artistic materials (l., 13.07.2018).
Starting from this, it can be pointed out that children who are used to express themselves with
stationery products like paint and pencil, experienced that also nature can be a tool for visual
expression. Also with Eda’ s statement “I have never made such a work with leaves” it can be indicated
that they discovered they can create an artistic object with natural materials. Likewise the participants
can be said to have discovered the possibility to paint with natural materials. Hazal’s expression saying
“At first | drew the green insect we saw yesterday. | put a cross to the place where we first started, to
camellia. Then | drew the tree, which was on the spot we waited for the theme. By taking the water out
of the leave like that” and Ender’s statement saying “I ran out of green colour. So | mixed green with the
fruits that were there and used a more earthy green” reflect that they tried to paint with plants and
fruits and that they noticed nature as a tool of expression (I., 10.07.2018). Therefore, it can be said that
the participants realized that they could make an artistic object with all kinds of materials other than
classical art making materials and that the participants who were surprized seeing this, were able to
create relation between the artistic object and natural material.

Eda, by saying “at first we collected the things that looked like green peppers, then we opened them
and made them look like boats, and then we put them into a part of the tree which was cut” indicated
that they made use of resemblances during the process of visual expression (l., 13.07.2018). Omay, in
her work in Figure 7, by saying “as | am going to make a tiger, the most suitable colour for it, is orange.
First | collected orange leaves. Then | collected pine cones for its eyes. These branches are its lines
though | couldn’t make many lines on its lower body.” (V.R., 12.07.2018) explained she chose her
materials according to the colour and line. Likewise Omay elaborated her opinions related to her study
in Visual 8 as such:

I made the feathers as a whole; because maybe | would make the braches big and would not be able
to fill the leave. At first | made the leave. Then | made the lines around it, the wing and then the two
tales on the back with braches. With one branch, | made the brach it was standing on, | made its head
with tiny branches, | made its bill with a tiny leaf, and its eyes and comb with lots of stones (V.R.,
12.07.2018).
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Figure 7. Omay’s work Figure 8. Hazal’s work.

Ender, in his work in Figure 9, with the examples of pairing the point with seed, kernel and the line
with tree branch, can be said to have discovered the relation between natural objects and artistic
elements and to have noticed that natural objects can be used as artistic elements:

“I surrounded the head with branches. Then between the head and the body, | opened a carob and
put it. Then | made the body with branches, stuffed the leaves inside the body, then I stuffed the hands
with horse chestnut. [...] Then | made the feet of the rabbit with branches. As the other foot of the
rabbit was on the back | only made a line with carob. Then | put acorn on its toe. Then | put carob to
make its head explicit. Then | made its mouth with a fresh carob. Then a pine cone was dropping leaves
and | made its nose from those leaves. | had made its eyes with kernels” (V.R., 12.07.2018).

Figure 9. Ender’s work.

Aesthetic Experience

According to Dewey, aesthetic experience first starts with the tendency of interest. Following this
tendency, it continues with recognition through sensations. The sensations motivate thoughts. The
second phase of aesthetic experience is perception. In this phase the knowledge structures with the
interpretations of the sensations and by having an attitude against the object, takes the experience to
making phase, the most important phase of experience. The last phase of aesthetic experience is the
intuition, which is a conscious state of perception formed with the readaption of all of the old and new
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forms, starting with the emotions and ending with thought. “Nature is the first of the extensions
developing aesthetic experience. It can be thought that when humans absorb the aesthetic appearances
in nature that they fully live the art as well” (Eroglu, 2017). However, individuals can not do this alone. It
is their interaction with nature that gives this feeling. Starting from this it can be said that interaction
with natural environment starts sensation and sensation starts aesthetic experience. Moreover, as
aesthetic experience is both an internal and external process, it is important that individuals feel
empathy with the object they turn towards, in other words they indentify themselves with (Eroglu,
2017, p. 97-104).

In the research, aesthetic experience is composed of the themes of noticing the “aesthetic in
natlre”, “creating a subjective relation” and “turning the nature into a visual design”. The theme of
recognizing the aesthetic in nature involves seeing the nature as the thing that reveals the beauty,
spontaneity in nature-art relationship, noticing the rhythm in nature, respecting the natural process and

seeing art and nature as the things that reveal freedom and passion.

Omay, with her statement “For me, art is something that reveals your self-confidence, your
sensuality, the things you love and your sweetness. [...] Nature is the living space for tigers, animals,
insects. In here lives the trees as well as flowers. Everything lives in this unique environment, humas
too” draws attention that nature is a multi-living space and reveals that art and nature are alike in terms
of this rhythm of life. Omay, by saying “Both is a place where you put forward your freedom and
passion. Meaning your imagination, your imaginary world is nature and art” it can be said that she
identifies her feelings with the rhythm in natire (I., 13.07.2018). Starting from Serra’s statement saying
“l didn’t know that nature and art are in such good terms. Flowers grow, the photographers take their
photographs, wedding photographs. But in this activity the nature reveals so many beauties. For
example like we saw in the heart of the lake, the trees and flowers form something very beautiful” it can
be indicated that she noticed that nature is not an artistic work itself, but can be a source for art and to
see this source you need to be sensitive and that you can make use of this source when you see,
experience and feel and that this is necessary for creating new artistic objects (l., 13.07.2018). Besides
her emphasizing the nature being a composition on its own and that the natural entities creating a
beauty as a whole may show that she notices the aesthetic in nature. It can be thought that she makes
sense of beauty through the unity of beautiful things, in other words through the outcomes of their
compositions. Likewise Serra’s statement “the relation between nature and art, they both hold an
exhibition of their own”, and Ender’s statement “everything in nature is actually an art itself. A flower, a
tree, they are both art composed of themselves alone” indicate that just like art, also nature has an
aesthetic itself. While evaluating Eda’ s education process, from her statement “we can use nature in
other forms as well” it can be said that she discovered that nature can offer unknown alternatives and
that she emphasizes the importance of creating an enviroment for this during education process (V.R.,
13.07.2018).

While the participants were questioning and evaluating about the permanence of their works they
made in nature it has been revealed that they found natural that their works got blended in nature
again and that they mentioned the respect they have for natural process. “If the wind or the water
destroyed it | would say we made with nature and nature destroyed it and | would say nothing but
“(l.,Ender, 13.07.2018) “if the wind had done it (I would say) we made (use of) from nature and nature
destroyed it, | would take it naturally” (I.,Omay, 13.07.2018).

The participants were observed to name special places they determined themselves related to the
experiences they had with that place during the hikings and that they built their own houses in one of
the spots they named in map-making: Serra said “On my map this is a deserted street. | mean near these
places. Where we came out (there are) pools and flowers. This is where we are, flowers. This place is
this, | named it the heart of the lake, these are pink and purple bridges, roads are the black ones (V.R,,
10.07.2018) | especially prefered the bridges, a tree, Eda’ s tree, two islands, a place in shady street and
the area with five shrubs”. It can be said that Serra forms visual memory by describing the
characteristics of the place she determined. Eda on the other hand explained how she named the places
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she experienced as such: “At first | drew the river (water, pool) where we saw a frog. Then | drew ivy
trees. | drew the scrub where thornballs sticked on me. And from here | drew the village we passed,
these are the leaves of the trees. And here | drew the cedar (V.R., 10.07.2018). It was found out that the
participants used storification in their visual expressions and they drew attention to the fact that every
kinds of visual may have a textual equivalent and that they expressed these experiences related
interpretations visually through representations.

In the house image that the participants drew on their maps, just like in the tree images they used
while introducing themselves, it was seen that they identify the house with tree, in other words with
their own characteristics: Ender by saying “I drew Toros cedar; because | surrounded it with glass (as the
place I live) then | threw the pine cones from there”, “Eda by saying “A tree next to the bridge drew my
attention a lot, | liked it. So | made my home next to that tree” expressed themselves (I., 13.07.20018).
Besides Serra with her statement “In the first day we made a sketch book with a badge. Sketch book
shouldn’t be ordered, because it has more memory when you do it yourself” emphasizes that she
personalizes the book by connecting herself and with the material that is used (I., 13.07.20018).

It was also seen that the participants reflected their daily life experiences into the works they did in
natural environment. Serra said “ship, turnouts, you can go like this as well, there are turnouts. There is
settlement here but more luxurious houses are in this part there, here is the place where mostly rich
people live and where the school is” (V.R., 12.07.2018). With participants like Ender and Hazal who live
in a house with garden, with animals and children like Serra and Eda who live in city centre, such
differences have been revealed in their tendency of theme in their works in nature and in their
application studies (R.D., 12.07.2018).

Learning in Natural Environment

Yavuzer (2019) indicates that in children between the ages of 7-14 years, artistic activities and
tactual experiences ease their learning by enabling them to create an emotional bond. In the research, it
can be said that the children experienced emotional learning through aesthetic experience. Learning in
natural environment, the “emotions” they expressed during the process comprise the themes of
“evaluating the process” and “questioning the permanence of the works”. In the research, the
participants defined their experiences in nature with emotions like “adventure”, “responsibility”, “joy”,
“patience”, “curiosity”, “excitement” and “happiness” and used expressions like “being in nature
comforts me”, “I saw something surprising” and “it was fun”. With these expressions, it can be seen that
the participants noticed that artistic activities need effort and they emphasized that art has a way of
stirring entertaining, emotional relief with its art—game relation. Starting from this it can be said that the
artistic activities stirred emotional manifestation in the participants. Eda expresses her emotion of
search and curiosity by saying “we walked in nature, looked for trees” and Aylin drew attention to the
instructive, informative function of art by saying “it taught me new things. | learned some tree types and
their characteristics.” Along with this the researcher noted down the observed anxiety state in the diary
as such: “Omay is trying to draw without getting much in touch with the materials in her environment
and with natural materials. For example she has the anxiety not to step on the mud. Hazal is very active
and gets in contact a lot” (R.D., 10.07.2018).

The participants while expressing that “sowing seeds with TEMA (Figure 10) and “art making with
natural materials” were the most interesting activities, they emphasized that “tree types” activity was
very “difficult and tiring”. Serra said “First day’s theme was very nice, our aprons, our seeds. [...] Tree
trip was very difficult, it was hard to find alder, hazel, hornbeam and mulberry tree”. “Eda said, “Yes, |
had difficulty finding the trees yesterday”. Ender said “Mulberry tree was the last tree we found, it was
difficult to find it. We planted a tree [...] we walked a lot and got very tired but it was worth it.
Expedition of discovery, we walked a lot, | got tired”. Omay said “the activities were tiring as well”.
Hazal, in trips she defined as “insect discovery”, visually reflected the snail she encountered in her diary
like this:
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Figure 10. Sowing seeds with TEMA.

The participants evaluated the process with its advantages and disadvantages and expressed new
situations they learned. Serra, with her statement “Tree trip was very difficult, it was hard to find alder,
hazel, hornbeam and mulberry tree. In fact the place where we found the mulberry tree is very close
here” shows that by using the names of the tree types she learned, she noticed the diversity of plants,
their differences from each other and their distinctive characters. Ender expresses the same situation by
saying “For example the leaves of white birch and plane tree are alike. The only difference is that white
birch has two more of things on its bottom. In the game we played this morning it made the ecosystem.
| learned how to make a notebook”, and Eda said “I felt that we learned about the leaves, nature and
trees during our hikings. And | felt that nature was fun and beautiful”. Aylin expressed “it taught us new
things. | learned some of the tree types and their characteristics” (., 13.07.2018). The participants’
seeing things they see every day within a planned art education process enabled them to examine the
differences, diversities, the places they would look at and to see the things they looked at before and it
can be said that this situation stirred new excitement and emotional approaches.

Ender with his expression “I learned that we can make everything out of nature. And we even didn’t
pluck anything, we collected them and this meant that we could do it without harming nature” (V.R.,
12.07.2018) and Hazal by saying “I grew up, learned lots of words [...] This is my first work with ink.
Actually | had found a feather and was colouring it with my pen all the time and then | was drawing and
it was coming to an end quickly but it didn’t happen like that this time” explain the opportunities of the
discovered new materials offer (., 13.07.2018).

It was revealed that the participants, besides expressing the stirring of emotions during art making,
also question about the permanence of art and make judgements on ecological artistic examples (Andy
Goldsworthy, Richard Long, Brandon Ballange’s works) they evaluate with their own works and works of
their peers, notice subjectivity in liking and define ecological art by creating art-nature relation.

Serra with her statement “I may say that these works are bad but somebody else may like it and take
their photographs and may protect them” and Omay with her statement “The individual itself may like it
but the others may not, but it may look beautiful from his/her own perspective, not everybody should
like it, but everybody should understand that it needs effort” it can be said that they emphasize the
subjectivity of art (V.R., 12.07.2018).

Eda with her statement “When | think of nature trees come to my mind, and when | think of art,
pencil and paper come to my mind” reveals the differences between learning with traditional
educational materials and methods and learning in nature and it can be said that even if nature offers
itself, school environment is based on imitating the nature, in other words she draws attention that it is
indirect. Similarly Ender expresses learning in natural environment based on curiosity and observation
as such:
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Ender: The most interesting thing that attracted my attention are the paintings we did on the
ground, | liked that very much. Because we painted with natural materials and in outdoor. | was
wondering whether the paintings would last. They couldn’t.

Researcher: And how did that make you feel?

Ender: | thought nobody knows the value of art. But what if the wind or the water destroyed it, then
| would say we made it with nature and nature destroyed it, but | wouldn’t say anything.

Researcher: What did this situation make you think about art?

Ender: Most people can’t accept art. Everything in nature is actually art. A flower, a tree are all art on
their own, but nobody knows that they are. Also they didn’t know that what we did was art as well and
they destroyed it. No materials are left, so it was not possible for the wind to do it.

Researcher: And what would you have thought if wind had done it?

Ender: If the wind had done it (I would say) we made (use of) from nature and nature destroyed it, |
would take it naturally. Do it again, let other people do it (v.r., 12.07.2018).

The participants defined their works as such. Eda: “I liked ecological art, we are making things with
the things we find here”. Ender: “making art with natural materials”. Omay: “making somewhere with
natural materials”, and Serra: “a natural painting in which nature and art are united and form a beautiful
image.” They express the characteristics of ecological art examples they studied as such: Serra
“completely natural that nature destroyed it”. Ender: “it isn’t permanent”, and Omay: “it doesn’t give
any harm to nature” (l., 13.07.2018).

Conclusion and Implications

Elementary period is critical for art education as the children are enthusiastic and lively and open to
external factors. In this period, the children get to know the environment they are living in and try to put
forward their own existence with the drawings they make. Artistic activities have an important role for
children in terms of achieving an awareness of self-value and defining themselves with artistic ways
(Artut, 2013). For this reason, it is notable that in the research, the participants created an emotional
bond in terms of creating communication with the environment. Accoding to Sanger (1997) as the
experiences of the students will determine with what they create a relation with or the nature of this
relation, experience is the first step to develop relation with place. He draws attention to the fact that if
students create value for things that don’t mean anything for them, they isolate themselves from their
own environment. Therefore, including familiar places within education, directing the experience and
creating a sense of place in the students are important factors enabling the students to see the value of
their experience outside classroom along with the value of their own personal knowledge (Sanger,
1997).

In the research, it was found out that by using the elements of line, tissue and colour, they were able
to create figure-ground relationship. Ozsoy and Alakus (2017) define visual perception as realizing the
figure back ground details with an affective awakening and the ability to understand the visual
characteristics of the object. Analysis and surveying of natural objects related to perceiving details along
with addressing questions like “how is the form, find the inner and outer contours, find the lines
repeating the contours as in the veins of the leaves, how is the tissue of stone and leaf, what kind of
patterns did you find on the stone or on the leaf, which object is a figure or a background?” play an
important role in the development of child’s visual perception. From this point of view, it can be said
that the use of natural materials in the research contributed to the development of the visual
perception of the object.

In the research, it was revealed that in the creation of visual language, the discoveries experienced in
natural environment and the interaction with the material are effective in terms of creating relation
between natural objects and artistic elements.
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In this research, it was observed that the environment and culture the children are living in are
reflected in their works of natural environment. For example, while three of the participants were
working on animal images with natural materials, one of them worked on designing a room with boats
for a boy. In map-making application, while everyone was working on their own house, this place
studying student studied three houses (private area) similar to his daily life (seeing his/her mother and
father’s house as well as his grandmother’s and aunt’s houses as his/her own). As a difference, in this
research, it was revealed that in the formation of this language the interaction between discoveries
experienced in natural environment and the materials was caused by the relation between natural
objects and artistic elements. As Artut (2013) points out, the material has the power to see experiences,
objects and incidents with metaphors and symbolic representations and thus has the power to create
various opportunities in learning with special perception methods and materials. Differently from this
result of the research, Sebik (2018) in her research indicated that the substructure forming the dynamics
of the visual and plastic language the child uses as a result of the activities programmed within the
frame of outdoor nature school, is a function of subconscious.

In the research, the thing that distinguishes their natural environment experiences from the previous
ones was that they turned towards to natural environment for art making. The students expressed how
they perceived the rhythm in nature through sensation and discovery. According to Dewey, aesthetic
experience is the attempt to re-form life through the language of art and to remove the deficient parts
as well as to contribute to the unity of soul and body. Emotions like interest, imagination or excitement
that humans are turning towards lead to completion of life experience with aesthetic experience
through external and internal conditions. Sensations are the tools for perception (Eroglu, 2017). Starting
from this, it can be said that the participants’ tendency to nature via art is a distinctive factor from their
other experiences in nature and therefore while structuring this experience, they start from their own
sensations. Freire (2014) explains the importance of discovery in learning through experience as a part
of sensational learning. He draws attention that an education composed of answers instead of
“discovery” developed by curiosity, has no contribution to curiosity that is an unseparable part of
cognition and perception process, that such an education would lead to mechanical memorizing of the
content.

In the research, one of the participants statement for nature and art that “both are places where you
live your freedom and passion, meaning your imagination, your world” shows this feature of aesthetic
experience. In Dewey’s aesthetic literature, the word nature has a special meaning comprising the
whole schema of things. It involves imagination, sensory word and universality and is a place that is
within the individuals and where the individuals are in, in other words a place where they identify with
(Eroglu, 2017). Likewise, the points that the participant identify nature and art can show this aspect of
aesthetic experience that Dewey indicates.

Within this research, in place-based art education, in which environmental and artistic learning are
blended, it can be pointed out that the participants associated natural materials and artistic elements
with discoveries and reflected this relation in their applications and along with this, they experienced
emotional learning through identification of nature art relation. Tezcan (2015) emphasizes that
environmental learning develops with senses and supports artistic, cognitive, visual, affective,
kinesthetic, all the learning types. He expresses the necessity of environmental education for the
individuals to develop an opinion about how they can live in harmony with the universe. Artistic learning
on the other hand, is the process of activities that develop between art making/product/work. Artists-
teachers may stir children’s imagination by applications that direct them to discover, search and solve
problems in a way that may be an answer for their natural desires and curiosities for learning and may
encourage them to apply, try and to think about creative possibilities (Artut, 2013). As Ozsoy (2015)
indicated “We need visual images to express our emotions. While we spend our lives, our emotional
reactions are formed as a result of our relations with people, incidents and objects. Artistic experiences
we gain by education are directly related to our subjective and reactional emotional reactions and they
make them ‘increase’”.
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Sobel (2014) points out that in education, one of the first objectives is for the children between the
ages of 7-11 years to know the places they live in by discovering their immediate environment and to
create a relation with the world. He says that various applications like discovering the landscape starting
from the immediate environment, following the streams and paths, shaping the earth and caring for the
animals are the basic activities towards this objective. Similar to this research that took place in
arboretum, Drexler (2012) indicates in her research that a field research in art lessons may involve
activities like collecting, touching and drawing natural materials form a local park. She emphasizes that
with such applications place-based education may create dual associations among students’ sensory and
visual experiences along with their past knowledge. The way to unite intellectual and emotional learning
is to accept interdisciplinary thinking based on experience. “You can’t appreciate the power of historical
thinking until you experience it and your motivation to learn this, is low” (Akgeki¢-Yaman, 2016, p. 55).
Likewise, in the research, it was revealed that the participants used expressions related to both of the
learning fields.

In the research, it can be said that communicating with art via nature helps the participants to
appreciate both others’ and their own artistic works. Along with this, in the research, it can be said that
the participants’ encountering with different materials and artistic works contribute to the increase of
visual awareness as Drexler (2012) indicates. Fox and Schirmacher (2014), point out that either in the
field of art or in other fields all the artists have the need to create communication through artistic works
and that this communication is provided by the use of artistic elements like the environment, colour,
content and form. In the research, it can be said that this way of communication helped the participants
to find value and appreciate others’ artistic works as well as their own. Likewise, Karaman Giveng
(2019) in her research, advocates that artistic studies and aesthetic inquiries will contribute to
increasing the quality of creative learning in children.

In the research, it was tried to make the participants look at natural environment from a new
perspective through art by expedition of discovery with sketching, using natural materials and
experiencing art making. In addition, it was revealed that aesthetic experience flourished by the relation
created between objects in natural environment, natural forms and elements of art, contributed to the
improvement of students’ visual expression process. Likewise, Yi (2019) in her research, advocates that
ecological education through aesthetic participation encourages the communication between art
making, art creation and ecological ethic through whole body participation in natural environment along
with rich and fully aesthetic experiences. She emphasizes that it enables students to experience natural
environment not only with their eyes and ears but also with their other senses. Besides she indicates
that teachers, by wanting their students in natural environment to focus more on objects and scenes
that they would normally focus less, contribute to student’s enrichment of aesthetic experiences by
asking them questions that would help them to create dialogues between their present and past
experiences. Morover, she states that the education offering awareness of value of art creation in
creating intimate relation with natural environment, by using artistic elements and forms to deepen and
help aesthetic experience and understandings, contribute to students’ contextualization of visual
expression processes.

As a result, the participants’ creating relation with natural objects and artistic elements through the
discovery of natural environment and their learning processes based on aesthetic experience in natural
environment contributed to their learning outcomes related to artistic, environmental and emotional
learning. Besides, it enabled the participants to create emotional relation with the environment and to
express themselves through art. As Kirazci (2018) emphasizes that without complaining from the voice
of the chicken whose egg we eat, and from the smell of its dirt, without being estranged from the stain
on the apple and the deformation of tomato, without getting “alienated” from the environment we live
in as Graham (2007) indicates, we need a conscious that would enable us to experience the great
beauties of nature. To develop such a consciousness, a place-based education is needed that is based on
creating relation with nature and that would enable the students to notice and understand the
environment they belong to. Educators like Blandy and Hoffman (1993); Graham (2007); Inwood (2008)
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and Smith (2002), in their researches, justify a place-based art education that focuses on natural
environment and environmentalism. They believe that learning with visual arts in an environmental,
creative, effective and sensory way, would contribute to the development of students’ problem solving,
critical thinking and self-reflective thinking abilities. Place-based art education may encourage artistic,
emotional and environmental learning in natural environment through an interdisciplinary approach for
many lessons taught in elementary schools like visual arts, social studies, science, mathematics and
music.
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Turkish Version

Girig

“Nice guzellere baglandim kaldim/ Ne bir vefa gordim ne fayda buldum/ Her tirlu istedigim
topraktan aldim/ Benim sadik yarim kara topraktir” Okuyucuyu toprag igsellestirmeye, toprakla
bitinlesmeye davet eden ozan Veysel Satiroglu “kara toprak” siirinin bu dortligiinde estetigin temel
kavramlarindan biri olan guzelligi ele alir (Gimdis, 2019). Guzelligin dogada var olusunun bir semboli
olan toprag kendi varolusuyla 6zdeslestirerek sanatini ortaya koyar. Ciftci bir ailenin ¢ocugu olan, yedi
yasinda yakalandigi ¢icek hastaligi sebebiyle gorme duyusunu kaybeden ozan giizeli gérsel deneyimlerin
disindaki deneyimlerine dayanarak tanimlar. Sairin toprakla olan deneyiminin sanatiyla ortak noktasi her
ikisinin de duygusal bag kurabilmeyi saglayacak giiclii bir baglam olma &zelligine sahip olmasidir. Her iki
deneyimin dogasinda olan i¢ gisldusellik ve sezgiselligin yani sira hissi algilama, somutlasma, hayal
giicli, duygu ve ruhsal c¢ikarimlara hitap etmesi de bir diger ortak noktadir (Vasko, 2015). Bu ortakligi
Berry (1994), bedenin ekolojisi lzerinden anlatir ve dinyayi, saghgimizi, iliskilienme sekillerimizi ve
Uretim sureglerini kisaca yasam deneyimlerimizin dogayla etkilesim halinde olmasiyla agiklar. Modern
insanin toprakla bdylesine hayati bir deneyiminin olamamasi toprakla varolussal bagi kuramamasina
neden olur. Leopold’'un (2004, p. 127,141) belirttigi gibi topragin “sehirlerarasinda kalan, lizerinde
ekinlerin yetistigi bir alandan ibaret” hale gelmesi onu “topragi istila eden taraf” haline getirmistir.
Toprak etigi “Homo Sapiens’i toprak toplulugunu istila eden taraf olma roliinden ¢ikartarak, onu bu
toplulugun azade bir Gyesi, bir vatandasi haline sokmaktadir”. Bu dyelik icin ise egitimcilere diisen
sorumluluk modern insanin tarafli roliinden ¢ikip, cocuklarin bizzat toprakla bag kurmasi ve doganin bilgi
ve sorumlulugunu almadan dnce sevgiye dayal bir iliski gelistirmesini saglamaktir (Inwood, 2013; Sobel,
2014). Sanat egitimi agisindan ise dogayi deneyimleme ve bu deneyimin duygusunu sanatsal yollarla
ifade etme ¢abasindaki ortakligi estetik deneyim siirecine yansitacak 6gretim siireglerinin planlanmasi ve
uygulanmasi olarak ele alinabilir.

Graham (2007) ginimiz egitiminde ekonomik sistemin islerliginin 6n planda tutularak yerel ve
ekolojik olani 6tekilestirip yerli halk ve dogal toplumlarin ihmal etmesiyle toplumlarda yabancilasma ve
koksiizlesmeye yol actigini belirtir. insan ve dogal topluluklar arasindaki iliskiler agina odaklanan
elestirel-yer temelli sanat egitiminin ekolojiye dikkat ¢cekmek bu alanda uygulamalar geceklestirmek
lizere saglam bir cergeve sundugunu savunur. Bu ¢ercevede sanat yapiminin degerine vurgu yapan sanat
egitimi dgrencinin ait oldugu cevreyi fark etmesi ve anlamasini saglar. Ogrencileri ekolojik sanat
yapimlariyla tanistirarak ve dogal cevrede sanat yapimi uygulamalarina dahil ederek, onlarin glinlik
yasamlariyla sanat egitimini birlestirmelerine firsat yaratir. Boylelikle onlari yasadiklari yerler hakkinda
diisinmeye tesvik eder (Ball & Lai, 2006; Blandy & Hoffman, 1993; Graham, 2007). Vasko (2015), sanat
egitiminin yalnizca dogal ekolojilerin yarariyla birlikte aidiyet kurma, cevreye ve diger yasam tiirlerine
bagliik duyma hissi konusunda da bireylerin kendi gelisimini zenginlestirmesi agisindan da glcli bir
baglam oldugunu vurgular. Bu baglami olusturan deneyimlerin dogasinin iggiidiisel ve kisisel oldugunu
bu nedenle gordigiimiizi ve duydugumuzu igsellestirerek kendimize ait kilana dek tekrar tekrar bakmak,
dinlemek, dokunmak akademik yoldan bilgi edinmenin aksine dolaysiz bir yol ve bilme hissiyati oldugunu
savunur.

Sobel’'in (2014, p.10) “ekofobiyi asmak” adl eserinde doga okuryazarligi lzerine bir giris yazan
Marion Gilliam’e gore egitim alaninda, doga yasamin icinde bir baglam olmak yerine laboratuvarlar,
panolardaki semalar ve gorsellerle sinirli herhangi bir konu haline gelmis canh baglamindan (fiziksel ve
ruhsal bir deneyimden) koparilarak nesnelestirilmistir. Ayni eserde sunus bolimini yazan (Sobel, 2014,
p.15) Ayta¢ Timur (2014) ise bu kopusla glnimizde sehirli ¢ocuklarin dogayla aralarinda bir bag
kuramadan egitim hayatinda kiresel ekolojik sorunlarla karsilastigini ve bu nedenle c¢ocuklarda
duyarsizlasmanin ortaya giktigini, “Kara sinekten korkan, cocuklar” haline geldiklerini syler. Sahn (2014,
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p.18) bu korku yerine doganin cocuk icin bir oyun alani olmasi gerektigine vurgu yapar. Ogretmenlerin
¢ocuklarin duyusal deneyimlere olan meraklarini géz ardi ederek onlara insan doga iliskisinin
olumluluklarini anlatmak yerine doga hakkinda bilgi aktarma ¢abasinda olusuna dikkat ¢eker: “Buradaki
puf noktasi dinyanin iginde bulundugu sikintilarin yiikiini gocuklarin omuzlarina bindirmeden &nce,
onlarin kendi evlerinin civarindaki doga ile yakin iliski kurmasina izin vermektir”. Bu duyusal
deneyimlerle harekete gecirilen estetik deneyimin saglanmasi igin yer temelli egitim Uzerine calisan
Sobel’ in (2014) belirttigi gibi “cocuklardan doganin yaralarini sarmalarini istemeden 6nce yapmamiz
gereken sey, onlarin dogal diinya ile bag kurmalarina, onu sevmeyi 6grenmelerine ve icinde rahat
hissetmelerine firsat tanimaktir” (Sobel, 2014, p.31). Gruenewald (2008) yer ile deneyim yasamaya
odaklanmanin, gevresel egitimin dogayla karsilikli iliski kurmadan g¢ocuklari doganin sorunlariyla bag
etme ile kargi karsiya birakan vahim durumuna hem de ¢ocuklari kapali alanlarda tutan ve agik hava
alanlarini yalnizca soyut olarak distinmelerine izin veren geleneksel egitime karsi verilmis bir cevap
oldugunu belirtir. Leopold (2004), Sobel (2014) ve digerlerinin de belirttigi gibi, yerle etik bir iliskinin yere
sevgi, saygl, hayranlik duygulari olmadan yere deger verilmeden var olamayacagini belirtir ve egitim
sisteminde de yerden uzaklasmak yerine ona daha ¢ok yakinlasmak gerektigini vurgular. Ayrica Ball ve
Lai (2006) yer temelli sanat egitiminde 6grencilerin yerel icerikle, geleneksel materyallerle gordikleri,
kendilerini yakin hissettikleri konular tizerinde galisarak sanat ve edebiyata daha ¢ok yakinlasacaklarini
ve sanatin ulasilmazhgina yonelik dnyargilarinin da kirilacagina deginir.

Eko-sanat 6gretimini dort okul alaninda bir eylem arastirmasiyla inceleyen Inwood (2013) eko-sanat
egitiminin ilkégretim siniflarinda sanat egitimi ve cevre egitimi ile eszamanl olarak, sanat egitimi ve
cevre egitimi yoluyla 6grenmeyi destekleyebilecegini gosterir. Tirkiye’de devlet okullarinda ilkokul
diizeyinde gorsel sanatlar dersini sinif 6gretmenleri yiriitmektedir. Buna bagh olarak ilkokul diizeyinde
gorsel sanatlar 6gretimine iliskin oldukga az arastirma yer almaktayken, bu diizeyde dogal ¢evrede sanat
egitimi konusunda arastirmalar yok denecek kadar azdir. Cevre egitiminin sanat Ogretimiyle
butlinlestiren uygulama 6rneklerinin bulunmasi sinif 6gretmenleri acgisindan olduk¢a 6nemli bir
kaynaktir. Ayrica her kademede oldugu gibi ilkokulda da kirk dakikayla sinirli gérsel sanatlar 6gretiminin
disiplinler arasi bir iliskiyle nasil yapilandirilacagi ve okul disinda alternatif egitim programlari yaratma
konusunda &rnekler sunmasi agisindan da gerekli gériiliir. Oguz Namdar ve Onder (2019) arastirmasinda,
ilkokul doneminde sinif 6gretmenlerinin “Cocuklarin ders kapsaminda ya da disinda Urettikleri resimlerin
dogru bicimde degerlendirilebilmesi, Urlnlerinde hem sanatin ilke ve elemanlarinin kullaniminin
degerlendirilmesi, hem de gocuklarin resminin psikolojik agiklamalari Uzerinde bilgi sahibi olmalar”
konusunda 6nemli roli oldugunu séyler. Bu nedenle de Gorsel Sanatlar egitiminde ilkokul diizeyinde
yapilan ve vyapilacak arastirmalarin artirlmasinin gerekliligine dikkat ¢eker. Ayaydin (2005) ise
arastirmasinda sanat derslerinin yetenek dersi olarak goérilmesi yerine glindelik hayatla birlikte
akademik hayatini baska bir deyisle genel egitimini destekleyen ¢ocugun diinyanin anlamini imge ve
semboller araciligiyla ¢6zmesi ve onu anlamasi agisindan daha genis bir perspektifle ele alinmasinin
gerekliligine vurgu yapar.

Arastirmada, gocuklarin yer temelli gorsel sanat uygulamalarinda dogal ¢evre deneyimini sanatla
iliskilendirmesi ve estetik deneyime dahil etmesi saglanarak 0Ogretim sirecinin iyilestirilmesi
amaglanmistir. Bu temel amag dogrultusunda su sorulara yanit aranmistir:

1. Cocuklarin doga ve sanat iliskisini kurmasi yer temelli 6gretimle nasil saglanabilir?
2. Yer temelli gorsel sanatlar 6gretim slrecinde uygulama (sanat yapma) galismalari nasil yiiriiyor?

3. Cocuklar dogal cevrede yer temelli gérsel sanatlar 6gretim siirecini nasil degerlendiriyor?

Yontem
Arastirma Modeli

Arastirma yaklasiminin secimi arastirma deseni ve yontemleriyle birlikte arastirmacinin paradigmal
bakis agisina, kisisel deneyimi ve ¢alismanin hedef kitlesine gére sekillenir (Creswell, 2013). Bir 6gretim
stirecinin nasll isledigi ve nasil gelistirilecegi Gzerine kurulu olan bu arastirmanin sorusu arastirmaciyi
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nitel arastirma yaklasimina yoneltmistir. Arastirma isbirlikli eylem arastirmasi deseniyle yurttilmastar.
Eylem arastirmasinda amag, problem ¢6zme, degerlendirme ya da yeni fikirler bulma ve bu fikirlerin
nasil ¢alistigini anlamaktir. Gergek ortamlarda yeni bir 6gretim planinin denenmesi ya da hali hazirda
uygulanan planin gelistirilmesi, iyilestirilmesi olarak da tanimlanir (Johnson, 2015). Eylem arastirmasi
cesitlerinden biri olan is birligine dayali eylem arastirmasi 6nceden belirlenen kuramsal cergevede
uygulamay test etmek ya da degerlendirmek amaciyla gergeklestirilir. S6z konusu sireg iki sekilde
gerceklestirilebilir: ilki, kuramsal ¢erceveye hakim bir arastirmaci rehberliginde uygulayici yeni bir
yaklasimi uygular. Uygulayici bu éneriler dogrultusunda uygulamayi gerceklestirir. ikinci olarak ise
arastirmaci ve uygulayici birlikte uygulamada ortaya ¢ikan sorunlari tespit edip iyilestirmeye yonelik
oneriler sunar (Berg & Lune 2015; Yildirm & Simsek, 2011). Bu arastirmada arastirmaci-uzman ve
arastirmaci-uygulayici durumu birlikte analiz etmis, sorunlari tespit etmis ve eylem planlarini
gelistirmistir.

Arastirma Ortami

Sobel (2014, p.34) cocuklarla ¢alistigl harita-yapim (map-making) etkinliklerinde 7-11yas araligindaki
cocuklarin haritalarinin kapsam olarak genisledigini, soyutlastigini ve toplumsal birliktelik mekanlarina
ilgilerinin arttigini belirtir. Her yas déneminde oldugu gibi bu donemde de gocuklarin yakin gevreleriyle
etkilesim halinde olmayi arzuladigini ve bu nedenle gevre egitimine okulun arkasindaki koruluk, park,
bahce, mahalle, sokak, bakkal dikkani gibi en yakindaki yerlerden baslamamasini énerir. Bu arastirma
2018 ¢ocuk Universitesi yaz okulu kapsaminda i¢c Anadolu Bélgesi’nin bir illinde Giniversite kampiisiiniin
icinde yer alan, yilze yakin farkli ¢esit aga¢ ve odunsu bitkinin yer aldigi arboretumda (agag parki) acgik
havada gerceklestirilmistir. (Gorsel 1).

Gorsel 1. Arastirma ortami.

Katilimcilar

Arastirmaci-uygulayici kirsal bir bolgede ilkogretim dizeyinde 6gretmenlik yapmis daha sonra
elestirel yer-temelli sanat 6gretimi lizerine yazdig tez calismasiyla lisans diizeyinde meslegine devam
ederken cocuk Universitesi sanat programlarinda ¢ocuklarla deneyim yasamaya ve 6grenmeye devam
etmistir. Arastirmaci-uygulayici birlikte ¢alistigl arastirmaci-alan uzmaniyla yerlere 6zgi bir 6gretimi
ogretmenliginde nasil gercgeklestirebilecegi Uzerine arastirmalarina devam etmistir. Alan uzmani ise
ylksekogretim kurumunda uzmanlik alani olan plastik sanatlar alaninda uygulama derslerini yirutirken
kendi sanatsal calismalarina devam etmektedir.

Sobel (2014, p.34) 7-11yas araligindaki c¢ocuklarin gevreye yodneldiklerini dikkate alarak kendi
yerelliklerindeki dogal cevre ozelliklerini tanimalarina, ilgilenmelerine ortam saglamanin 6nemini
vurgular. Bu nedenle arastirmada katilimcilar 7-11yas araliginda olma temel 6lgiitilyle arastirmaya
katima gondlli olma ve uygulama galismalarina devamsizlik yapmadan katilma olgitleri de dikkate
alinarak “6lglt 6rneklem” (Patton, 2014, s. 243) stratejisiyle belirlenmistir. Yaz okulunun bu programina
katilmayi tercih eden 7 kiz 1 erkek cocuk gondlliilik esasina dayali olarak arastirmaya katilmistir.
Katilimcilar belirlemesinde cinsiyet esitligi programa kayith erkek ¢ocuk sayisinin az olmasi nedeniyle
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saglanamamistir. Arastirmaci katiimcilara ve velilere arastirmanin, konusu, kapsami, amaci ve énemi
hakkinda ayrintil bilgi vermis ve gonulli katilim formu ile katilimci ve katilimcr velilerinin izinlerini
almistir. 4 kiz 1 erkek olmak uzere 5 katilimcidan olusan odak gruba kod isimleri verildi ve katimcilarin
kimlikleri korunmustur. Ender 11 yasinda, bahgeli bir evde yasayan dogal gevreye ilgili, Serra 9 yaginda
hassas, duyarli, grup calismalarinda basarili, 7 yasindaki Omay merakli, olduk¢a konuskan ve grubu
yonlendirme istegi yiksek sanata ilgili, ayni yaslardaki Eda oldukga sessiz, kendini ifade etmekten
cekinen bir ¢ocuktur. Grubun en ki¢liglu Hazal ise heyecanli, konuskan, képek, balik, kus gibi evcil
hayvanlarla yasam deneyimine sahip, sanata ilgili bir cocuktur. Ayrica bir glizel sanatlar egitimi lisans
Ogrencisi, bir sosyal projede gonilli olarak yer almak igin bir lise 6grenci stajyer olarak bu programa
dahil olmus ve katilimcilarin giivenligini saglama konusunda katki saglamistir.

Veri Toplama Araglar

Arastirmada veri toplama araclari, yari yapilandiriimis gériisme (G.), arastirmaci ginltga (A.G.) ve
katilimci glnlukleri (K.G), katimci ¢calismalari ve ders siiresince yapilan ses kayitlaridir (D.S.K). 2017 yaz
okulunda toplanan veriler ve 6gretim siireci analiz edilmis, gerekli iyilestirmeler ve gelistirmeler lizerine
goriusler belirtilip eylem planlari hazirlanmistir. Eylem arastirmasinda uygulayici-6gretmenin 6gretim
stirecinde hedeflediklerinin ne kadar eyleme yansidigini gézlemleyen bir uzmanin /meslektasin olmasi
arastirmanin inandirictigi agisindan olduk¢a 6nemidir. Bu nedenle arastirmada uzman-arastirmaci
uygulayici-arastirmacinin ders sirecini gozlemlemis ve eylem planlari bu goézlemler dogrultusunda
gelistirilmistir.

Arastirmada ortaya ¢ikan calismalar ve ders siirecindeki deneyimler hakkinda her dersin sonunda
degerlendirmeler yapilirken ses kaydi alinmis ve her katilimciyla bir kez yari yapilandinimis gériisme
gerceklestirilmistir.  Yari  yapilandirilmis  gérismelerde, katihmcilardan sanat etkinliklerinde
gerceklestirdigi calismalarini anlatmasi istenmistir. Bununla birlikte katilimcilara 6gretim siirecinde neler
hissettikleri ve programin olumlu ve olumsuz yonleri, doga ve sanat hakkinda neler dusindikleri
sorulmustur. Arastirmada 6gretim slrecinin uygulama calismalarina yansimalarini anlamlandirabilmek
icin katilimci performanslarinin temsili 6rnekleri katilimcilarin betimledigi ifadelere sadik kalinarak
kodlanmis ve analiz edilmistir.

Verilerin Toplanmasi

Veri toplama araclari Arastirma; “Hazirlik” ve “Uygulama- Uriin Gelistirme” olmak Uzere iki siirecten
olusmaktadir. 2017 Yaz okulunda “ekolojik sanat programi” kapsaminda arastirmanin hazirlik sirecini
olusturan uygulama, 2018 Yaz okulunda Uygulama- Uriin Gelistirme siireci arastirma izinleri alinarak
(etik kurul izni, say1 29735) her programda olmak zere agik havada 1 hafta, glinde 3 saat olmak lzere
toplam 15 saatte gergeklestirilmistir.

Arastirmanin “Hazirhk” evresinde 24-28 Temmuz 2017 tarih araliginda gerceklestirilen derslerde ilk
gln “Agacini giz” etkinligi gerceklestirilmis, tanisma oyunu oynanmis, uygulama olarak da kesif gezisinde
eskiz defterine cizimler yapildi. ikinci giin eskizlerden hareketle “harita yapimi” (Sobel,2014) uygulandi.
Katilimcilar “Nerede yasamak isterdin” etkinligiyle haritalarinda 6zel alanlari belirleyerek haritada ¢izim
yaptl. Uclincii giin kesif gezisine devam edildi, gezi siiresince gesitli malzemeler toplandi, uygulama
olarak da toplanan malzemelerle eskiz defterlerine etiit gizimler yapildi. Dérdiinci giin hayvan sesleriyle
siniri gegme oyunu oynandi dogal malzemeler toplanarak dogada kompozisyonlar olusturulup uygulama
yapilip, degerlendirildi. Son giin ise iplerle ag olusturularak ekolojik sistemi tanima lizerine oyun oynandi,
suluboya teknigiyle cevrede ilgi ceken seylerin ¢alismalari yapildi. Ekolojik sanat 6rnekleri incelendi.

Uygulamanin makro analizi sonucunda, dogal malzemelerle yapilan calismalarda katilimcilarin
bireysel c¢alismalarla birlikte ve isbirlikli calismalari da tercih ettigi, “cagrisimdan yola ¢ikarak
gorsellestirme” ye basvurduklari “doganin kesfinde deneyimledigi bir an’i ya da dogadan bir 6geyi
gorsellestirerek onu kisisellestirdikleri" ortaya g¢ikmistir. Buradan hareketle katilimcilarin ilgisini ¢eken
noktalarda duraklayabilmek ve sireci onlarin yonelisine gére planlamak gerektigi kesfedilmistir. Bu
durum arastirmaci giinligiinde su sekilde betimlenmistir:
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Bir 6nceki glin gelmedigimiz alanlari gezdik ¢ocuklarin ilgilerini geken duraklamak istedikleri yerlerde
S5'er 10'ar dakika duraklayip incelemeler yaptik. [..] Giriste soldaki alanda agaglarin altinda bir
kaplumbaga gordiler. Burada biraz fazla durakladik. Kaplumbaganin etrafini sardilar ve onu incelediler
bazilari eskiz gizdi bazilari fotograf gekti. [...] Hayvanlari gérdiiklerinde miithis bir heyecan hissedip onu
cizmeye calismalari buglin duracagimiz noktalara karar verirken “burada durabilir miyiz”, “buraya
bakmak istiyorum”,” burada gizmek istiyorum” seklinde ifadeler kullanmalari ¢ok memnun ediciydi
(25.07.2017 A.G.).

Dogada yasadig deneyimlerin yarattigl ¢agrisimlarin ¢ocugun gelecek yasaminda devamlilik hissini
olusturmasi nedeniyle 7-12 yas dénemi 6zeldir (Ormond, 2013; Sobel, 2014). Bu dénemde g¢ocuklar
diinyayi duyulari ve hareketleriyle tanimlamaya ¢alistigi igin zengin nesne kavramlari olusturabilmeleri
icin onlarin dikkatlerini detaylara ¢ekmek ve tim duyularini kullanmalarina yardimci olmak daha etkili bir
ogretim sireci saglar (Fox & Schirmacher, 2014). Gézlem ya da arazi gezilerinde “6grenci katihmi,
o6gretmenin ilgisinden ¢ok 6grencilerin ilgisine yonelmeyi saglayacak ve 6gretmenin 6nemsiz gérdigi
fakat 6grenciler icin anlamli olan bir¢cok ayrintinin ele alinmasina yarayacaktir (Seyhioglu & Uzungoz,
2012). Bu nedenle bir sonraki eylem planinda daha esnek zamanli bir sekilde kesif gezilerinin
gerceklestiriimesine karar verilmis boylece etkilesimin daha ¢ok saglanacagli ve bu gezilerle
butlinlestirilecek gizim etkinliklerinin artirilarak an’in kaliciligina katki saglanacagi distintimustar.

Cocuklarin farkli yer ve zamanlarda gesitli materyallerle sanat deneyimlerini yasamalarina olanak
tanimak; ne yapacaklarina karar vermeleri ve belirli bir alanda kendilerinin ve digerlerinin ilgisini
odaklamayi 6grenmeleri agisindan etkin bir yontemdir (Fox & Schirmacher, 2014). Arastirmacinin
ginligiunde “Aslinda amacim ayrintili bir etiit calismasi yaptirmakti. Fakat ¢ocuklar daha yaratici gikti.
Kimi malzemelerin boyayarak baski calismasi, kimi topladigi bitkilerinin renklerini kullanarak resim yapti,
Kimisi topladiklarini dogrudan eskiz defterlerini yapistirdi. Bazilari da topladiklarini birlestirerek imgesel
hayvanlar tasarladi” (26.07.2017 A. G) seklinde bahsettigi gibi katilimcilarin dogal malzemeyle etkilesime
girmesinin gorsel sanatlar 6gretiminde kullanilan farkh tekniklerle daha ¢ok desteklenebilecegi
gorilmustir. Bu nedenle bir sonraki eylem planina dogal malzemelerle olusturulan ¢izim uglaryla
mirekkep ve suluboya tekniklerini kullanarak ¢izim yapma etkinliginin ilave edilmesine karar verilmistir.

Andy Goldsworty’nin  “nehir ve gel-git” (river and tides) c¢alismalarina ait videoyu
(https://www.youtube.com/watch?v=LrGMkXukeEo) inceledikten sonra katilimcilar dogada yaptiklari
calismalari sanat yapiminin izlenmesi, 6mri, yasami, lzerine sorgulamalar yaptiklari ve “dogaya karisan
sanat tanimi” ile ekolojik sanati ifade ettikleri ortaya ¢ikmistir. Katilimcilardan biri “yapraklarla bu
¢alismayi yapmis ve suyun igine karisiyor”, digeri “ama bozuluyor” derken bir digeri “Bizimki de bozuldu
ki” derken iki katihmci “6gretmenim ben Uziilmedim dogada kayboldu sonugta” ve “6gretmenim ben
Gzildim ve emeklerim bosa gitti” diyerek tzlntilerini dile getirmistir. Bir katiimci ise “yok olmadi ki,
dogaya karist1” seklinde ifade etmistir (27.07.2017 A. G). Buradan hareketle bir sonraki eylem planinda
programin son ginl tim etkinlikler gergeklestirildikten sonra gesitli sanat yapimlarinin incelenmesine
daha ¢ok zaman ayrilmasina ve ¢ocuklara doga-sanat iliskisi (izerine bir gériisme sorusunun sorulmasina
karar verildi.

Fox ve Schirmacher (2014) alan gezilerinin ¢cocuklarin duyularini kullanmalari ve kisisel alanlarini daha
biylk bir topluluga dogru genislemesi agisindan iyi bir firsat oldugunu belirtir. Balkabagi (izerine verdigi
ornekle c¢ocugun balkabagini markette gorerek tanimasiyla, dogada gorlp tanimasini karsilastirir.
Dogada c¢ok duyulu deneyimlerle 6grenerek (koklayarak, dokunarak, tadarak vb.) balkabagi ile yapilan
Uretimlerin onlar icin daha anlamli olacagini aciklar. Arastirmada cevresel 6grenmeye yoOnelik
kazanimlarin artirilmasi igin etlit calismasinin uygun bir teknik oldugu gozlemlenmistir: “Buglin sunu fark
ettim oyun oynadigimiz siirelerde kesif yaptigimiz kadar hatta belki de daha fazla temasa gectiler
bulunduklari yerle”. (26.07.2017 A.G.). Buradan hareketle bir sonraki eylem planinda arboretumdaki
agac¢ tdrlerinin bilgi yapraklarinin da kullanimiyla oyun-sanat ve 0Ogrenme harmanlanmis Eren
Dedeleroglu’nun resimledigi “Yesil Glinlik” (Dikmen ve Sevde, 2016) defteriyle “agag tlrlerini bulalim,
yapraklarini ¢izelim” adli uygulama etkinligi olusturulmustur (Gorsel 2).
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Gorsel 2. Etiit calismalarindan érnekler.

Bu dogrultuda olusturulan eylem planlariyla Arastirmanin “uygulama ve gelistirme siireci” 09-13
Temmuz 2018 tarihinde yaz okulunda gergeklestirilmistir. S6z konusu eylem planlari ve 6grencilerde ne
tur kazanimlara yonelik oldugu Tablo 1 de gosterilmistir.

Tablo 1.
Eylem Plani.
Etkinlikler Kazanimlar
1.Gln “Agacini ¢iz”: Gorsel sanat calismasinda, farkli materyal,
Tanisma oyunu malzeme ve teknikleri kullanir, duygu ve
Uygulama: Eskiz defteri yapimi, kesif gezisi ve distncelerini yansitir, 6n arka plani kullanir,
eskiz calisma. deneyimlerini  farkli  fikirler ~ temalarla
Tema katilimiyla, vakfi tanima ve tohum ekimi iliskilendirerek gorsellestirir.
2.Gln Uygulama: Eskizlerden hareketle “harita Yer hissi gelistirme, cevreyi gozlemleme ve
yapimi” (Sobel, 2014) tanima Dogal ve yapay objeleri ayirt eder,
Uygulama: dogal ve insa edilmis cevreyi karsilastirir.
“Nerede yasamak isterdin”:
Ozel alanlari belirleyerek haritada gdsterme.
3.Gln “Agacini bul yapragini ¢iz”: Agaclari tanima ve Gozleme dayali gizimler yapar, bu gizimlerinde
kesfetme geometrik ve organik bigimleri kullanir.
Uygulama: Etld gizimler.
4.Gln Hayvan sesleriyle oyun Sanat formalari ve cgalismasini olustururken
Kesif gezisi malzeme toplama sanat elemanlarini (renk, cizgi, bigim, form,
Uygulama: Dogal malzemelerle dogada calisma. doku, mekdn/uzam) ve tasarim ilkelerini
(ritim, denge, oran-oranti, vurgu, birlik,
cesitlilik, hareket, zitlik) kullanir, beklenmedik
sonuglarin c¢ikabilecegini fark eder, karsilastig
sorunlara gesitli ¢6zim 6nerileri getirir.
5.Gln Ekoloji oyunu Sanat yapiminin bir degeri oldugunu fark

Uygulama: dogal malzemelerle olusturulan
¢izim uglariyla lavi ve suluboya calismalari
Uygulama: Gazetenin ilk sayfa haberlerini
tasarlama, eko-sanat 6rnekleri inceleme
Degerlendirme

eder, kendisinin ve akranlarinin
calismalarindaki fikirleri duygulari yorumlar,
sanat yapimi hakkinda yargisini ifade eder,
estetik tercihlerin kisilere gére nasil degistigini
ifade eder.

Verilerin Analizi

Arastirmada timevarimsal analiz gergeklestirildi. Liamputtong’a (2009) gére tlimevarimsal analizle
bir veri setini arastirarak kod, kategori ve temalar olusturarak tekrarlanmis bicimlerde anlam bulunmaya
cahsilir. Arastirmada, ilk kodlamanin ardindan tiim veriler tekrar gézden gegirilerek diizenlendi ve gegici
temalara ulasildi. TUm veri setinde ortaya ¢ikan temalarin kodlarla iliskili olup olmadigi kontrol edildi,

121



Ayca SESIGUR, Semsettin EDEER — Pegem Egitim ve Ogretim Dergisi, 11(1), 2021, 97-134

son olarak da analizin tematik haritasi ¢ikarilarak temalar adlandirildi. Gériismelerin dokima g uzman
ile birbirinden bagimsiz olarak kodlandi ve geliskili durumlar gdzden gegirilerek degerlendirildi.

inandiricilik

Nitel arastirmalarda tggenleme (triangulation), arastirmaci roli, uzman gorisu, ¢oklu kodlayicilarla
analiz, veri seti icin katilimci onayi alma gibi bir takim inandiricilik stratejilerine basvurulmaktadir. Bu
arastirmanin inandiricihgl artirmak amaciyla gozlem, goérisme, dokiman inceleme, katihmci ve
arastirmaci  gunllkleriyle veri toplanarak, veri c¢esitlemesi yapilmistir. Her etkinlik sonunda
gerceklestirilen toplantilarda uzman-arastirmacinin goériis ve onerileri alinmis ve bu Oneriler eylem
planlarina yansitilmistir. Boylelikle arastirma surecinde uzman ve katilimci gorugleri dikkate alinarak
eylem planlari olusturulmustur. Boylelikle arastirmaci bakis agisini gesitlendirilerek onyargilardan
arindirilmaya galigiimustir.

Arastirmacinin, arastirmada bulgularin gercgekligine, verilerin objektif bir sekilde toplanip analiz
edildigine, slreclerin birbiriyle tutarhhigina yonelik cesitli kanitlar sunmasi arastirmanin tutarh teyit
edilebilir, aktarilabilir oldugunu gostererek inandiricihgini artirir. Aktarilabilirlik, veri setinin yapilan
analizle okuyucuya detayli bir sekilde sunulmasidir. Arastirmada aktarilabilirligi saglamak amaciyla
“analiz sonucunda ortaya gikan temalarla bulgulara ulasiimis her bulgu bashginda temalar ayrintili olarak
aciklanmaya calisilmistir (Yildinm & Simsek, 2011). Arastirmada tutarligin saglanmasi igin ise odak grup
icinde ortaya ¢lkan durumlarin anlasilmasina ve eylem arastirmasi sirecinin ayrintili olarak
betimlenmesine odaklanilmistir. Bununla birlikte verilerde ortaya c¢ikan tekrarlarin ve oriintilerin
timevarimsal kesfiyle tutarligin saglandigi soylenebilir. Analiz slrecinde verilerin nitel arastirma
deneyimine sahip olan gorsel sanatlar egitimi alanindan (¢ uzman ile bagimsiz bir sekilde kodlanmasiyla
da Creswell’'in (2013) belirttigi gibi veri setinde kararlilik olusturularak tutarlk saglanmaya calismistir.
Ayrica arastirmada ulasilan bulgularin veri setine yapilan atiflarla sunulmasiyla teyit edilebilriligin
saglandigi soylenebilir.

Bulgular

Arastirmada, katilimcilarin dogal cevrede kesifler ve dogal malzemelerle uygulamalar yaparak
doganin temsillerini, somut verilerini soyut olarak ylizey (izerinde gérsel bir materyale donistirip dogal
nesneler ve sanat elemanlari arasindaki iliski kurdugu ortaya ¢ikmistir. Katihmcilarin dogadaki estetigi
fark ettikleri, dogayla 6znel bag kurduklari estetik deneyim araciligiyla yaptiklari gorsel tasarimlarla
sanat- doga iliskisini kurdugu bulunmustur. Katiimcilar duygusal 6grenme deneyimlerini merak, heyecan
gibi duygulari harekete geciren zorlu, eglenceli zaman zaman korku ve yorgunluk hissettikleri bir siire¢
olarak degerlendirmistir. Bununla birlikte sanat yapiminin kaliciigini, degerini sorguladigl ve yargida
bulundugu goérilmustir (Gorsel 3). Bu baglamda ortaya ¢ikan temalar asagida ayrintili bigimde
actklanmistir.

Kesif: Dogal Nesneler ve Sanat Elemanlari Arasinda iliski Kurma

Yavuzer (2019, p.65) 9-12 yas araliginda ¢ocuklarin gereksinimlerinden birinin kendilerini fark etme,
digerinin ¢evresi ve cevresini olusturanlarla icten iliskisini kesfetme ihtiyaci oldugunu soyler. “Dogal
nesneler ve sanat elemanlar arasinda iliski kurma” ya yoénelik bulgular “kesif”, “kendini gorsellerle
tanitma”, “dogal malzemeyle c¢alisma” temalarini kapsamaktadir. Arastirmada katilimcilar yapilan
gezintilerde karsilastiklari hayvanlari, bocekleri, agag tirlerini incelemis, cevrelerini gdzlemleyerek
kesfetmis ve bu kesifleri gorsel olarak yaptiklari haritalarda, glinliiklerinde, galisma yapraklarinda ve
cizim uclariyla (dogal malzemelerle yapilan) gerceklestirilen miirekkep ¢alismasinda ifade etmistir.

Agacini ¢iz etkinliginde katiimcilar gorsel olarak kendilerini tanitmistir. Bu etkinlikte g¢ocuklarin
fiziksel ve karakterleriyle 6zdeslestirdikleri 6zellikleri aga¢ gizimlerine ylikleyerek kendilerini ifade ettigi
gorilmistir (Gorsel 4). Bununla birlikte benlik algilarini, sevdikleri seyleri agag ¢izimlerine yansitirken
mitolojik sembollerden, hayvan ve dogadaki varliklarin imgelerine basvurduklari ortaya ¢ikmistir.
Serra’nin “benim agacimin bir glinesi var ve glinesin icinde Yunan mitolojisini ¢ok seviyorum o yilizden

122



Ayca SESIGUR, Semsettin EDEER — Pegem Egitim ve Ogretim Dergisi, 11(1), 2021, 97-134

Zeus’un sembolU olarak yildirrm ve Hephaistos’un semboll olarak atesi gizdim. Yunuslar benim en
sevdigim hayvandir o yizden yunusu okyanusta ¢izdim. [...] Bir de gezmeyi ¢ok sevdigim igin bavul
¢izdim” ifadesinden yola c¢ikarak gostergeler araciliglyla kendini tanimladigi soylenebilir (D.S.K.
09.07.2018). Katihmcilardan Ender ise “bu agaca asi yapmislar ama neredeyse hi¢ baglantisi yok. Agaca
asl yapilinca aga¢ tamamen degismis” ifadesiyle anlattigi agac¢ cizimini tercih etme nedenini “Clnki
kendim de allak bullak oluyorum ¢ogu zaman o yiizden” seklinde ifade etmistir (D.S.K. 09.07.2018).
Katihmcilardan Eda’nin “benim agacimin adi puki. S6gite benzettim, ¢lnkid benim gibi ¢ok uzun”
ifadesiyle fiziksel 6zellikleriyle ¢izdigi agaci 6zdeslestirdigi soylenebilir (D.S.K. 09.07.2018).

Kesif: Dogal nesnelerle
sanat elemanlari
arasinda ilisiki kurma

Estetik deneyim

Dogal cevrede 6grenme

4 N
ekesif ( )
edogal nesnelerle sanat . . Lo
elemanlari arasinda -;jogadakl L] ~
bd iligiki kurma "ark etmf_-
ekendini gorsellerle -ozn?I bagﬂkurma eduygular
tanitma -ttics)gflmgorsel esiireci degerlendirme
¢ dogal malzemeyle dBniistirme « calismalarin kaliciligini
hisma 3
¢a sorgulama )
J . J

Gorsel 3. Bulgulara gére temalarin dagilimi.

Gorsel 4. Agag cizimleri.

Ayrintili etlt gizimleriyle agag tirlerini tanima etkinliginde agaglarin bilgi yapraklarini inceleyen
katimcilar bilgileri sectikleri ¢alisma yapraklarindaki tirlerle karsilastirdilar. Her katilimci sectigi 3
calisma yapragina (Gorsel 3) etit cizimler yapti (A.G.,11.07.2018). Bu etkinlikteki deneyimlerini Omay
“Buglin agaclari tanimak icin harika bir glind(, yorucu taraflari da oldu ama agaclari kesfetmek glzeldi”
ifadesiyle Ender ise “bin bir cesit agac¢ bulduk. Aslinda kag ¢esit saymadim ama... Agaclari kesfettik onlari
yakindan tanidik” (D.S.K.,11.07.2018) ifadesiyle “Kesif” olarak tanimlamistir. Hazal ise “bocek kesfi”
olarak tanimladigi gezintilerde karsilastigi salyangozu su sekilde gilinligliine gorsel olarak yansitmistir
(Gorsel 5):
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Gorsel 5. Hazal’in ginliginden kesitler.

Serra’nin “bocek tirleri kesfettim din gece yatmadan 6nce cekirge oriimcek hayali gordim”
ifadesinden yola gikarak etkinliklerde yasadigi olaylarin kendi hayal diinyasinda etki uyandirmasi ve bu
etkinin gorsel bellegin zenginlesmesine katki sagladigi séylenebilir (G., 13.07.2018). Arastirmaci, harita
etkinliginde siirece iliskin katiimci gézlemlerini su sekilde dile getirmistir:

“Harita ¢izimini (Gorsel 6).eskiz defterlerine aldiklari notlariyla suyun ortasindaki adacik diye
adlandirdiklari alanda ¢alismak istediler ve oraya yerlestik. Resimsel ve daha cok malzemeyi kesfedici bir
sekilde calistilar ama eskiz defterlerinden ¢ogunlukla faydalandilar. Omay cizgileri kullanarak ‘gittigimiz
yollar ayak izlerimiz’ seklinde giizel bir baslangi¢ yapti. Eda ise haritada gordugi seyleri ayrintili olarak
durakladigi yerleri ayrintili bir sekilde yansitti. Hazal harita giziminde oldukga gliclik c¢ekti ilk yaptig
calismayi begenmeyip yarida birakip ikinci bir kagit istemek konusunda israrci idi. Ender haritasini ¢ok
glzel dizenledi ozellikle isaretledigi noktalari ve defterine aldigi notlari haritasina yansitti ve bir yol
izlencesi olabilecek sekilde tamamladi. Serra haritasini daha resimsel yapti Sonradan bir patikalari
ekleyerek siyah patikanin izerine beyaz cizgiler atarak yollar belirledi” (A. G., 10. 07. 2018).

{

Gorsel 6. Harita ¢alismalari.

Arastirmada katilimcilarin harita gizimlerinde ve dogal malzemelerle yaptiklari ¢alismalarda gizgisel
ozelliklere, dokuya, sekle, renge goére malzeme sec¢imi yapip kullandiklari, bitki, meyve ile boyamayi
denedikleri, dogal nesnelerle sanat elemanlari arasinda iliski kurabildikleri ve dogayi bir ifade araci olarak
gordikleri ve gorsel notlar aldiklar ortaya ¢ikmistir. Dogal malzemeyle hayvan imgesi, i¢ ve dis mekan
betimlemeleri yaparken dogaya zarar vermeden dogada dogal malzemelerle tasarim yapabilecegini fark
ettikleri séylenebilir. Katilimcilardan Omay “Daha 6nce hig yapraklardan bir sey yapmamistim” ve “Serra
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“kirtasiye dedigimiz sey dogaymis” ifadesiyle sanatin malzemesinin sadece kirtasiyeden satin aldigimiz
malzemeler olmadigini doganin tiim nesnelerinin istenen amaca yonelik sanat malzemesi olabilecegini
fark ettigini belirtmistir (G., 13.07.2018). Buradan hareketle boya kalem gibi kirtasiye trinleriyle ifade
etmeye aliskin olan g¢ocuklarin doganin da gorsel ifade igin bir arag olabilecegini deneyimledikleri
soylenebilir. Eda’nin “Daha o6nce hig¢ yapraklarla boyle bir ¢alisma yapmadim” ifadesiyle de dogal
malzemelerle sanat nesnesi yaratmanin kesfinden bahsedilebilir. Benzer sekilde katilimcilarin dogal
malzemelerin boyama 6zelligini kesfettikleri de séylenebilir. Hazal “ilk 6nce diin gordigiimiiz yesil bocegi
gizdim. ilk basladigimiz yere kamelyaya carpi koyarak gdsterdim. Sonra temayi bekledigimiz yerdeki agaci
cizdim. Yapragin suyunu cikararak béyle” ifadesi ve Ender’ in “Ornegin yesil boya yetmemisti ben oradaki
meyvelerle yesili karistirip daha topragimsi bir yesili kullandim” (G., 13.07.2018) ifadesi de bitki, meyve
ile boyamayi denedikleri ve dogayi bir ifade araci olarak fark ettiklerini yansitabilir. Béylelikle bir sanat
objesinin klasik sanat yapma malzemelerinin disinda her tirli malzeme ile yapilabileceginin farkina
varma ve bunun sagladigi saskinhigi ifade eden katilimcilarin sanat objesi ve dogal malzeme arasinda ilgi
kurabildigi soylenebilir.

Eda “ilk 6nce yerde kig¢lik biber dolmasina benzeyen seyleri topladik, sonra icini acmistik onlari
kayiga benzetmistik sonra agacin kesilmis bir bolimine onu koyduk” diyerek gorsel ifade siirecinde
benzesimlerden yararlandiklarini belirtmistir (G., 13.07.2018) . Omay Gorsel 7’de yer alan ¢alismasinda
renge ve cizgiye gore malzeme segimi yaptigini “kaplan yapacagimdan en uygun renk turuncudur
kaplanda. ilk &nce turuncu yapraklar topladim. Sonra gézleri icin kozalaklar topladim, su dallar gizgileri
oldu. Gergi asagl viicudunda pek cizgi yapamadim” (D.S.K, 12.07.2018) sozleriyle agiklamistir. Benzer
sekilde Omay, Gorsel 8'de yer alan galismasina iliskin gorislerini soyle detaylandirmistir:

“Hepsinden once tlyleri bir bitlin yaptim c¢inkid dallarnt belki biylk yapardim igine yapragi
dolduramazdim. ilk 6nce yaprak yaptim. Sonra etrafina cizgilerini, kanadini sonra poposundaki kuyrugu
iki tane kuyrugu dallarla yaptim. Bir tane daldan Ustiinde durdugu dali yaptim, minik dal pargalarindan
kafasini yaptim, minik bir yapraktan gagasini, bir siirii tastan gozi ve ibigi” (D.S.K., 12.07.2018).

Gorsel 7. Omay’in ¢calismasi. Gorsel 8. Hazal’'in ¢calismasi.

Ender ise Gorsel 9'da yer alan ¢alismasini anlatirken ifade ettigi gibi noktanin tohum, gekirdek,
cizginin agac¢ dal seklinde eslestirilmesi gibi orneklerle dogal nesneler ve sanat elemanlari arasindaki
iliskileri kesfederek dogal nesnelerin sanatsal malzeme olarak kullanilabilecegini fark ettigi séylenebilir:

“Kafayi dallarla cevirdim. Sonra kafayla viicut arasinda bir tane keciboynuzunu (gladicya agaci/
yalanci keciboynuzunu kastediyor) acip koydum. Sonra dallarla viicudu yaptim, viicudun icine yapraklari
doldurdum, sonra atkestanesinden elleri doldurdum. [..] Sonra tavsanin ayagini dallarla yaptim.
Tavsanin diger ayagi arkada kaldigi icin sadece kegiboynuzuyla bir ¢izgi yaptim. Sonra mese palamuduyla
altini ters koyup ayaginin ucuna koydum. Sonra kafasini belirginlestirmek icin kegiboynuzuyla koydum.
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Sonra agzinidaha tazeyken disen bir kegiboynuzundan yaptim. Sonra bir kozalak bdyle yaprak
dokiliyordu onun vyapraklariyla burnunu yaptim. Cekirdekleriyle go6ziinii yapmistim” (D.S.K.,
12.07.2018).

Gorsel 9. Ender’in ¢alismasi.

Estetik Deneyim

Dewey’e gore estetik deneyim oOncelikle ilginin yonelimiyle baslar. Bu yonelimden sonra duyumlar
aracihgiyla tanima ile devam eder. Duyumlar disiinceye sevk eder. Estetik deneyimin ikincil agsamasi
algilamadir. Bu asamada bilgi duyumlarin yorumlanmasiyla yapilanir ve deneyimi, objeye karsi tavir
alarak estetik deneyimin en 6nemli asamasi olan yapma asamasina tasir. Estetik deneyimin son safhasi
ise eski ve yeni her formun yeniden uyarlanmasiyla olusan, duygulardan hareket edip dislinceyle son
bulan bilingli bir algilama hali olan sezgidir. “Doga estetik deneyimi gelistiren uzamlardan ilkidir
insanlarin dogadaki estetik gorinimler iclerine c¢ektiklerinde sanati da bitlinlyle yasayacaklar
dusindlebilir” (Eroglu, 2017, s. 102) Ancak birey bunu tek basina yapamaz ona bu hissi yaratan cevreyle
olan etkilesimidir. Buradan hareketle dogal gevre ile etkilesimin duyumu, duyumun ise estetik deneyimi
baslattigi soylenebilir. Ayrica estetik deneyim hem igsel hem dissal bir sire¢ oldugundan bireyin
yoneldigi objeyle empati halinde olmasi baska bir deyisle 6zdeslesmesi 6nemlidir (Eroglu, 2017, s. 97-
104).

Arastirmada, estetik deneyim “dogadaki estetigi fark etme”, “6znel bag kurma”, “dogayi gorsel
tasarima donlstirme” temalarindan olusmaktadir. Dogadaki estetigi fark etme temasi, dogayi guzelligi
ortaya cikaran olarak gérme, doga sanat iliskisinde kendiligindenlik, dogadaki ritmi fark etme, dogal
siirece saygli duyma, sanati ve dogayi 6zgurlik ve tutkuyu ortaya gikaran olarak gérmeyi kapsamaktadir.

Omay “sanat senin 6zglivenini duygusalligini sevdigin seyleri ve sevimliligini ortaya ¢ikaran bir sey
benim igin. [...] Doga da her seyin bir kaplanlarin hayvanlarin bdceklerin yasam alani oldugu bir yer.
Burada agaclar da yasiyor cicekler de. Bu essiz ortamda her sey yasayabiliyor insanlar da” ifadesiyle
doganin ¢oklu yasam alani olduguna dikkat ¢ekmis sanatla dogayl bu yasam ritmi acgisindan benzer
buldugunu ortaya koymustur. Omay’in “ikisi de 6zgiirliigiinii tutkunu ¢ikardigin bir yer. Yani senin hayal
glciin hayal diinyan doga ve sanat” diyerek kendi duygulariyla dogadaki ritmi 6zdes gordugi soylenebilir
(G., 13.07.2018). Serra’nin “sunu bilmiyordum, dogayla sanatin bu kadar aralari oldugunu. Cigekler gikar,
fotografgilar onlari fotograflar, digiin fotografi. Ama bu etkinlige gelince doga ¢ok giizelliklerle mesSerra
golin kalbinde gordigumuiz gibi agaclar cicekler birlikte gok giizel bir sey olusturuyorlar” ifadesinden
yola ¢ikarak doganin kendi basina bir sanat eseri olmadigini ancak sanata kaynaklik edebilecegini bu
kaynagi gorebilmek icin ise duyarli, gorerek, yasayarak, hissederek bu kaynaklardan beslenilecegini ve
bunun da yeni sanat objelerinin yaratimi igin gerekli oldugunu fark ettigi soylenebilir (G., 13.07.2018).
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Ayrica doganin basli basina bir kompozisyon oldugu ve dogadaki varliklarin bitlinde bir gizellik
olusturdugunu vurgulamasi dogadaki estetigi fark ettigini gosterebilir. Glzeli, guzel olanlarin
birliktelig§inden bagka bir deyisle onlarin kombinasyonlarindan ortaya ¢ikan olarak anlamlandirdig
disindlebilir. Benzer sekilde Serra’nin “dogayla sanatin iliskisi ¢ok fazla kendi kendilerine sergi
aciyorlar”, Ender’in ise “dogadaki her sey bir sanat aslinda bir gicek de bir aga¢ da sanat kendi basina
kendi kendine olusan hepsi bir sanat aslinda” ifadesiyle sanat gibi doganin da kendiliginde bir estetik
degere sahip oldugunu belirtmistir. Eda’nin 6gretim slrecini degerlendirirken “dogayi baska sekillerde
de kullanabiliriz” ifadesinden hareketle doganin daha once bilinmeyen alternatifler sunabilecegini
kesfettigi ve Ogretim slrecinde bunun igin ortam olusturmanin 6nemine vurgu yaptigi soylenebilir
(D.S.K. 13.07.2018).

Katilimcilar dogada geceklestirdikleri galismalarin kaliciligi Gzerine sorgulamalar ve degerlendirmeler
yaparken, yaptiklari ¢calismalarin tekrar dogaya karismasini olagan bulduklari ve dogal stirece duyduklari
sayglyl da dile getirdikleri ortaya ¢ikmistir: “Riizgar ya da su yiksaydi o zaman da biz dogayla yaptik doga
yikmis derim hicbir sey demezdim ama” (Ender,G.,13.07.2018), “rizgar yapmis olsaydi biz dogadan
(dogayi kullanarak) yaptik, doga da yikti yani, dogal karsilardim(Omay, G.,13.07.2018).

Katilimcilarin yapilan yiriyuslerde o yerdeki deneyimleriyle ilgili olarak kendine gore belirledigi 6zel
alanlari adlandirdigi, harita giziminde adlandirdigi bu noktalardan birine kendi evlerini insa ettikleri
gozlenmistir: Serra “benim haritamda burasi 1ssiz sokak. Yani ortalama suralar. Bizim ¢iktigimiz yer,
havuzlar, gicekler. Burasi bizim bulundugumuz alan, gicekler. Burasi su alan goélin kalbi ismini verdim,
bunlar mor ve pembe koépriler, yollar siyahlar (D.S.K., 10.07.2018) 6zellikle képruleri, bir agaci, Eda’nin
agacini, iki adayi, golgeli sokakta bir yeri ve bes ¢ali meydanini tercih ettim. Serra’nin belirlemis oldugu
yerin ozelliklerini bu sekilde tasvir ederek gorsel bellek olusturdugu soylenebilir. Eda ise deneyim
yasadigi alanlar nasil adlandirdigini su sekilde agiklamistir: ilk basta kurbaga gordugumiiz nehri (su,
havuz) yaptim. Sonra sarmasik agaglari yaptim. Benim Ustiime dikenli toplarin yapistigi ¢caliligi yaptim. Ve
buradan suradaki gectigimiz kdpriiyl yaptim, agaglarin yapraklari bunlar. Burada da sedir agacini yaptim.
(D.S.K, 10.07.2018). Katihmcilarin gorsel ifadelerinde hikayelestirmeye basvurduklar ve her turli
gorselin metinsel bir karsiligl olabilecegine dikkat cektikleri ve deneyimleriyle iliskili olarak yaptiklari bu
anlamlandirmalari temsiller araciligiyla gérsel olarak ifade ettikleri bulunmustur.

Katihmcilarin haritalarina gizdikleri ev imgesinde, kendilerini tanitirken kullandiklari aga¢ imgelerinde
oldugu gibi, evi agacla baska bir deyisle kendi 6zellikleriyle 6zdeslestirdikleri ortaya ¢ikmistir: Ender “Ben
Toros sedirinin orayi ¢izdim ¢unki oranin disini camla kapladim (yasadigim yer olarak) sonra oradan
kozalaklari firlattim”, Eda “K&priin hemen yaninda bir tane agag benim ¢ok ilgimi ¢ekti, cok hosuma gitti,
bu ylzden evimi o agacin yanina yaptim” ifadesiyle agiklamistir (G., 13.07.2018). Ayrica Serra “ilk giin
rozet ile eskiz defteri yaptik. Eskiz defteri hazir siparis edilmemeli ¢linkii kendin yapinca ¢ok daha fazla
anisi oluyor” ifadesiyle kendisi ve kullanilan malzemeyle bag kurarak defteri kisisellestirdigini vurgular
(G., 13.07.2018).

Katilimcilarin kent/giinlik yasamina iliskin deneyimlerini de dogal cevrede yaptiklari calismalara
yansittiklari gérilmustir. Serra “gemi, yol ayrimlari, bdyle de gidebilirsin, yol ayrimlari var. Bu tarafta
yerlesim var ama daha liks evler bu tarafta da sade evler, burasi daha ¢ok zenginlerin yasadigi ve okulun
oldugu yerler (D.S.K., 12.07.2018). Ender ve Hazal gibi evcil hayvanlarla yasayan, bahceli bir evde
yasayan katilimcilarla ve Serra ve Eda gibi daha kent merkezinde yasayan ¢ocuklarin dogaya ve uygulama
calismalarindaki tema yoneliminde bu sekilde farkhlklar oldugu ortaya ¢ikmistir (A.G.12.07. 2018).

Dogal Cevrede Ggrenme

Yavuzer (2019), 7-14 yas araligindaki cocuklarda sanatsal etkinlikler ve dokunsal deneyimlerin
duygusal bag kurmayi saglayarak 6grenmeyi kolaylastiracagini belirtir. Arastirmada gocuklarin estetik
deneyim araciligiyla duygusal 6grenmeyi deneyimledigi soylenebilir. Dogal c¢evrede 6grenme,
katimcilarin sliregte ifade ettigi “duygular”, “sireci degerlendirme” ve “galismalarin kaliciligini
sorgulama” temalarini kapsamaktadir. Arastirmada katilimcilar dogal ¢cevredeki deneyimlerini “macera”,

”ou

“sorumluluk”, “seving”,

n u

sabir”, “korku”, “merak”, “heyecan”, “mutluluk” duygulariyla tanimlamis ve
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“dogada olmak beni rahatlatiyor, “sasirtici bir siurli sey gordim”, “eglenceliydi” seklinde ifadeler
kullanmistir. Bu ifadelerle katilimcilarin sanat faaliyetlerinin emegi gerektirdigini farkina vardigi, sanat
oyun iliskisiyle sanatin eglendiren, duygusal bir rahatlama uyandiran yonind vurgulamistir. Buradan
harekete yapilan sanatsal faaliyetlerin katiimcilarda duygusal disavurumu harekete gegirdigi
soylenebilir. Eda’ nin “dogayi gezdik, aga¢ aradik” diyerek arastirma ve merak duygusunu dile getirdigi
Aylin’in “yeni seyler 6gretti, agaclarin baz tirlerini ve ozelliklerini 6grendim” ifadesiyle sanatin 6gretici,
bilgilendirici islevine dikkat ¢ektigi goruliir. Bununla birlikte arastirmaci gozlemledigi kaygi durumunu ise
ginligiunde su sekilde ifade etmistir: “Omay ¢ok fazla toprakla ve gevresindeki malzemeler ile dogal
malzemelerle iletisime, temasa gegmeden gezmeye cizmeye calisiyor. Mesela gamura basmama kaygisi
oldukga fazla Hazal ¢ok hareketli ve etkilesime giriyor” (A.G., 10.07. 2018).

Katihmcilar en ¢ok ilgilerini ceken “tema ile tohum ekimi” (Goérsel 7) ve “dogal malzemelerle sanat
yapimi” ( Gorsel 8) etkinlikleri oldugunu dile getirirken “agac tirleri” etkinliginin oldukga “zor ve yorucu”
oldugunu vurgulamistir. Serra “ilk giinkii tema ¢ok giizeldi, dnliiklerimiz, tohumlarimiz. [...JAgac gezisi
cok zordu, akgaagacini findik agacini giilgeni ve dutu ¢ok zor bulduk”, Eda “evet din agaglari bulmakta
cok zorlandim”, Ender “En son buldugumuz aga¢ duttu, onu bulmak ¢ok zor olmustu”. Ender “agac diktik
[...] cok gezdik, ¢cok yorulduk ama degdi”, Ender “kesif gezileri, ¢linkii ¢ok gezdik, yoruldum”, Omay
“etkinliklerdi ayni zamanda yorucuydu”. Katilimcilardan Hazal ve Omay’in “yurimenin glzel bir sey
oldugunu 6grendim”, “yiriimek her zaman kétiu olmuyormus” ifadesinden yola gikarak dogal ¢evrede
yapilan yiruyuslerin kesfetme ve duyumsama firsati yaratmasi agisindan gocuklarda olumlu bir bakis
acisl yarattig sdylenebilir.

Gorsel 10. “Tema ile tohum ekimi”.

Katihmcilar sireci olumlu ve olumsuz yonleriyle degerlendirirken cesitli acilardan 6grendikleri yeni
durumlari ifade etmistir. Serra “agac gezisi cok zordu, akgaagacini findik agacini giilgeni ve dutu ¢ok zor
bulduk. Hatta dutu buldugumuz yer buraya ¢ok yakin” seklinde 6grendigi agac tirlerinin isimlerini
kullanarak bitkilerin (canlilarin) gesitliligi ve bunlarin birbirinden farkliliklarini, ayirt edici 6zelliklerini
farkina vardigini gosterir (G., 13.07.2018). Ayni durumu Ender “Mesela akagag¢ ve ¢inarin yapragi ¢ok
benziyor. Tek farki akcaagacin dibinde iki tane daha sey olmasi. Bu sabah yaptigimiz oyunda ekosistemin
sey yaptl. Defter yapmayl o6grendim”, Eda “- gezintilerimiz surecinde yapraklari, dogayl agaclari
6grendigimizi hissettim. Biraz da doganin ¢ok eglenceli ve giizel oldugunu” ve Omay’in “yeni seyler
ogretti, agaclarin bazi tirlerini ve 6zelliklerini 6grendim” sozleriyle ifade eder (G., 13.07.2018). Aslinda
katilimcilarin her zaman gordigi seyleri planlanmis bir sanat egitimi sirecinde gérmesi farkhliklari,
cesitliligi, bakacagi yeri mercek altinda incelemesine neden oldugu ve daha 6nce baktigi seyleri artik
gormeye baslamasi ve bu durumun yeni heyecan ve duygusal yaklasimlarin harekete gegmesine neden
oldugu soylenebilir.

Ender “Dogadan her seyi yapabilecegimizi 6grendim, Ustelik hicbir sey koparmadik hep yerden
topladik bu da dogaya zarar vermeden yapabilecegimiz anlamina geliyordu” (D.S.K., 12.07.2018)
sdzleriyle Hazal ise “biiyiidim cok kelimeler 8grendim [...] ilk defa miirekkeple bir calisma yapiyorum.
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Aslinda ben yerde kus tlyd bulmustum ucunu da kalemimle hep boyuyordum sonra ¢iziyordum ama
¢abucak bitiyordu bu sefer dyle hi¢ olmadi” ifadesiyle kesfedilen yeni malzemelerin sundugu olanaklari
tanidigini agiklar (G., 13.07.2018).

Katilimcilarin doganin sanat yapiminda duygulari harekete gegiren boyutunu ifade etmelerinin yani
sira sanatin kalicihg konusunda sorgulamalar yaptigi ve inceledigi ekolojik sanat &rneklerini (Andy
Goldsworthy, Richard Long, Brandon Ballange’s works) kendi g¢alismalariyla, arkadaslarinin ¢alismalarini
degerlendirirken yargida bulundugu, begenide 6znelligi fark ettigi, sanat-doga iliskisini kurarak ekolojik
sanati tanimladigi ortaya ¢ikmistir.

Serra “bu g¢alismalar ne ¢ok kotu olmus diyebilir ama baska biri ¢ok gilizel olmus deyip fotografini
cekebilirler, onlari koruyabilir’, Omay “Yani kisinin kendisi begeniyorsa digerleri begenmeyebilir, ama
onun bakis agisindan guzel bir sey gibi goriinebilir, illa herkes begenecek diye bir sey yok, ama bence
herkesin emek oldugunu anlamasi gerekiyor” ifadesiyle sanatin 6znel yoniine vurgu yaptig1 sdylenebilir
(D.S.K., 12.07.2018).

Eda’nin “doga deyince aklima agaglar geliyor sanat deyince aklima kalemle kagit geliyor” ifadesiyle
klasik 6gretim malzeme ve yontemleri ile doga icinde 6grenme arasinda farkliliklari ortaya koydugu,
doga kendini dogrudan sundugu halde okul ortaminin dogayi taklit etmeye dayandigi baska bir deyisle
dolayh olduguna dikkat ¢ektigi sdylenebilir. Benzer sekilde Ender merak ve gozlemlemeye dayal dogal
cevrede 6grenme siirecini su sekilde ifade eder:

Ender: En ¢ok ilgimi ¢eken sey 6gretmenim yere yaptigimiz resimler, onu ¢ok sevdim. Cilinku
ogretmenim dogal malzemelerle resim vyaptik hem acglk havada oldu. Resimlerin dayanip
dayanamayacagini merak ediyordum. Dayanamadi.

Arastirmaci: Peki bu sana nasil hissettirdi?

Ender: Ogretmenim sanatin hig kimse degerini bilmiyor diye diisiindiim. Ama riizgar ya da su yiksaydi
0 zaman da biz dogayla yaptik doga yikmis derim hicbir sey demezdim ama

Arastirmaci: Bu durum sana sanat hakkinda neler disiindurdii?

Ender: Ogretmenim sanati cogu kisi kabul edemiyor dogadaki her sey bir sanat aslinda bir gigek de bir
agac da sanat kendi basina kendi kendine olusan hepsi bir sanat aslinda. Ama kimse bunlarin bir sanat
oldugunu bilmiyor bizim de yaptigimizin bir sanat oldugunu bilmeyip yiktilar. Hatta hi¢ malzemeler de
kalmadi o ytizden riizgarin yapmis olma ihtimali hig¢ yoktu.

Arastirmaci: Peki riizgar yapmis olsaydi ne disindrdian?

Ender: Rizgar yapmis olsaydi biz dogadan (dogayi kullanarak) yaptik, doga da yikti yani, dogal
karsilardim yani. Tekrar yapilsin, baskalari yapsin (D.S.K., 12.07.2018).

Katihmcilar c¢alismalarini Eda “ekolojik sanati sevdim, burada buldugumuz seylerle bir seyler
yapiyoruz”, Ender “Dogal malzemelerden sanat yapmak”, Omay “dogal malzemelerden bir yerde resim
yapmak”, Serra “Dogayla sanatin birlesip glizel bir goriinti olusturdugu dogal resim” seklinde
tanimlamustir. inceledikleri ekolojik sanat &rneklerinin &zelliklerini katilimcilardan Serra, “tamamen
dogal, doganin onu yok etmesi”, Ender “kalici degil”, Omay “dogaya hi¢ zarar vermemesi” seklinde ifade
etmistir (G., 13.07.2018).

Tartisma, Sonug ve Oneriler

Arastirmada katiimcilar dogayla duygusal bag kurarak kendilerini ifade etmis, deneyimlerini dogal
malzemelerle gorsellestirmistir. 7-11 yas dénemi, cocugun coskulu ve canli, duygusal olarak dis etkenlere
aclk olmasi nedeniyle sanat egitimi icin kritiktir. Bu dénemde c¢ocuk icinde yasadigi cevreyi tanir
cizimleriyle kendi varhigini ortaya koymaya calisir. Sanat etkinlikleri ¢ocugun bir deger oldugunun
bilincine varmasi ve kendini sanatsal yollarla tanimlamasi agisindan énemli bir role sahiptir (Artut,2013,
p.227). Bu nedenle arastirmada katilimcilarin gevreleriyle iletisim kurmalari agisindan duygyusal bagi
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olusturmus olmalari dikkate degerdir. Sanger’in (1997) belirttigi gibi 6grencilerin deneyimlerinin, neyle
iliski kurduklarini ya da kurduklari iliskinin dogasini belirleyeceginden yer ile iliski gelistirmek icin atilacak
ilk adim deneyimdir. Ogretmenlerin 6grencilerin hayatinda yeri olmayan seyler icin deger yaratmasi
sonucunda 6grencileri gergeklikten ve kendi gevrelerinden uzaklastirmaya neden olabileceklerine dikkat
ceker. Bu nedenle tanidik yerlerin egitimde icerige dahil edilmesi deneyimin nasil gergeklestigine yon
vermesi ve 6grencilerde yerin hissiyatinin olusmasi 6grencinin sinif disinda edindigi deneyimle birlikte
kendi kisisel bilgisinin de degerli oldugunu isaret etmesi agisindan dnemlidir (Sanger, 1997).

Arastirmada uygulama c¢alismalarinda dogal malzeme kullanimiyla ¢izgi, doku, renk elemanlarini
kullanarak figiir -zemin iliskisini kurabildikleri ortaya cikmistir. Ozsoy ve Alakus (2017, p.88) gorsel algry
duyussal bir uyanigla birlikte figlir fon ayrintilarinin farkina varilmasi ve nesnenin gorsel 6zelliklerini
anlama yetisi olarak tanimlar. Ayrintilarin algilanmasina yonelik dogal nesnelerin incelenmesi ve etiid
edilmesi ve “bigim nasildir, i¢ ve dis konturlari bulunuz”, yapragin damarlarinda oldugu gibi konturlari
tekrarlayan cizgileri bulunuz, tasin yapragin nasil bir dokusu var, tasta ya da yaprakta nasil oriintller
buldunuz, hangi nesne figiir ya da fondur?” gibi sorularin yoneltilmesinin ¢cocugun gorsel algi gelisimide
onemli bir role sahip oldugunu belirtir. Buradan hareketle arastirmada dogal malzeme kullaniminin
nesnenin gorsel alginin gelisimine katkida bulundugu sdylenebilir.

Arastirmada gorsel dilin olusumunda dogal cevrede deneyimlenen kesiflerin ve malzemeyle yasanan
etkilesimin dogal nesneler ve sanat elemanlari arasinda iliski kurulmasinin etken oldugu ortaya ¢ikmistir.
Bu arastirmada benzer olarak ¢ocuklarin yasadigl ¢evrenin ve kiltiirin dogal ¢evredeki ¢alismalarina
yansidigi gdzlenmistir. Ornegin katilimcilardan iicli dogada dogal malzemelerle hayvan imgesi calisirken
biri kayiklarin oldugu bir erkek ¢cocugu odasi tasarlama seklinde mekan calismistir. Harita uygulamasinda
ise herkes kendi evine tek ¢alisirken, mekan calisan bu 6grenci glinlik yasaminda oldugu gibi (anne baba
ile yasadigi eve ilaveten biyik anne ve teyzenin evini de kendi evi olarak gérmesi) kendi evi olarak {i¢ ev
(6zel alan) galismistir. Artut’un (2013, p.100) da belirttigi gibi malzeme deneyimlere, nesnelere, olaylara
mecazlar ve sembolik temsiller ile bakmaya boylelikle 6zel algilama yontemi ve materyallerle 6grenmeye
cok cesitli olanaklar yaratabilme glctine sahiptir. Arastirmanin bu sonucundan farkl olarak Sebik (2018)
arastirmasinda acglk havada doga okulu cercevesinde programlanan etkinlikler sonucunda gocugun
kullandigi gorsel ve plastik dilin dinamigini olusturan alt yapinin, bilingaltinin, islevi oldugunu belirtmistir.

Arastirmada katilimcilarin dogal g¢evre deneyimlerini daha o6nceki deneyimlerinden ayiran sanat
yapimi i¢in dogal cevreye yonelmeleri olmustur. Arastirmada ¢ocuklar dogadaki ritmi nasil algiladiklarini
duyumsama ve kesif araciligiyla ifade etmistir. Dewey’e gore estetik deneyim sanatin dili aracihgiyla
yasami yeniden sekillendirme ve eksik yanlari giderme, ruhla beden bitinligine katki saglama
girisimidir. insanlarin yéneldigi herhangi bir objeye karsi duyulan ilgi, hayal ve heyecan gibi duygular,
dissal ve i¢gsel kosullar araciligiyla yasam deneyimini estetik deneyimle tamamlamaya gotirir. Duyumlar
algilamayi gerceklestiren araglardir (Eroglu,2017, p.230). Buradan hareketle katihmcilarin dogaya sanat
aractligiyla yoneliminin onlarin dogadaki diger deneyimlerinden ayirt edici bir unsur oldugu bu nedenle
bu deneyimi yapilandirirken kendi duyumsamlarindan yola ciktiklari sdylenebilir. Freire (2014, s. 23)
deneyim yoluyla 6grenmede kesfetmenin dnemini duyumsayarak 6grenmenin bir pargasi olarak aciklar.
Merakla gelisen “kesif”in tam tersi olarak cevaplardan olusan bir egitimin bilis ve kavrayis sirecinin
ayrilmaz bir pargasi olan meraka hicbir katki sunmadigini, tersine bu tir bir egitimin, icerigin mekanik bir
sekilde ezberlenmesine yol agacagina dikkat ceker.

Arastirmada katilimcilardan biri doga ve sanat icin “ikisi de 6zgiirligiini tutkunu cikardigin bir yer.
Yani senin hayal giiciin hayal diinyan” ifadesini kullanmistir. Dewey’in estetik alan yazininda doga
kelimesi “seylerin bitlin semasini kapsayan” 6zel bir anlama sahiptir. Hayal gliclini duyusal kelime ve
evrenselligi icine alir sadece disarida var olan degil ayni zamanda insanin iginde olan ve insanin da iginde
oldugu baska bir deyisle 6zdeslestigi yerdir (Eroglu, 2017, s. 228,229). Benzer sekilde katilimcinin doga
ve sanatl 6zdeslestirme noktalari Dewey’in belirttigi estetik deneyimin bu yoniini gosterebilir.
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Bu arastirma kapsaminda, cevresel ve sanatsal 6grenme seklinin harmanlandigi yer temelli sanat
o0gretiminde katimcilarin kesiflerle dogal malzemeler ve sanat elemanlarini iliskilendirmis ve bu iligkiyi
uygulamalarina yansitmis, bununla birlikte kendileriyle ve duygulariyla doga sanat iliskisini 6zdeslestirme
yoluyla duygusal 6grenmeyi deneyimlemis olduklari séylenebilir. Tezcan (2015, s. 132) cevresel
o6grenmenin duyularla gelistigini ve sanatsal, bilissel, gorsel, duyussal, kinestetik tim 6grenme sekillerini
destekledigini belirtir. Bireylerin evrenle nasil uyum icinde yasayabileceklerine yonelik goris
gelistirmeleri agisindan gevre egitiminin gerekliligini ifade eder. Sanatsal 6grenme ise ¢ocukla sanat
yapimi/Urin/calisma arasinda gelisen etkinlikler surecidir. Sanatgi-68retmenler ¢ocuklarin 6grenmeye
olan dogal istek ve meraklarina yanit olabilecek sekilde kesfetme, arastirma ve problem ¢6zmeye
yonelten uygulamalarla onlarin hayal giiclerini harekete gegirebilir, uygulamaya denemeye ve gesitli
yaratici olasiliklar Gizerine diisiinmeye tesvik edebilir (Artut,2013, s.100). Ozsoy’un, (2015) belirttigi gibi
“Duygularimizi ifade etmek icin gorsel simgeleri kullanmaya gereksinim duyariz. Hayatimizi stirdirtrken
insanlara, olaylarla ve esyalarla olan iliskilerimiz sonucunda duygusal tepkilerimiz olusur. Egitim yoluyla
edinecegimiz sanatsal deneyimler, bu duygusal tepkilerimizden 6znel ve tepkisel olanlarla dogrudan
ilgilenir ve onlarin ‘artirilmasini’ saglar.”

Sobel (2014, s.51) 7-11 yas araliginda gocuklarin yakin gevresini kesfederek bulundugu yeri bilmesinin
yeryizlyle bag kurmasi agisindan egitimde oncelikli bir hedef oldugunu belirtir. Bu hedef dogrultusunda
yakin cevreden baslayarak genisleyen peyzaji kesfetmek, dere ve patikalari izlemek, topraga sekil
vermek, hayvanlara bakim gibi ¢esitli uygulamalarin temel etkinlikler oldugunu séyler. Arboretumda
gerceklestirilen bu arastirmaya benzer sekilde Drexler (2012) arastirmasinda sanat derslerinde bir saha
calismasinin yerel bir parktan dogal materyalleri toplama, dokunma ve ¢izme gibi faaliyetleri
kapsayabilecegini belirtir. Bu sekilde uygulamalarla yer temelli egitimin 6grencilerin belirli yerlerde
edindigi duyusal deneyim ile gérsel deneyim ve ge¢mis bilgileri arasinda ikili cagrisimlar yaratabilecegini
vurgular. Entelektiiel ve duygusal 6§renmeyi birlestirmenin yolu deneyimden hareketle disiplinler arasi
diisinme vyollari kabul etmektir. “Tarihsel distiinmenin glcini deneyimleyene dek ona deger
veremezsiniz ve bunu 6grenmeye yonelik motivasyonunuz azdir” (Akgeki¢-Yaman, 2016, s. 55). Bu
arastirmada katilimcilarin her iki 6grenme alanina yonelik ifadeler kullandigi ortaya ¢cikmstir.

Arastirmada doga araciliglyla sanatla iletisim kurma yolunun katilimcilarin, baskalarina ait sanat
calismalarini ve kendi calismalarini takdir etmesine, degerli bulmasina yardimci oldugu séylenebilir.
Bununla birlikte arastirmada katilimcilarin farkli materyaller ve sanat yapimlariyla karsilasmasi Drexler’in
(2012) belirttigi gibi gorsel farkindahgin artirilmasina katki sagladigi séylenebilir. Fox ve Schirmacher
(2014, 5.173), ister resim alaninda olsun ister diger alanlarda olsun sanatgilarin hepsinde sanat yapimlari
araciligiyla iletisim kurma gereksinimi oldugunu ve bu iletisimin, ortam, renk, igerik, bigim gibi sanatsal
ogeleri kullanarak saglandigini soyler. Benzer sekilde Karaman Gilveng (2019) arastirmasinda sanatsal
inceleme calismalariyla ve estetik sorgulamalarla ¢ocuklarda yaratici 6grenmenin niteligini artirmaya
katki saglanacagini belirtir.

Arastirmada sanat araciligiyla eskizlerle kesif yuriylsleri, dogal malzeme kullanma ve sanat yapma
deneyimleriyle katiimcilarin dogal cevreye daha once bakmadiklari bir gézle bakmalari saglanmaya
cahsilmistir. Bununla birlikte dogal ¢evredeki nesneler, dogal formlar ile sanatin elemanlari arasinda
kurulan iliski sonucunda zenginlesen estetik deneyimle ¢ocuklarin gérsel ifade siirecinin iyilesmesine
katki saglandigi ortaya ¢ikmistir. Benzer sekilde Yi (2019) arastirmasinda estetik katilim yoluyla ekolojik
egitimin dogal cevreye tiim viicut katilimi ile zengin ve tam estetik deneyimler araciligiyla sanat yapma,
sanat yaratma ve ekolojik etik arasindaki iletisimi tesvik ettigini savunur. Ogrencilere dogal cevreyi
sadece gozlerini ve kulaklarini degil, ayni zamanda diger duyularini da kullanarak deneyimlemelerine
olanak sagladigini vurgular. Ayrica 6gretmenin 6grencilerden dogal cevrede daha Once daha az
odaklandiklari ayrintilara, nesnelere ve sahnelere dikkat etmelerini isteyerek onlarin simdiki ve ge¢mis
deneyimleri arasinda diyalog kurmalarina yardimci olacak sorular sorarak estetik deneyimin
zenginlesmesine katki sagladigini soyler. Bununla birlikte dogal ¢evreyle samimi bir iliski kurmada sanat
yaratmanin degerini fark etme olanagl sunan 6gretimin sanatsal unsurlari ve formlari estetik deneyimi
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ve anlayislari derinlestirmek ve yardimci olmak igin kullanarak o6grencilerin gorsel ifade sureglerini
baglamsallastirmasina katki sagladigini belirtir.

Sonug olarak bu aragtirmada katilimcilarin dogal gevrenin kesfiyle dogal nesneler ve sanat elemanlari
arasinda iliski kurmasi ve dogal cevrede estetik deneyime dayali 6grenme siiregleri sanatsal, cevresel,
duygusal, 6grenmeye iliskin kazanimlar elde etme konusunda katki saglamistir. Bununla birlikte
katimcilarin gevreyle duygusal bag kurmasina, kendini sanat araciligiyla ifade etmesine olanak
tanimistir.  Kirazc’'nin  (2018) belirttigi gibi yumurtasini yedigimiz tavugun sesinden, pisliginden
kokusundan sikdyet etmeden, elmanin Uzerindeki lekeden, domatesin bigimsizinden uzaklasmadan
Graham’in (2007) ifadesiyle bir pargasi oldugumuz cevreye “yabancilasmadan” doganin pek ¢ok
guzelligini deneyimlememizi saglayacak bir bilince ihtiyacimiz var. Bu bilinci gelistirmek icin dncelikle
dogayla bag kurmayi esas alan bir anlayigla yer temelli sanat 6gretimi 6grencinin ait oldugu bu gevreyi
fark etmesini ve anlamasini saglar. Blandy & Hoffman (1993); Graham (2007); Inwood (2008); Smith
(2002) gibi bazi egitimciler arastirmalarinda dogal ¢evreye, cevrecilik konularina odaklanan yer temelli
bir sanat egitimini savunur. Gorsel sanatlarla iliskili olarak 6grenmenin cevresel, yaratici, etkili ve
duyumsal bir sekilde olmasiyla 6grencilerin problem ¢ézme, elestirel disinme, 6z-yansitici diisinme
becerilerinin de gelisimine katki saglayacagina inanir. Yer temelli sanat 6gretimi ilkokullarda yiritilen
gorsel sanatlar dersleri ve sosyal bilgiler, fen bilgisi, matematik, muzik ve bunun gibi pek ¢ok ders igin
disiplinler arasi bir yaklasimla dogal ¢evrede sanatsal, duygusal ve ¢evresel 6grenmeyi tesvik edebilir.
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