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Introduction

Many societies that have lived or are living in the world have settled in other
countries or hosted other nations due to many economic, social or political reasons such as
migration, natural disasters, war, job opportunities. This mobility between different societies
has paved the way for the creation of bilingual or multilingual speakers who can actively
speak one or more languages besides their mother tongue over time. Turkey, as a state having
a multi-national background, has included very similar formation processes. It has achieved
this through its unifying, integrative and tolerance policy, and thus, has been able to keep
more than one language, culture and religion within its body for centuries.

Although bilingualism has an old background in terms of its formation process and
has begun to be accepted as a social reality today, it has been observed that there has not yet
been a consensus around some concepts that have emerged within this framework. In this
context, we have started to frequently encounter concepts such as mother tongue, second
language, foreign language, bilingualism or multilingualism. Different opinions have been
put forward about what the exact equivalents of these concepts are and what level of
competence in which language skills is required.

Literature Review

According to Bloomfield (1933), bilingualism requires the individual to have a good
level of proficiency in all skill areas of both languages, while according to Haugen (1953),
it starts with uttering meaningful phrases in the other language and develops over time. Orug
(2016), on the other hand, defined bilingualism as the ability of an individual to use a second
language nearly as well as his/her first language. In addition, Orug also explained the
difference between bilingualism and learning a foreign language and stated that a second
language is acquired while a foreign language is learned. In this case, it can be said that an
individual who speaks a foreign language uses that language only when he/she needs it, not
always actively. For this reason, knowing a foreign language and being bilingual are
different concepts. Based on all these definitions, bilingualism can be defined as the active
use of the second language acquired by the individual simultaneously or diachronically,
together with the mother tongue, and the ability to express himself/herself comfortably in
the basic language skills of both languages.

The second language acquisition process can take place simultaneously or
diachronically with the mother tongue. After this language acquisition takes place, it is
important to ensure balanced bilingualism. Balanced bilingualism is defined as having a
similar or equal level of proficiency in both languages (Haugen, 1973). In cases where
balanced bilingualism cannot be achieved during and after the second language acquisition
process, bilingual individuals may encounter some problems in the ability to use one or
sometimes both of those languages. These problems can be common in situations where
balanced bilingualism cannot be achieved due to environmental or individual factors. As a
natural consequence of this, we encounter situations such as negative transfers of one of the
first or second acquired languages to the other, word borrowing, code switching or code
mixing, according to the order of acquisition. In this connection, Romaine (2003) stated that
this situation is frequently seen in bilingual or multilingual individuals. These problems,

© 2022 Journal of Language Education and Research, 8(2), 273-304



275
Investigation of bilingual 7th Grade ...

which are frequently encountered in writing, which is one of the productive skills, can cause
the individual to avoid writing, to experience writing anxiety and stiffness (Zorbaz, 2011).
It is normal for bilingual individuals to have difficulties in writing, which normally requires
a laborious and difficult process. Therefore, the good execution of this process is very
important for a problem-free bilingualism. According to Fishman (1991), bilingualism for
societies is an advantage and a good investment for the future, considering its economic,
social, cultural and diplomatic aspects.

Writing is “a kind of psycho-neural muscle activity that helps the conscious and
subconscious to merge and integrate” (Goger, 2010). However, it is not enough for
individuals to know the rules in written expression. It is essential to focus on practice in
order to reflect what has been learned in a correct, easy, convincing and smooth manner in
writing. Compliance with these rules undoubtedly facilitates the task of explaining and
understanding (Aktas and Giindiiz, 2010). For this reason, starting from the primary school,
individuals should be given a conscious awareness of writing, first of all, through intuition.
Afterwards, this awareness should be transformed into permanent behaviour. In this regard,
Coskun (2009) also stated that establishing healthy communication between people depends
on the effective and conscious use of the language, and the effective and conscious use of
the language depends on a good language education. Therefore, it is important for bilingual
individuals to have a good language education and a conscious awareness for their writing
processes. At this point, not only the criteria based on shape and spelling, but also other
elements that the text should have in a written expression should not be ignored. De
Beaugrande and Dressler (1981) gathered these features, which enable stronger
communication bonds to be established between individuals, under 7 headings. These are
coherence, cohesion, acceptability, purposefulness, relevance, informativeness, and
intertextuality. In the current study, the elements of coherence and cohesion, which are from
among the criteria of textuality related to each other, are addressed. Coherence is the case
where interpretation of one element in the text is dependent on another element in the same
text (Karatay, 2010: 374). It can also be defined as the way in which the sentences in the
text are connected to each other harmoniously and sequentially. Cohesion is related to the
surface structure of the text. Coherence can be defined as the semantic integrity between the
words, sentences and paragraphs that make up the text (Karatay, 2010: 375). Cohesion is
about logical order and connections in the deep structure of the text. Both criteria of
textuality are important elements that make a text readable and understandable. Therefore,
these elements are among the criteria of textuality that should be emphasized in written
language.

When the relevant literature is reviewed, it is seen that many studies in the field of
bilingualism are related to the bilingualism of the Turks living abroad or to the teaching of
Turkish to foreigners who have come to Turkey for different reasons (Akalin, 2004; Geng,
2004; Barin, 2006; Yagmur, 2007; Belet, 2009; Yagmur 2010; Adigiizel, 2011; Yol, 2011;
Sallabasg, 2012; Ase1, 2013; Bingol, 2013; Yilmaz, 2014; Giinay, 2015; Derman, Bardake1
and Oztiirk, 2017). In addition, in the studies conducted in the field of writing education,
problems related to surface structure such as grammatical errors, ambiguity of expression,
punctuation and spelling errors have been emphasized. Less emphasis has been put on issues
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such as links and transitions in the text, flow of the topic, creation of text elements (Ruhi
and Kocaman, 1996; Celikpazu, 2006; Kirbas, 2006; Oztiirk, 2007). Therefore, the current
study is especially important in terms of examining the elements of coherence and cohesion
in the narrative writings of bilingual middle school 7th grade students and determining the
relationship between them.

The purpose of the study is to determine the level of coherent and cohesive text
writing of bilingual middle school 7th grade students based on their narrative writings and
to examine the relationship between these two elements. Moreover, it is aimed to examine
the effects of the bilingualism of the students on their skill of writing in the second language
and to contribute to the development of different perspectives on the development of the
Turkish writing skills of bilingual middle school students on the basis of the problems
identified in this regard. To this end, answers to the following questions were sought:

1. What is bilingual 7th grade students’ level of using the tools of coherence in their
narrative writings?

2. What is bilingual 7th grade students’ level of writing a cohesive text in their
narrative writings?

3. What is the relationship between bilingual 7th grade students’ levels of writing a
coherent and cohesive text in their narrative writings?

Methodology
Research design and publication ethics

This study was carried out by adopting a qualitative research design. Qualitative
research allows the presentation of research results based on codes and categories by reading
the data one by one (Merriam, 1998). Research data were collected through document
analysis, one of the qualitative research methods. Document analysis includes the analysis
of written materials containing information about the case or cases that are aimed to be
investigated (Yildirim & Simsek, 2011).

Since the data obtained in the current study consisted of writing activities conducted
with bilingual 7" grade students, approval was obtained from the Human Research Ethics
Committee before the data collection process was initiated. The date of the ethics committee
decision is February 28, 2022 and the number of the decision is 220027.

Context

This study was carried out in Evciler Secondary School in Mazidagi district of
Mardin. The following sections provide related contextual details.
Participants

The study group of the current research is comprised of 20 bilingual 7th grade
students attending a middle school in the Mazidag district of the city of Mardin in the spring
term of the 2021-2022 school year. All the students in the study group are bilingual students
who first acquired Kurdish and then Turkish at school or in the social environment. Of the
participating students, 11 are females and 9 are males.
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Data collection and analysis

In the research, content analyzes were made for the writing studies obtained
from the students by using the document analysis method. Content analysis technique is
used to analyze documents in qualitative studies (Merriam, 1998). In this context, the basic
process in content analysis is to gather similar data within the framework of certain concepts
and themes and to interpret them in a way that the reader can understand (Yildirim & Simsek,
2011).

The data obtained in the study were examined by using the “Coherence Level
Evaluation Chart” and “Cohesion Level Rubric” developed by Ercan Giiven (2019) with
prior permission.

Procedures

In the current study, content analysis was made on the narration skills of bilingual
middle school 7th grade students and their narrative writings were examined in terms of
cohesion and coherence. The bilingual 7th grade students were asked to create another story
based on a minimal story that was given to them before and combining this minimal story
with the new story they were going to create. The students were asked to put the minimal
story given to them in any part of their story according to the plot of the new story they
would create. While the students were creating their narrative writings in one class hour, no
intervention was made on the students during the writing process, just it was tried to make
them create a new story based only on the minimal story presented to them. In this way,
through the narrative texts obtained from the students, the level of coherent and cohesive
text writing of the students was examined.

In order to establish reliability in the study, 20% of the data were submitted to the
review of two field experts besides the researcher. The researcher and experts’ finding the
same elements of coherence and cohesion in the narratives was accepted as agreement while
their finding different elements of coherence and cohesion was accepted as disagreement.
The reliability of the analysis made in this direction was calculated using the formula
[Agreement/(Agreement+Disagreement)x100] (Miles and Huberman, 1994). In this way,
the level of agreement reached in the analysis of the data was found to be 92%. According
to Miles and Huberman (1994), an agreement level of 80% and above indicates that the
analyses are reliable. For this reason, the fact that the level of agreement of the data obtained
within the scope of the current study is above 80% indicates that the analyses are reliable.

Findings
In this section, there are findings related to the level of coherence and cohesion in
the narrative writings produced by the 7th grade students and the relationship between these
two elements. In addition to this, through some sample narratives taken from the students in
the study group, texts showing the negative transfers that are thought to be made from their
mother tongue to Turkish and which affected the level of coherence and cohesion in the texts
of the students are presented.
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Findings Related to the Frequency of the Bilingual 7th Grade Students’ Using the
Elements of Coherence in Their Narrative Writings

The frequencies and means for the elements of coherence used by the bilingual 7th
grade students in their narrative writings are given in Table 1.

Table 1. Results Related To The Elements Of Coherence Used By The Bilingual 7th Grade
Students In Their Narrative Writings

N:20 Gender F X
Referential F:11 112 10.18
M: 9 86 9.55
Syntactic/Lexical F:11 7 41 3.72
M:9 28 3.11
Total Coherence F:11 7 153 7.00
M: 9 114 6.33

It is seen that the female students have a higher frequency and mean than the male
students both in using each element of coherence and in total coherence. In using the
elements of referential coherence, the mean of the female students is 10.18 while that of the
male students is 9.55. In using the elements of syntactic/lexical coherence, the mean of the
female students is 3.72 while that of the male students is 3.11. In using all the elements of
coherence, the mean of the female students is 7.00 while that of the male students is 6.33.
However, since this difference is not very large, it is not statistically significant. In addition,
although it was seen that the students used the elements of coherence, it was seen that they
did not use them correctly and properly. Below are given sample narrative writings taken
from a few students to illustrate this situation.

Figure 1. Sample Narrative Writing 1
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Figure 2. Sample Narrative Writing 2
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It is seen from their sentence structures and expression styles in Figures 1 and 2 that
although the students used the elements of coherence frequently, they could not use them
correctly and functionally in their written narratives.

Findings Related to the Level of Cohesion in the Narrative Writings of the Bilingual
7th Grade Students

Table 2 shows the total cohesion scores and mean cohesion scores taken by the
bilingual 7th grade students from their narrative writings.

Table 2. Results Related To The Level Of Cohesion In The Narrative Writings Of The Bilingual
7th Grade Students

N:20 Gender Total Score X
Total Cohesion F:11 112 10.18
M: 9 86 9.55

It is seen that the mean score of the female students for writing cohesive texts (10.18)
is higher than that of the male students (9.55). However, since this difference is not very
large, it is not statistically significant. Although the students got a certain score regarding
cohesion, the score they got is quite low. Below are given sample narrative writings of some
students to illustrate this situation.
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Figure 3. Sample Narrative Writing 3
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Figure 4. Sample Narrative Writing 4
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It is seen in the sample narrative writings given in Figure 3 and Figure 4 that the
students could not put their texts on a logical plane, changed the narrator of the event all of
a sudden and constantly, could not integrate the text that was given to them to the new text
they had created, and therefore created incoherent texts.

Findings Related to the Correlation between the Coherence and Cohesion Levels in
Their Narrative Writings of the Bilingual 7th Grade Students

Table 3 shows the correlation between the coherence and cohesion scores in the
narrative writings of the bilingual 7th grade students.
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Table 3. The Correlation between the Coherence and Cohesion Levels in the Narrative Writings
of the Bilingual 7th Grade Students

Criteria of Textuality Coh Cohesion
oherence

.95**

Coherence

Cohesion .95**

p<.05
When Table 3 is examined, it is seen that there is a positive and high correlation

(r=0.95) between coherence and cohesion. Below is an example of a narrative taken from a
student with a high level of coherence and cohesion, showing that the elements of coherence

and cohesion are related to each other.

Figure 5. Sample Narrative Writing 5
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It is also seen in the sample narrative in Figure 5 that the level of coherence can be
strong in a text with a high level of cohesion, and that the level of coherence may be weak
in a text with a low level of cohesion, and that these two textuality criteria support each
other.

Discussion and Conclusion

The results of the current study, which examines the narrative writings of the
bilingual middle school 7th grade students in terms of coherence and cohesion, are discussed
within the framework of the effect of bilingualism on the ability to write coherent and
cohesive text in the second language and the relationship between these two elements.

In the study, the bilingual 7th grade students were asked to create another story based
on a minimal story that was given to them before and combining this minimal story with the
new story they were going to create. In this connection, when the coherence and cohesion
levels in the narrative writings produced by the students were examined, it was determined
that the students were not at the desired level in terms of using both criteria of textuality. It
was determined that the female students are more successful than the male students in all
the criteria of referential, semantic/lexical and total coherence. Similarly, it was determined
that the female students are at a better level than the male students in writing cohesive texts.
This supports the findings of the studies that concluded that female students are more
successful than male students in writing activities (Ari, 2010; Tiifek¢ioglu, 2010; Ulper,
2011; Coban & Karadiiz, 2015; Kali, 2016.).

When the written works of the students in the study group were examined, it was
observed that they significantly reflected their bilingualism in their written narratives and
made negative transfers from their mother tongue to Turkish. The main reason for this
situation can be shown as the fact that the Kurdish language they first acquired has different
syntactic, morphological, etymological and phonological features from Turkish and that it
belongs to the Ural-Altaic language family, which is different from the language family of
Turkish which is the Indo-European language family. This situation is confirmed by many
examples of inverted syntaxes in the narrative writings of the students, the inadequacy of
vocabulary and language coding, thinking in Kurdish and writing in Turkish, finding the
solution in changing the narrator because they could not integrate the given text to the text
they would write and tense inconsistencies. In fact, the results of studies conducted on
different groups in the field of bilingualism support this situation in terms of pointing out
the effect of the mother tongue on the acquired second language (Cengiz and Tiirk, 2009;
Tiim, 2014; Goziikiiclik, 2015; Aykag, 2016; Y1lmaz and Sekerci, 2016; Kan and Yesiloglu;
2017; Aydin and Giin, 2018).

The data showing that bilingualism is actually an advantage rather than a
disadvantage for individuals with a conscious awareness of language and that draw attention
to socioeconomic factors in this sense are quite remarkable. It was seen that especially two
written products obtained from the study group were at a much better level than the other
students’ written products. When all variables were questioned, it was determined that these
two students, like other students, first acquired Kurdish and then Turkish, and used these
languages at proportions close to each other. Later, in the interviews with the students, it
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was clearly understood that the parents of these two students were bilingual like the parents
of the other students in the study group, but they were teachers, their income, education
levels and living standards were higher than the others, so this difference is thought to be
because of the socioeconomic status. This result of the study is similar to the findings of the
studies that proved the importance of socioeconomic level for success in the literacy process
and for success in education in general (Fitzgerald, Spiegel and Cunningham, 1991;
Cikrike1, 1999; Vural, 2004; Sirin, 2005; Tiirkoglu, 2008; Erkan, 2011; ipek, 2011; Sahin,
2011).

In the current study, which reached the conclusion that the elements of coherence
and cohesion, which are among the textuality criteria, are related to each other and that a
cohesive text also brings coherence, a positive and significant correlation at the level of .95
was determined between these two elements. Due to this high and positive correlation
between them, it can be said that these two criteria of textuality affect each other to a certain
extent, and since it is more inclusive, a cohesive text brings coherence, but cohesion cannot
be ensured in every coherent text because the high level of coherence score, which occurs
depending on the frequency and repetition of students’ use of tools of coherence, is not
sufficient for a cohesive text. Therefore, while it is possible to say that every text with a high
level of cohesion can also have a high level of coherence, it is not possible to say the
opposite. When the relevant literature is examined, it is seen that there is a positive
correlation between coherence and cohesion (Shi, 1993; Bae, 2001; Ramadan, 2003; Lui &
Brane, 2005; Karatay, 2010; Coban and Karadiiz, 2015). This result obtained in the current
study is parallel to the results obtained in these studies in the literature.

Suggestions

The following suggestions can be made in light of the results obtained in the current
study, which revealed the status of bilingual secondary school 7th grade students’ writing
coherent and cohesive texts, the problems they encountered in this regard due to their mother
tongue, and the relationship between their levels of coherence and cohesion:

e First of all, in-service training seminars on bilingualism can be organized for
teachers who are at the centre of education, especially for primary and
Turkish teachers appointed to schools in regions with a high bilingual
population.

¢ Inteacher training in this area, the content of elective courses focused on both
writing skills and bilingualism can be enhanced and the number of class hours
allocated to such courses can be increased.

e Teachers can be trained to be highly knowledgeable and conscious of
multiculturalism and multilingualism as well as to have pedagogical
knowledge.

e Writing activities that will contribute to students’ developing positive
feelings towards writing can be included by supporting the implementation
of writing activities with different methods and techniques.
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e Parents can be made aware of bilingualism and its balanced development,
seminars and meetings can be organized on this subject and cooperation
between parents, teachers and schools can be established.

e It can be ensured that teachers focus on improving and supportive applied
studies in writing skills as well as in all basic language skills of middle school
students.

e In addition to the theoretical studies carried out in the literature, practice-
oriented studies or projects to improve students’ writing skills can be
conducted.

e The number of studies dealing with bilingualism in general and the problems
faced by bilingual students in other language skills in particular can be
increased.
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Ozet

Bu ¢alismada Tiirkgeyi ikinci dil olarak edinmis olan iki dilli ortaokul 7.
simif &grencilerinin Oykiileyici anlatimlari, metinsellik dlgiitlerinden
olan bagdasiklik ve tutarlilik unsurlari agisindan incelenmistir.
Arastirmanin ¢alisma grubunu 2021-2022 egitim 6gretim yili bahar
yartyilinda Mardin’in Mazidag ilgesinde 6grenim goren iki dilli 20
ortaokul 7. sinif 6grencisi olusturmaktadir. Calisma grubunun tamami
ilk olarak Kiirt¢eyi ardindan da okulda veya sosyal gevrede Tiirkgeyi
edinmig olan iki dilli (bilingual) dgrencilerden olusmaktadir. Calisma
nitel arastirma desenlerinden dokiiman incelemesi yontemi kullanilarak
gerceklestirilmistir. Caligmada Sgrencilerden elde edilen yazili anlatim
caligmalar1 iizerinde icerik analizi gerceklestirilmistir. Aragtirmadan
elde edilen veriler “Bagdasiklik Diizeyi Degerlendirme ¢izelgesi” ile
“Tutarlilik Diizeyi Analitik Puanlama Anahtar’” Olgme araglariyla
incelenmistir. Calismada iki dilli 7. Sinif 6grencilerinden kendilerine
onceden verilmis olan bir kiiglirek dykiiden yola ¢ikarak ve bu 6ykiiyili
olusturacaklar1 yeni 6ykii ile birlestirerek bir baska 6ykii olusturmalari
istenmistir. Ogrencilerden olusturacaklar1 yeni dykiiniin kurgusuna gore
kendilerine dnceden verilmis olan kiigiirek oykiiyii, dykiiniin herhangi
bir yerine koymalar1 istenmistir. Bu sayede 6grencilerden elde edilen
Oykiileyici metinler araciligiyla, iki dilliligin 6grencilerin dykiileyici
anlatimlarinda bagdasik ve tutarli metin yazma iizerindeki etkisi
incelenmistir. Calismada Ogrencilerin Oykiileyici anlatimlarinda ana
dillerinin de yansimalari oldugu ve metinlerini ilk edindikleri dil
semalar1 dogrultusunda olugturduklari tespit edilmistir.

Veri toplama siirecinden o6nce Mugla Sitki Kogman Universitesi Insan
Arastirmalar1 Etik Kurulu’ndan onay alinmustir. {lgili etik kurul karar tarihi 28
Subat 2022 olup karar numaras1 220027’dir. Calisma etik standartlara uygun
olarak ytriitiilmiistiir.

Tiim yazarlar ayni oranlarda ¢aligmaya katki sunmustur. Bu sebeple tiim yazarlar
¢alismadan ayni 6l¢iide sorumludurlar.

Calismada herhangi bir ¢ikar catigmasi yoktur.
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Giris

Diinya iizerinde yasamis veya yasamakta olan birgok toplum; go¢, dogal afet, savas,
is imkan1 gibi bircok ekonomik, toplumsal veya siyasal sebepten dolay1 bagka iilkelere
yerlesmis ya da baska milletlere ev sahipligi yapmistir. Farkli toplumlar arasinda
gerceklesen bu hareketlilik zaman igerisinde ana dillerinin yaninda bir veya birden fazla dili
aktif bir sekilde konusabilen iki veya ¢ok dilli konusurlarin olusumuna zemin hazirlamistir.
Tiirkiye de 6zellikle ¢ok uluslu bir gegmise sahip devlet olma 6zelligiyle benzer olusum
stireglerini ziyadesiyle icerisinde barndirmistir. Bunu ise birlestirici, biitlinlestirici ve
hosgdrii politikas1 sayesinde basarmis ve dolayisiyla ylizyillarca birden ¢ok dil, kiiltiir ve
dini biinyesinde tutabilmistir.

Iki dillilik, olusum siireci bakimindan her ne kadar eski bir gegmise dayanmis ve
giinimiizde artik toplumsal bir gercgeklik olarak kabul edilmeye baslanmis olsa da bu
cergevede ortaya ¢ikmis olan bazi kavramlar etrafinda heniiz bir fikir birliginin saglanmadigi
goriilmiistiir. Bu baglamda ana dil, ana dili, ikinci dil, yabanci dil, iki dillilik veya ¢ok dillilik
gibi kavramlar sik¢a karsimiza ¢ikmaya baglamigtir. Bu kavramlarin tam karsiliklarinin ne
oldugu ve hangi dil becerilerinde ne diizeyde bir yetkinlik gerektirdigi ile ilgili olarak da
farkli goriisler ortaya atilmistir.

Alanyazin Taramasi

iki dillilik, Bloomfield’ gére (1933) her iki dilin tiim beceri alanlarinda bireyin iyi
bir yetkinlik diizeyine sahip olmasini gerekli kilarken; Haugen’e gore (1953) bu durum karsi
dilde anlaml1 ifadeler ortaya koymakla baglar ve zaman igerisinde gelisir. Orug (2016) ise
iki dilliligi, bireyin bir dilin yaninda ikinci bir dili de ona yakin diizeyde kullanabilme
yetenegi olarak tanimlamistir. Bununla birlikte Orug, iki dilliligin yabanci dil ile olan farkim
da agiklamis ve ikinci dilin edinilerek; yabanci dilin ise dgrenilerek kazanildigini ifade
etmistir. Bu durumda yabanci dil bilen bireyin, o dili her zaman aktif bir bicimde degil de
ithtiya¢ duymasi halinde kullaniyor oldugundan s6z edilebilir. Bu sebeple de yabanci dil
biliyor olmak ile iki dilli olma durumu birbirinden farkli kavramlardir. Tiim bu tanimlardan
yola ¢ikarak iki dillilik, bireyin es veya art zamanh olarak edindigi ikinci dili, ana dili ile
beraber aktif bir sekilde kullanmasi ve her iki dilin de temel dil becerilerinde kendisini
rahatc¢a ifade edebilmesi olarak tanimlanabilir.

Ikinci dil edinim siireci ana dili ile es zamanli gerceklesebilecegi gibi art zamanli bir
sekilde de gergeklesebilmektedir. Dil edinim siireci gerceklestikten sonra ise dengeli iki
dilliligin (balanced bilingualism) saglanmasi 6nem arz etmektedir. Dengeli iki dillilik,
konusulan her iki dilde de birbirine yakin veya esit diizeyde bir yetkinlige sahip olmak
seklinde tanimlanmustir (Haugen, 1973). ikinci dil edinim siireci ve sonrasinda dengeli iki
dilliligin saglanamadig1 durumlarda, iki dilli bireyler o dillerden birini veya bazen her ikisini
de kullanma becerisinde birtakim problemler ile karsilasabilmektedirler. Bu problemler,
cevresel veya bireysel faktorlere bagl olarak dengeli iki dilliligin saglanamadig1 durumlarda
yaygin bir sekilde karsimiza ¢ikabilmektedirler. Bunun dogal bir sonucu olarak da edinim
sirasina gore ilk veya ikinci edinilen dilden birinin digerine yaptigi olumsuz aktarimlar,
kelime odiin¢lemeleri (word borrowing), diller arasi gecis (code switching) veya dil
karmasasi (code mixing) gibi durumlarla siklikla karsilasilir. Nitekim Romaine (2003) de
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iki veya c¢ok dilli bireylerde bu durumun sik¢a goriildiiglinii belirtmistir. Anlatma
becerilerinden olan yazma becerisinde de sik¢a karsilagilan bu sorunlar, 6zellikle bireyin
yazma eyleminden kaginmasina, yazma kaygisi ve tutuklugu yasamasina sebep
olabilmektedir (Zorbaz, 2011). Normalde de zahmetli ve zor bir siire¢ gerektiren yazma
becerisinde, iki dilli bireylerin zorluk ¢ekmesi de olagan bir durumdur. Dolayisiyla bu
stirecin 1yi ylriitiilmesi, sorunsuz bir iki dillilik i¢in olduk¢a 6nem arz etmektedir. Nitekim
Fishman’a gore de (1991) toplumlar i¢in iki dillilik; ekonomik, toplumsal, kiiltiirel ve
diplomatik yonleri goz Oniinde bulunduruldugunda bir avantaj ve gelecek i¢in iyi bir
yatirimdir.

Yazmak, “bilin¢g ve bilingaltinin birlesip biitiinlesmesine yardimci olan bir tiir
ruhsal- sinirsel kas etkinligidir.” (G6ger, 2010). Bununla birlikte bireylerin yazili anlatimda
kurallar1 biliyor olmasi yeterli degildir. Diisiincelerin dogru, kolay, inandirici ve piirlizsiiz
bir anlatim ile yaziya yansitilabilmesi i¢in uygulamaya yonelmek sarttir. Bu kurallara
uyulmasi anlatma ve anlama igini sliphesiz kolaylastirir (Aktas ve Giindiiz, 2010). Bu
sebeple de ilkokul siirecinden baglanarak oncelikle sezdirme yontemiyle bireylere bilingli
bir yazma farkindali§i kazandirilmalidir. Sonrasinda ise bu farkindaligin kalic1 davranisa
doniismesi saglanmalidir. Nitekim Coskun (2009) da, insanlar arasinda saglikli iletisimin
kurulabilmesinin, dilin etkili ve bilin¢li kullanilmasina; dilin etkili ve bilin¢li kullaniminin
ise, iyl bir dil egitimine bagli oldugunu ifade etmistir. Dolayisiyla iki dilli bireylerin de
yazma slire¢lerinde iyi bir dil egitimi ve bu baglamda bilingli bir farkindalik kazanmalari
onem arz etmektedir. Bu noktada yalnizca sekle ve imlaya dayali 6l¢iitler degil; bir yazili
anlatimdaki metnin tasimasi1 gereken diger unsurlar da géz ardi edilmemelidir. Bireyler
arasinda daha giiclii iletisim baglarinin kurulmasini saglayan bu 6zellikleri De Beaugrande
ve Dressler (1981) 7 baglik altinda toplamistir. Bunlar; bagdasiklik, tutarlilik, kabul
edilebilirlik, amaglilik, duruma uygunluk, bilgilendiricilik ve metinler arasiliktir. Bu
caligmada metinsellik dl¢iitlerinden birbiriyle ilintili olan bagdasiklik ve tutarlilik unsurlar
ele alinmistir. Bagdasiklik, metinde yer alan bir 6genin yorumunun metinde yer alan bir
bagka 6geye bagli olmasi durumudur (Karatay, 2010: 374). Metindeki ciimlelerin birbirine
uyum igerisinde ve art arda siralanarak baglanma sekli olarak da tanimlanabilir. Bagdasiklik
metnin yiizey yapist ile alakali bir durumdur. Tutarlilik ise; metni olusturan kelime, climle
ve paragraflar arasindaki anlamsal biitiinliik seklinde tanimlanabilir (Karatay, 2010: 375).
Tutarlilik, metnin derin yapisindaki mantiksal diizen ve baglantilarla alakalidir. Her iki
metinsellik Olcilitii de, bir metni okunabilir ve anlagilabilir kilan 6nemli unsurlardir.
Dolayisiyla bu unsurlar, yazili anlatimda dnemle iizerinde durulmasi gereken metinsellik
Olciitlerindendir.

Igili literatiir incelendiginde iki dillilik alaninda yapilmis bir¢ok ¢alismanin yurt
disinda yasayan Tiirklerin iki dilliligine veya farkli sebeplerden dolay: Tiirkiye’ye gelmis
yabancilarin Tiirkge &gretimine iligskin oldugu goriilmiistiir (Akalin, 2004; Geng, 2004;
Barin, 2006; Yagmur, 2007; Belet, 2009; Yagmur 2010; Adigiizel, 2011; Yol, 2011,
Sallabasg, 2012; Asci, 2013; Bing6l, 2013; Yilmaz, 2014; Giinay, 2015; Derman, Bardake¢1
ve Oztiirk, 2017). Bunun yam sira yazma egitimi alaninda yapilmis olan ¢alismalarda
genellikle 6grencilerin dil bilgisi yanlishklari, anlatim bozukluklari, noktama ile imla
hatalar1 gibi yiizey yapi ile ilintili olan sorunlar iizerinde durulmustur. Metindeki baglant
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ve gegigler, konu akisi, metin elementlerini olusturma gibi basliklar {izerinde daha az
durulmustur (Ruhi ve Kocaman, 1996; Celikpazu, 2006; Kirbas, 2006; Oztiirk, 2007).
Dolayisiyla bu ¢alisma, ozellikle iki dilli ortaokul 7. sinif 6grencilerinin yazili anlatim
tiirlerinden olan Oykiileyici anlatimlarindaki tutarlilik ve bagdasiklik unsurlarini incelemesi
ve bunlar arasindaki iligkiyi tespit etmesi bakimindan 6nem arz etmektedir.

Calismanin amaci; iki dilli ortaokul 7. simf oOgrencilerinin Tiirk¢e yazma
becerilerindeki Oykiileyici anlatimlarindan yola ¢ikarak 6grencilerin bagdasik ve tutarh
metin yazma diizeylerini tespit edip bu iki unsur arasindaki iliskiyi incelemektir. Ayrica
ogrencilerin iki dilli olma durumlarin, ikinci dildeki yazma becerisine olan etkilerini
incelemek ve bu hususta tespit edilen sorunlardan yola c¢ikarak iki dilli ortaokul
ogrencilerinin Tiirkge yazma becerilerinin gelistirilmesi konusunda farkli bakis acilari
gelistirmeye katki saglamak amaclanmistir.

Bu amag¢ dogrultusunda asagidaki sorulara cevap aranmistir:

1. iki dilli 7. simf dgrencilerinin Sykiileyici anlatimlarinda bagdasiklik araglarini
kullanma diizeyleri nedir?

2. 1ki dilli 7. siuf dgrencilerinin dykiileyici anlatimlarinda tutarli metin yazma
diizeyleri nedir?

3. iki dilli 7. simf 6grencilerinin dykiileyici anlatimlarinda bagdasik ve tutarli metin
yazma diizeyleri arasindaki iliski nedir?

Yontem
Arastirma deseni ve yayin etigi

Bu calisma nitel arastirma deseni benimsenerek gergeklestirilmistir. Nitel
arastirmalar, verilerin teker teker okunmasi yoluyla kod ve kategorilere dayali bir sekilde
aragtirma sonuglarimin sunulmasini saglar (Merriam, 1998). Arastirma verileri nitel
arastirma yontemlerinden dokiiman incelemesi yoluyla toplanmistir. Dokiiman incelemesi,
arastirtlmas1 hedeflenen olgu ya da olgular hakkinda bilgi iceren yazili materyallerin
analizini kapsamaktadir (Yildirim ve Simsek, 2011).

Arastirmada elde edilen verilerin, iki dilli 7. siif 6grencileri ile yapilan yazma
caligmalarindan olusmasi sebebiyle, veri toplama siirecinden 6nce Mugla Sitki Kogman
Universitesi insan Arastirmalar1 Etik Kurulu’ndan onay almmustir. Ilgili etik kurul karar
tarihi 28 Subat 2022 olup karar numarasi 220027 dir.

Arastirma grubu

Arastirma grubunu 2021-2022 egitim o6gretim yili bahar yarityilinda Mardin’in
Mazidag: ilgesinde Evciler Ortaokulu’nda 6grenim gérmekte olan iki dilli 20 ortaokul 7.
siif 6grencisi olugturmaktadir. Aragtirma grubunun tamami ilk olarak Kiirt¢eyi ardindan da
okulda veya sosyal cevrede Tiirk¢ceyi edinmis olan iki dilli (bilingual) 6grencilerden
olusmaktadir. Ogrencilerin 11’ini kiz; 9’unu ise erkek 6grenciler olusturmaktadir.

Veri toplama araglari ve verilerin analizi

Arastirmada dokiiman incelemesi yontemi kullanilarak 6grencilerden elde edilen
yazma calismalar1 i¢in igerik analizleri yapilmistir. Nitel caligmalarda dokiimanlarin
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incelenmesinde icerik analizi teknigi kullanilmaktadir (Merriam, 1998). Bu baglamda igerik
analizinde yapilan temel islem, birbirine benzeyen verileri belirli kavramlar ve temalar
cergevesinde bir araya getirmek ve okuyucunun anlayabilecegi bir bigimde diizenleyerek
yorumlamaktir (Yildirim ve Simsek, 2011).

Arastirmadan elde edilen veriler Ercan Giiven (2019) tarafindan gelistirilen
“Bagdasiklik Diizeyi Degerlendirme Cizelgesi” ile “Tutarlilik Diizeyi Analitik Puanlama
Anahtar1” 6lgme araglariyla incelenmistir.

Prosediirler

Bu aragtirmada iki dilli ortaokul 7. simif 6grencilerinin dykiileyici anlatim
caligmalari tlizerinde icerik analizi yapilarak Oykiileyici anlatimlar1 bagdasiklik ve tutarlilik
unsurlar1 acisindan incelenmistir. IKi dilli 7. smmif 6grencilerinden kendilerine dnceden
verilmis olan bir kiicilirek dykiiden yola ¢ikarak ve bu 6ykiiyii olusturacaklar1 yeni dykii ile
birlestirerek bir baska dykii olusturmalari istenmistir. Ogrencilerden olusturacaklar yeni
oykiiniin kurgusuna gore kendilerine dnceden verilmis olan kiiclirek Oykiiyii, Oykiiniin
herhangi bir yerine koymalar1 istenmistir. Ogrenciler bir ders saati igerisinde dykiileyici
anlatimlarin1  olustururken; yazma siirecinde ogrencilere herhangi bir miidahalede
bulunulmamis; yalnizca kendilerine sunulan kiigiirek dykiiden hareketle yeni bir oykii
olusturmalar1 saglanmaya calisilmistir. Bu sayede Ogrencilerden elde edilen Gykiileyici
metinler araciligiyla; 6grencilerin Oykiileyici anlatimlarindaki bagdasik ve tutarli metin
yazma diizeyleri ve incelenmistir.

Arastirmada giivenirligin saglanabilmesi i¢in, verilerin %20’si aragtirmaci disinda
ayrica iki alan uzmaninin goriisiine daha sunulmustur. Arastirmact ve uzmanlarin, iki dilli
7. smif 6grencilerinin Oykiileyici anlatimlarindaki bagdasiklik ve tutarlilik unsurlarindan
ayni ogeleri bulmalar1 goriis birligi, farkli 6geleri bulmalari ise goriis ayriligr olarak kabul
edilmistir. Bu dogrultuda yapilan analizin giivenirligi [Goriis birligi/(Gortiis birligi+Gortis
ayrilig1)x100] formiilii kullanilarak hesaplanmistir (Miles ve Huberman, 1994). Buna gore
verilerin analizinde ulasilan uyum diizeyi %92’dir. Miles ve Huberman’a gore (1994), uyum
diizeyinin %80 ve lizerinde olmasi analizlerin giivenilir oldugunu gostermektedir. Bu
sebeple arastirma kapsaminda elde edilen verilerin uyum diizeyi %80°nin tizerinde olmasi,
analizlerin gilivenilir oldugunu gostermektedir.

Bulgular

Bu boliimde, iki dilli 7. sinif 6grencilerinin dykiileyici anlatimlarindaki bagdasiklik
ve tutarlilik diizeyleri ile bu iki unsur arasindaki iliskiye dair bulgular yer almaktadir. Bunun
yani sira ¢alisma grubundaki 6grencilerden alinan bazi dykiileyici anlatim Grnekleriyle;
ogrencilerin metinlerindeki bagdasiklik ile tutarlilik diizeyini etkileyen ana dillerinden
Tiirk¢eye yaptiklar diisiiniilen olumsuz aktarimlar1 gosteren metinlere yer verilmistir.

Iki Dilli 7. Simf Ogrencilerinin Oykiileyici Anlatimlarinda Bagdasikhk Unsurlarim
Kullanma Sikhiklarina iliskin Bulgular

Iki dilli 7. smf 6grencilerinin dykiileyici anlatimlarinda kullanmis olduklar
bagdasiklik unsurlarina iliskin frekans ve ortalamalar Tablo 1’de yer almaktadir.
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Tablo 1. Iki Dilli 7. Simf Ogrencilerinin Oykiileyici Anlatimlarinda Kullandiklar1 Bagdasiklik
Unsurlarina liskin Sonuglar

N:20 Cinsiyet F X
Gonderimsel K: 11 112 10.18
E:9 86 9.55
Bigimsel/So6zliiksel K: 11 41 3.72
E:9 28 311
Toplam Bagdasiklik K: 11 153 7.00
E:9 114 6.33

Kiz 6grencilerin gerek her bir bagdasiklik 6gesini kullanmada gerekse toplam
bagdasiklikta erkek Ogrencilerden daha yiiksek bir frekans ve ortalamaya sahip oldugu
goriilmektedir. Gonderimsel bagdasiklik dgelerini kullanmada kiz 6grencilerin ortalamasi
10.18, erkek 6grencilerin ortalamasi ise 9.55°tir. Bicimsel/sozliiksel bagdasiklik 6gelerini
kullanmada kiz 6grencilerin ortalamasi 3.72, erkek dgrencilerin ortalamasi ise 3.11°dir.
Toplam bagdasiklik ogelerini kullanmada kiz Ogrencilerin ortalamasi 7.00, erkek
ogrencilerin ortalamasi ise 6.33’tiir. Kiz ve erkek Ogrenciler arasinda her ne kadar bir
ortalama farki olsa da aradaki bu fark diisiik oldugundan istatistiksel olarak da anlamli
bulunmamistir. Ayrica 6grencilerin her ne kadar bagdasiklik dgelerini kullanmis oldugu
goriilse de bunlar1 dogru ve yerinde kullanmadiklar1 goriilmiistiir. Asagida bu durumu
gosteren birkac 6grenciden alinmis dykiileyici anlatim ornekleri yer almaktadir.

Sekil 1. Yazili Anlatim Ornegi 1
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Sekil 2. Yazili Anlatim Ornegi 2
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Ogrencilerin bagdasiklik dgelerini her ne kadar sik kullantyor olduklar1 gériilse de
climle yapilarindan ve ifade tarzlarindan bunu dogru ve islevsel bir bicimde yazili
anlatimlarina yansitamadiklar1 Sekil 1 ve Sekil 2°deki 6rnek anlatimlarinda goriilmektedir.

iki Dilli 7. Simuf Ogrencilerinin Oykiileyici Anlatimlarimin Tutarhhk Diizeylerine
Tliskin Bulgular

Iki dilli 7. simf dgrencilerinin Sykiileyici anlatimlarindan almis olduklar1 toplam
tutarlilik puanlari ile tutarlilik puan ortalamalar1 Tablo 2’de yer almaktadir.

Tablo 2. iki Dilli 7. Smif Ogrencilerinin Oykiileyici Anlatimlarindaki Tutarlilik Diizeylerine
Iliskin Sonuglar

N:20 Cinsiyet Toplam Puan X
Toplam Tutarlilik K:11 112 10.18
E:9 86 9.55

Kiz 6grencilerin tutarlt metin yazma ortalamalarinin da (10.18) erkek 6grencilerden
(9.55) fazla oldugu goriilmektedir. Bununla birlikte aradaki bu fark ¢ok fazla olmadigindan
istatistiksel olarak da farkin anlamli olmadig1 diisiiniilmektedir. Ogrenciler tutarliliga iliskin
her ne kadar belli diizeyde bir puan almis olsalar da aldiklar1 bu puan oldukga diisiiktiir.
Asagida bu durumu gosteren birkag dgrenciden alinmis Oykiileyici anlatim Ornekleri yer
almaktadir.
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Sekil 3. Yazili Anlatim Ornegi 3
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Sekil 4. Yazili Anlatim Ornegi 4
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Ogrencilerin metinlerini mantiksal bir diizleme oturtamadig1, olayin anlaticisin1 bir
anda ve stirekli olarak degistirdigi, kendilerine 6nceden verilmis olan metni olusturduklar
yeni metne yediremedigi ve dolayisiyla da tutarsiz metinler olusturmus olduklar; Sekil 3 ve

Sekil 4’teki 6rnek anlatimlarinda goriilmektedir.

iki Dilli 7. Simif Ogrencilerinin Oykiileyici Anlatimlarindaki Bagdasiklik ve Tutarlihk

Diizeyleri Arasindaki Korelasyona Iliskin Bulgular

Iki dilli 7. simf dgrencilerin dykiileyici anlatimlarmdaki bagdasiklik ve tutarlilik

puanlar arasindaki korelasyona iliskin durum Tablo 3’te yer almaktadir.

Tablo 3. iki Dilli 7. Sinif Ogrencilerinin Oykiileyici Anlatimlarindaki Bagdasiklik ve Tutarlilik

Diizeyleri Arasindaki iliski

Metinsellik Olgiitleri
Bagdasiklik

Tutarlilik
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Bagdasiklik 1 95**

Tutarlilik .95** 1

p<.05
Tablo 3 incelendiginde bagdasiklik ve tutarlilik unsurlar1 arasinda pozitif yonlii ve

yliksek bir korelasyon (r=0.95) oldugu goriilmektedir. Tutarlilik ve bagdasiklik unsurlarinin
birbiriyle ilintili oldugunu gosteren ve hem bagdasiklik hem de tutarlilik diizeyi ytiksek olan
bir 6grenciden alinmis dykiileyici anlatim 6rnegi asagida yer almaktadir.

Sekil 5. Yazili Anlatim Ornegi 5
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Tutarlilik diizeyi yiliksek olan bir metinde bagdasiklik diizeyinin de giiclii
olabilecegi; tutarlilik diizeyi diisilk olan bir metinde bagdasiklik diizeyinin de zayif
olabilecegi ve bu iki metinsellik Olgiitiiniin birbirini destekledigi Sekil 5’teki 6rnek

anlatimda da gorilmektedir.

Sonu¢ ve Tartisma
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iki dilli ortaokul 7. siif &grencilerinin dykiileyici anlatimlarini bagdasiklik ve
tutarlilik unsurlar1 bakimindan inceleyen bu ¢aligmanin sonuglari; iki dilli olma durumunun
ikinci dilde bagdasik ve tutarlt metin yazabilmeye olan etkisi ile bu iki unsur arasindaki iliski
cercevesinde ele alinmustir.

Calismada iki dilli 7. siif 6grencilerinden kendilerine daha evvel verilmis olan bir
kiigiirek (minimal) dykiiden yola ¢ikarak olusturacaklar1 yeni dykiiniin akisina gére metne
bu kiiclirek Oykiiyii yedirmeleri istenmistir. Bu dogrultuda kendilerinden elde edilen
oykiileyici anlatimlardaki bagdasiklik ve tutarlilik diizeyleri incelendiginde, 6grencilerin her
iki metinsellik Olciitiinii de kullanma bakimindan istendik diizeyde olmadigi tespit
edilmistir. Bagdasiklik 6gelerinden gonderimsel, bigimsel/sozliiksel ve toplam bagdasiklik
basliklarinin tiimiinden kiz 6grencilerin erkek 6grencilerden daha basarili oldugu tespit
edilmistir. Benzer sekilde tutarli metin yazma konusunda da kiz o6grencilerin erkek
ogrencilerden daha iyi diizeyde olduklari tespit edilmistir. Bu durum yazma ¢alismalarinda
kiz 6grencilerin erkek 6grencilerden daha basarili oldugu sonucuna ulasan ¢aligsmalarla da
(Ar1, 2010; Tiifekgioglu, 2010; Ulper, 2011; Coban & Karadiiz, 2015; Kali, 2016.)
ortiismektedir.

Calisma grubundaki o6grencilerin yazma c¢aligmalart incelendiginde iki dilli olma
durumlarin1 yazili anlatimlarina ciddi Ol¢iide yansittiklart ve ana dillerinden Tiirkgeye
olumsuz aktarimlar (transfer) yapmis olduklar1 gozlenmistir. ilk edinmis olduklart
Kiirtgenin, Hint-Avrupa dil ailesinden olmas1 sebebiyle, Ural-Altay dil ailesine ait olan ve
eklemeli bir dil yapis1 6zelligi tasiyan Tiirkgeden farkli sentaktik, morfolojik, etimolojik ve
fonolojik oOzellikler tasiyor olmasi, bu durumun temel sebebi olarak gosterilebilir.
Ogrencilerin  dykiileyici anlatimlarindaki devrik s6z dizimleri, s6z varliklarinin
yetersizligine ve dil kodlamalarina bagh olarak Kiirt¢e diisiinlip Tiirkge yazmalari, metni
birbirine yediremeyip careyi anlaticiy1 degistirmekte bulmalari, zaman uyumsuzluklari gibi
bir¢cok 6rnek; bu durumu dogrular niteliktedir. Nitekim iki dillilik alaninda farkli gruplar
iizerinde yapilmis olan ¢alismalarin sonuclari da ana dilin edinilen ikinci dil {izerindeki
etkisine isaret etmesi bakimindan bu durumu desteklemektedir (Cengiz and Tiirk, 2009;
Tiim, 2014; Goziikiiclik, 2015; Aykag, 2016; Y1lmaz and Sekerci, 2016; Kan and Yesiloglu;
2017; Aydin and Giin, 2018).

Bilingli bir dil farkindalig1 olan bireyler i¢in iki dilliligin aslinda bir dezavantaj degil
de avantaj oldugunu gosteren ve bu anlamda sosyoekonomik faktorlere dikkat ¢ceken veriler
caligmanin sonuglar1 acisindan oldukca dikkat ¢ekicidir. Calisma grubundan elde edilen
ozellikle iki yazma c¢aligmasinin, geri kalan diger 6grencilerin yazma ¢aligmalarindan ¢ok
daha iyi diizeyde oldugu goriilmiistiir. Tlim degiskenler sorgulandiginda bu iki 6grencinin
de diger 6grenciler gibi edinim siras1 olarak ilk once Kiirt¢eyi ardindan Tiirkceyi edindigi
ve kullanim alanlar1 olarak bu dilleri yakin 6l¢iide kullandiklar1 tespit edilmistir. Daha sonra
ogrencilerle yapilan goriismelerde bu iki 6grencinin ebeveynlerinin de ¢alisma grubundaki
diger 6grencilerin ebeveynleri gibi iki dilli oldugu; fakat 6gretmen olduklari, gelir ve egitim
diizeyleri ile yasam standartlarinin digerlerinden daha 1yi oldugu dolayisiyla da aradaki bu
farkin sosyoekonomik durumdan kaynaklandig1 agikca anlasilmistir. Calismanin bu sonucu
okuma yazma siirecindeki basar1 ve genel anlamda egitim hayatindaki basar1 igin
sosyoekonomik diizeyin ne denli 6nemli oldugu sonucuna ulasan ¢alismalarla da benzerlik
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gostermektedir (Fitzgerald, Spiegel ve Cunningham, 1991; Cikrik¢1, 1999; Vural, 2004;
Sirin, 2005; Tiirkoglu, 2008; Erkan, 2011; ipek, 2011; Sahin, 2011).

Metinsellik dl¢iitlerinden olan bagdasiklik ve tutarlilik unsurlarinin birbiriyle ilintili
oldugu, tutarli bir metnin beraberinde bagdasikligi da getirdigi sonucuna ulasan bu
calismada, bu iki unsur arasinda .95 diizeyinde pozitif yonlii anlaml bir iligki tespit
edilmistir. Aradaki bu yiliksek ve pozitif yonlii korelasyondan dolay1 bu iki metinsellik
Olciitiintin birbirini belli dlgiilerde etkiledigi, daha kapsayici olmasi sebebiyle tutarl bir
metnin bagdasikligi da beraberinde getirdigi; fakat her bagdasik metin ic¢in tutarliliktan
bahsedilemeyecegi sOylenebilir. Cilinkii 6grencilerin bagdasiklik araclarini kullanim sikligi
ve tekrarina bagl olarak ortaya ¢ikan yiiksek diizeydeki bagdasiklik puani, tutarli bir metin
icin yeterli degildir. Dolayistyla tutarlilik diizeyi yiiksek her metnin aym1 zamanda
bagdasiklik diizeyinin de yiiksek olabilecegini sdylemek miimkiin iken; bunun tersini
sdylemek miimkiin degildir. Ilgili alanyazin incelendiginde de bagdasiklik ve tutarlilik
unsurlar1 arasinda pozitif yonli bir iliskinin oldugu goriilmiistiir (Shi, 1993; Bae, 2001;
Ramadan, 2003; Lui & Brane, 2005; Karatay, 2010; Coban and Karadiiz, 2015). Calismadan
elde edilen bu sonu¢ alanyazindaki bu calismalardan elde edilen sonuglarla da paralellik
gostermektedir.

Oneriler

Iki dilli ortaokul 7. simif 6grencilerinin dykiileyici anlatimlarinda bagdasik ve tutarl:
metin yazabilme durumlari, bu konuda ana dillerinden kaynakli olarak karsilagmis olduklari
sorunlar ile bagdasiklik ve tutarlilik diizeyleri arasindaki iliskiyi ortaya koyan bu ¢alismadan
elde edilen sonuglar dogrultusunda su 6nerilerde bulunulabilir:

e Oncelikle egitimin merkezinde yer alan 6gretmenlere, dzellikle de iki dilli
niifusun yogun oldugu bolgelere atanan siif ve Tiirkce 6gretmenlerine, 1ki
dillilik konusunda hizmetici egitim seminerleri diizenlenebilir.

e Bualandaki 6gretmen egitiminde gerek yazma becerisine gerekse iki dillilige
yonelik olan segmeli derslerin igerigi ve saatleri zenginlestirilebilir.

e Pedagojik bilginin yan1 sira ¢ok kiiltiirliiliik ve ¢ok dillilik konularinda da
bilgisi ve farkindalig1 yiiksek 6gretmenler yetistirilebilir.

e Ogrencilerle yapilan yazma calismalar1 farkli yontem ve tekniklerle
desteklenerek ogrencilerin  yazma eylemine karst olumlu duygular
gelistirmelerine katki saglayacak etkinliklere yer verilebilir.

e ki dillilik ve bu iki dilliligin dengeli bir sekilde saglanmas1 hususunda veliler
bilinglendirilebilir; bu konuda seminerler ve goriismeler saglanip veli,
Ogretmen ve okul arasinda is birligi saglanabilir.

e Ogretmenlerin ortaokul diizeyindeki 6grencilere tiim temel dil becerilerinde
oldugu gibi yazma becerilerinde de gelistirici ve destekleyici uygulamali
calismalara agirlik vermesi saglanabilir.
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e Alanyazinda yiriitiilen kuramsal calismalarin yaninda 6grencilerin yazma
becerilerini gelistirmeye yonelik uygulamali ¢alismalar veya projelere yer
verilebilir.

e Genel anlamda iki dillilik, 6zel anlamda ise iki dilli 6grencilerin diger dil
becerilerinde de karsilastiklar1 sorunlara egilen c¢alismalarin  sayisi
arttirtlabilir.
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